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ABSTRACT 
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The purpose of the Fine Arts Px -oficiencv Guid e is to provide local schools with an effective tool 
from which local fine arts curricula can be developed. The guide is not intended to be a list of 
minimum canpetencies, but rather the identification of skills and knowledge students are to have 
the opportunity to acquire. Local fine arts curricula should be based on resources available 
within the local school or corporatioi.. The specific proficiency statements provided in this guide 
are designed to represent optimal learning opportunities schools should strive to n^ke available to 
all students. 

It should be noted that the Theatre Arts and Creative Movement /Dance proficiencies provide valuable 
information for classroom, music, and art teachers who incorporate theatre arts and creative 
nKJvement/dance activities into their curriculum. 

Suggestions and evaluative comments frani users of the Fine Arts Proficiency Guide are always 
welca^e. 
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Arts education is education for and about the traditional and nontraditional artistic disciplines 
that derive from the many cultures of the world. Artistic disciplines allow studentu the 
opportunity to express themselves as a result of perceiving, identifying, describing, and analyzing 
the unique characteristics of each of the axn:B. The arts form part of the basic educational 
preparation of all children in Indiana. Participation in and understanding of artistic disciplines 
becomes a lifelong pursuit beyond formal educational institutions. 

Arts ducation is best provided by diverse methods of inquiry and diverse forms of experience 
guided by professionals. Arts education must be continually evaluated for its effectiveness in 
preparing artists, arts consumers, and arts audiences. Arts teachers must continually inquire into 
philosophical, aesthetic, and pedagogical methods in order to provide the highest quality of arts 
education. 
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o Arts education provides a means for students to be artistically literate. The ability to 
"read" the languages of music, visual arts, theatre arts, and dance provides for the 
development of multiple forms of literacy. 

o Arts education allows students to have access to the major sources of our culture; 

o Arts education provides a means for students to discover the richness of the qualitative world 
we inhabit; and 

o Arts education allows students to satisfy humanity's fundamental need for more than mere 
existence - to exercise their de^sire to achieve and create. 



Taken in part from: 

Abeles, H., C. Hoffer, and R. Klotman. Foundations of Music Education . New York: Schirrner Books, 
1984. 

Eisner, E. The Role of Discipline-Based Art Education in Americans Schools , Los Angeles, CA: The 
Getty Center for Education in the Arts, 1987. 
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A MODEL FOR ws nsvsuaawT ae i/»g-ransb fiahning m arts edocsviign 



Arts educators are expert planners - for relieareals, exhibitions, concerts, plays, trips, parent 
rreetings, budgets, inventory, lesson plans, clubs - the list is endless. In fact, arts educators are 
planners extraordinaire 1 1 

Most arts teachers are so busy with their daily teacliing responsibilities and short term planr.ing 
needed to run their programs that little tme exists for long-range planning. Yet, the lack of 
effective long-range planning by arts educators at all levels has contributed to serious issues all 
arts teachers must face* A recent briefing paper issued cooperatively by the Music Educators National 
CSonference, the National Art Fducation Association, and other professional arts education associations, 
K::12_Arts Education in the U nited States: Present Context, Fu ture Needs , suggests that: 

1. It is inci'easingly more difficult to justify the arts as disciplines 
worthy of serious study to students, parents, and to the general 
population; 



2. Students' aesthetic and educational values are determined by the mass 
media - to most students, the arts are not something to learn, but 
something to be enjoyed under all conditicnc; 

3* Since many consider artistic values as not important, arts teachers are 
often forced to participate in and promote the contest syndrome as a 
matter of self- justification and even survival. If ccmpetition becomes 
more important than teaching the arts, the philosophical foundations for 
serious arts education become damaged; 

4, All teachers suffer from general disrespect and lack of financial reward 
characteristic of the current K-12 system; and 

5. Justifying the existence of a sequential arts education program requires 
more and more time. When it appears such efforts may be necessary, many 
excellent teachers become frustrated and leave the system. 




Most irt^wrtantly, it is the lack of time and added responsibility necessary to make a sequential arts 
education program successful that continues to reinforce short-term planning and a "business as usual" 
mentality at the expense of effectives long-range planning and creating ownership among students, 
parents, administration, and other arts teachers. The responsibility for a sequential, curriculum- 
based arts education program must be shared among all affected by the program. Involving those 
individuals most affected by the arts program can create ownership, pride, and a sense of working 
togeth ^ necessary for a successful, on-going program. 
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The Airta Education Local Plaiming Proceoa Modal (p. 11) is designed to assist arts educators who desire 
to take initial steps toward effective long-range planning. The model is a T:)r ocess - it differs from 
traditional curriculum development models, arts advisory caTimitteea, music or theatre booster 
organizations, or department chairperson duties in that the responsibilities for planning are shaj;ed 
among those individuals most affected by the arts program. As a result, future direction is 
determined cooperatively, support ively, and enthusiastically by those with the most to gain fraw the 
success of the arts education program. 

Step Ones Identify an In-Scdiool Planning Gdooaiittee. 

As can be seen in the diagram on page 11, the membership of an In-School Planning coimiittee should 
contain representatives from many diverse groups of people with an important stake in the success of 
the arts program. Involving them in the long-range planning process creates a strong support and 
information network at all levels. A district's Fine Arts or Curriculum Coordinator (if applicable) 
should be represented on the planring committee to provide an important link to other building 
principals and corporation administration. Inviting local college or university arts faculty, 
representatives from local arts businesses, and other community and state fit^^p resource persons can 
expand a support and infonnation network far beyond the traditional "in-ochool" parameters for students 
and parents. 



^tep Two: Gain Adkninistrative Sndoraeuent for Ycxur OoDolttee, Establifsh an Informaticsn Network and a 
Regular Meeting scboAilg, 



Effective long-reuige planning calls for continual review of goals ai;d objectives in addition to an 
information network capable of reaching the constituents of each representative on the In-School 
Plamning cocrndttee. The information network may consist of monthly newsletter highlighting the 
progress of the planning cotinittee as well as important information about the upcoming arts education 
activities such as concerts, plays, exhibitions, etc. 

St ep Three; Create a Description of What the Ideal Arts Education Program Would be UJoe in Your Schcol 
Five Years Ftom Nom. 

■ 

This activity should involve a series of brainstorming sessions by the entire committee. Assignments 
may be made to individuals with expertise in specific areas. Include at least the following: 

- arts curriculum (music, visual arts, theatre arts, and dance) 
staffing 

- administration and coordination of the arts education program 

- course offerings 

- equipment, materials, and supplies 

- contnunity support 

- special projects 

- inservice for staff, parents, and contnunity members 



• 
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Exhauat the posaihilitiea frori each membe^r of the contnittee. Uoo thia activicy a imo to ohnro the 
dreaii^ of all involved, no matter how "off-the-wall" they n«y seem. The con^attee will have an 
opportunity to operational ize itis "ideal" program 
at a later time. 

StgELFourj. Asaens Your Existing Arts Bducatit^i Program. 
Identify a means to evaluate the following; 

1. .Student_l^amm,^^ ih Mq a^c, Art^.Theatre Arts, and Dance . Arts teachers 
may wish to evaluate the content of the current arts curriculum or t«st student 
achievenient through the use of standardized or teacher-c'.3veloped assessment 
instruments. Keeping yearly records of student progress may help in future 
long-range planning. 

2. Mivinigtration and Coordination of th^ Ar-fB ^>»^^^.m This assessn<ent tnay 
include an analysis of the extent to which there exists coordination of the arts 
programs in the school. The purpose of thi.3 aec^sanent is not to evaluate 
individuals, but rather to describe the extent of any administration or 
ccxsrdination of the arts program. 

^' g Ptrm^hity Support for the . Arts Program . A cctrminity-wide survey or questionnaire 
may accomplish this step. Parents or businesf? representatives on the In-School 
Planning Carmittee with marketing or survey expertise r..y assist with the design 
and administration of the community survey. 

Sumtiarize the results of your program assessment in a concise fomat easily understood Ly the entire 
planning comiittee. A thorough prograxn assessment may take three to six months depending on the 
accessibility of student evaluation date and tabulation of the results from a coimunity survey. 

gtep Five; Identify AU Existing Resources Available to Your /Arts Program. 

As a cormittee, identify all resources that could be tapped at the local, regional, and state .evels 
tor your arts program. Include at least the following; 

- existing arts staff (list areas of expertise and interest); 

- performance, clinic, festival, ;»nd workshop opportunities for students at 
the local, regional, and state levels; 

- local artists available for workshops, private instruction, etc. 
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- local college or university arts education resources, including staff, 
facilities, and opportunities to attend perfonuances or exhibitions; 

- material resources such as equipment, supplies, and media; 

- resources provided by the school corporation or building budget, 
including any support for transportation; 

- financial support from parent organizations, foundations, donations, or 
gra^its; 

- support from local arts businesses - art supply store, music dealer, or 
members of the local business conmunity; 

- support from local media including newspapers, radio, and television; 

- resources available from local arts councils and civic organizations; 

- state and regional arts resources, including the Indiana Department of 
Education and the Indiana Arts Commission. 



e identification of key resources also generates a list of individuals and organizations that may be 
inked to your existing information network. Resources not used Ltmediately should still be informed 
of the activities of the planning committee. 

Step Six: Outline Goals and Gbjectives for Every Year of the 5-Year Description of Your "Idaal" Arts 

Create objectives for each area identified in Step Four (student learning outcotnes, administration and 
coordination, community support, etc.) and identify the activities that must take place each year of 
the next five to achieve your "ideal** program. Consider focusing on the use of existing reso^:rces 
identified in Step Five to acconplish program objectives. 

Step Seven: Design a Specific Itark Plan for tbc^* First Year. 

This plan should include, in detail, the specific tasks, dates, resources, and individuals required to 
accomplish each first-year objective. 

Step Eight; Gain Mni ni Htrative Endorsemait for Your Long^Range Plan and Begin Ii^plGmentation. 

The time line necessary to accomplish the eight step? ^hr^^^'^ ^^^'^ I. vary oreatly from school to school 
However, by sharing responsibilities among planning v-vuttnittee members and utilizing existing resources, 
most planning comniittees should be able to accomplish these initial steps within a single school year. 
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For some arts educators, the thought of sharing arts education program planning with individuals 
outside for the iinmediate school environment may be cause for hesitation. However, the opportunity 
exists for arts teachers to involve and educate those most affected by the arts program's quality, and 
to create the necessary ownership vital to an informed vision of a quality arts education program. 

Long-range planning does take tii.e - tiine spent involving and educating parents, students, 
administrators, and community - those individuals with the most to gain from a successful arts program. 
The ownership created through long-range planning can provide a support and information network that 
will assure the continued success of the arts program in the face of budget crises, changing 
enrollments, and increased graduation requirements. The future of arts education in Indiana will 
depend in part on the ability of arts educators to plan effectively for the future. Long-range 
planning is a meais to ensure the future will be a bright one. 

- Dr. Jeffrey Patchen, Arts Consultant 
Indiana Department of Education 
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COMPREHENSIVE ARTS EDUCATION LOCAL PLANNING PROCESS 



Local 
School Board 
Superintendent 



Community 
School 
Artfl 
Resources 




Department 
of 

Education 




1 

School Corporation 




Ind. Arts 

Commission 
Educat Ion 
Coordinator 




Artists 

Business 
Civic Org. 




State 
An s 
Resources 






Fine Arts 
Advisory Committee 









Arts Speclallsta 



Foundations and 
Funding Sources 




D,0.E./1,A.C» 
Representatives 



COhPREHENSIVE ARTS EDUCATION 
PHILOSOPHY AND OBJECTIVES 

GOAL: To provide quality arts 
education experiences 
for all children In 
Indiana schools 

OBJECTIVES: 

•strengthen and improve 
existing arts programs 

•integrate arts into the 
curriculum 

•effectively utilize 
community arts resonrcea 



Building 
Principals 



Fine Arts 
Coordinator 



In-School 
Arts Educat ion 
Planning Committee 



Corporation Special 
Educat ion and 
G. /T. Coordlnat or 



Intett'Ht ed Comm. ml t y 

mt?mht?rs mod la , 
hii5;lnt>ns» f (MimLit Ions 




Loral Srhool 
Board Members 




Community and State 
Arts Resources 



Parent Teacher 

Organizat ion 
Represent at ive 



Local Artists 



ROLE OF THK 
PLANNING COMMITTEE 

•conduct a needs assessment 
•establish a three to five year 
plan 

•establish regular meetings for 
the planning committee 

• Identify stare ami local rrsourre?. 
that can be used to support the 
program 

•develop a sequent lal Inservlce 
program 

• identify funding soukos and 
mechanisms 

•eKtabllsh a rurrliuliim and 
evaluation plan 



IBB mOPlCIEHSX STftXEManS 



In 1984 the Indiana Dex>artinsnt of Education was directed by the State Board of Education to develop 
proficiency guides. The Board's directive stated: "A guide to aid schools in establishing 
proficiencies for each area (course) shall be prepared and distributed to the schools by the state 
Departnr.nt of Education (511 lAC 6-2-2, 3, 4, & 5j." The Indiana Curriculum Proficiency Guide was 
developed in response to that directive • The guide has been completed because of the work of many 
educators from around the state of Indiana. These educators, representing every level of 
education, worked in cooperation with the Indiana Department of Education curriculuzn consultants 
who coordinated their efforts. 

Tne proficiency statements are intended to serve as bench marks for state level decision making and 
local curriculum development* They liave been designed to allow as much flexibility as possible to 
local school perac\nnel in developing their own curriculum docurrents. They should not be considered 
statements of miniinum competencies. 

The term proficieocy, as it is used in the guide, describes the educational growth that learners 
are expected to achieve as they progress through school. The proficiency staten^nts contained in 
the Indiana Curriculu m Proficiency Guide provide a general framework of the learning outcomes 
which students should be given opportunities to acquire. Each statement is specific to a given 
subject area and/or developmental level and will assist local curriculum and instructional planners 
as they develop and revise educational programs. 



The proficiency sta cements break down into three levels of specificity: 



A« FQONDAnGN WBDSTCIBKS STATQSRIS 

These statements set forth, in general terms, those learning experience's 
which are to be provided in each curriculum area during a student's K-12 
years of schooling. 



B. SRBCZFIC FBOFICIElKar SXAlSfENTS 

These statements are listed for each curriculum area. They identify 
the skills, knowledge, and attitudes that students should have 
opportunities to acquire at given steps within the K-12 years of 
schooling. 
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The indicators provide exaxqples of behaviors which indicate that a 
specific proficiency has been acquired. The lists provided for the 
specific proficiency statements suggest only sample indicators ; they 
are not all-inclusive. The indicators should be modified and 
supplemented as dictated by currict.ium needs at the local level. 

This guide is a dynamic document, designed to be easily changed to reflect the most recent and best 
thought and research concerning students' learning needs in social studies. It will be updated 
and revised as warranted. We welcome your suggestions and recommendations for improving the guide. 
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A coding system is used to identify sets of proficiency statements* 
A six-digit code is utilized as follows: 

1st & 2nd Digit: Subject Area - based on the number in the course listing in the Administrative 

Rules of the Indiana state Board of Education, e.g., 02 = English Language Arts; 
10 = Practical Arts/ Industrial Technology Education. 



3rd Digit: 



4th Digit: 



"Developniental" Level - K/Primary = 1, Upper Elementary = 2, Middle/Junior High 
School = 3, and Senior High School = 4. 

Subject Sub-7^ea - e.g., U.S. History, Band, Reading/Literature, etc. 



5th & 6th Digit: Grade or Course Level - Specific grade level, if designated, or course level, 

such as Spanish II. 

The following coding system is used for the fine arts proficiencies: 



Fine Arts Foundation Proficiency Statements 
Music 

Foundation Proficiency Statements 

Specific Proficiency Statements 

General Music 
Kindergarten/Primary 
Upper Elementary 
Middle/Junior High School 
Senior High School 

Music Theory 



090000 



090100 




091100 
092100 
093100 
094100 

094700 



Band 

Beginning 

Intermediate 

Advanced 



090201 
090202 
090203 
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Orchestra 
Beginning 
Intermediate 
Advanced 

Choral Muaic 
Upper Elementary 

Middle/Junior High and Senior High School 



090301 
090302 
090303 



092400 
093400 



Visual Art 



Foundation Proficiency Statements 

Specific Proficiency statements 
Kindergarten/Primary 
Upper Elementeiry 
Middle/Junior High School 
Senior High school 



080000 



081000 
082000 
083000 
084000 




Theatre Arts 



Foundation Proficiency statements 

Specific Proficiency Statements 
Elementary School 
Middle/Junior High School 
Senior High School 



090600 



091600 
093600 
094600 



Creative MoveiTOnt/Dance 

Foundation Proficiency Statements 

Specific Proficiency Statements 
Kindergarten /Primary 
Upper Elementary 

Middle/ Junior High and Senior High School 



090500 



091500 
092500 
093500 




15 

FA - June 1987 



2'.) 



ERIC 



CSDIN5 SYSim (cant.) 



The specific proficiency staten\ents and sample indicators are identified through the use of numbers 
and letters* These nuntoers and letters are for organizational and identification purposes only* 
They do not necessarily indicate a priority or chronological order for the statements. 
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List 090100 

Students in Indiana schools will be provided learning experiences in oousic education which allow 
them to: 

1. perform music iiidividually and in groups, both vocally and instrumentally* 

2. improvise and COTtpose music. 

3. demonstrate the use of music vocabulaory and notation. 

4. respond to music intellectually and emotionally. 

5. become acquainted with a wide variety of world music, including diverse musical styles and 
genres, and beccxna familiar with music's role in the life of man. 

6. evaluate music based on critical perception and analysis. 

7. establish a lifelong commitment to music, value its iinportance in the musical life of the 
comatunity/ and develop the ability to continue music learning independently. 
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For each instructional level and setting, the following skills should be included. 

OBSGBIBIIG 

The skills of: 

1. Listening to music and demonstrating understanding through 

a. Verbal description, including both image and technical terminology, 

b. Visual representation, including diagrams and abstract drawings, 

c. Fundamental movement or expressive dance. 

d. The use of traditional and nontraditional notation, 

GROaNIZIHS 

Those skills related to the creation of music through the determination of the sequence of musical 
sounds. 

1. The communication of one's musical intent through composition or arrangement. 

2. The development of musical ideas through improvisation. 

PRCDDCIM6 

Those skills related to the performance of music c 

1, The use of the voice. 

2. The playing of instn^ents, 

3, The use of the body as an instrument. 

4. The manipulation of environmental and synthesized sound sources. 

Those skills related to critical evaluation or judgment in music, 

1, Perceiving and analyzing the compositional elements of music, 

2, Analyzing the quality of music, 

3, Establishing personal musical values related tc the individual or to a group. 
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GBIO»AL KOSIC 
KlNDERGABXaf /FHIMABY USVEL 



Specific Proficiency Statements 



Saiqple Tndicatcgs 



Through learning opportunities 
provided in gsisral nueic at 
kindergarten through grade three, 
students should 

Rhythm 



Students will 



1. describe, produ^oe, arganixB, azxl 
evaluate i^yttaoss, m&ters, and 
tGBpi cnpbasizir^ the basic beat 
^^nd pulse, sijqple rhythmic 
patterns, and metric divisions 
of two and three. 




a. respond to the steaciy beat, strong beat, or nvelodic 
rhythm while listening to, singing, or playing 
music. 

deinonstrate a basic understanding of measures and 
the basic meter signatures of 2/4, 3/4, and 4/4 by 
such activities as clapping, walking, playing 
rhythm instruments, and using standard conducting 
patterns. 

respond physically to music with large body move- 
ments, such as walJcing, running, skipping, 
galloping, hopping, trotting, jumping, marching, 
and swaying, 

demonstrate that rhythmic patterns are even or 
uneven by appropriate movement • 
recognize and create rhythmic patterns that are 
alike and different. 

practice rhythmic and listening skills by 
participation in siniple dances, games, and speech 
canons. 

g. imitate given rhythmic patterns and ostinati 
utilizing body percussion, speech, singing, and/or 
the use of a rhythm instrumenc. 

h. read and interpret standard rhythmic notation: 



c. 



d. 



e. 



f. 




write basic rnytbric patterns from dictation. 
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ERIC 



Specific Proficiency StateoentB 



Saople XjndicatOTB 



Melody 



2. descriJde, produce, orgaxiLzB, and 
evaluate melody as sequential 
patterns of hig^, low, axKi 
niRfiiim sounds. 



a. 



d. 



f. 



respond physically to discriminate between high and 
low pitches. 

recognize frcm aural or visual presentation whether 
the melody stays the same or moves by steps or 
skips and respond verbally. 

sing, play, and notate short melodic patterns, sujh 

as sol mi, sol la, sol la sol mi. 

denonstrate an understanding of melodic phrases as 

basic musical thoughts through physical response. 

improvise or compose short melodies and ostinati to 

perform by singing or playing. 

recognize the construction pattern for the 

pentatonic scale. 

recognize aurally the difference between major and 
minor tonalities. 



Barmany 



3. describe, pradio^; organic, and 
evaluate hanoony as p^imil^aTya^^ff 
Bounds. 



a. sing with a variety of accanpanimental instruments, 
such as the autoharp, guitar, piano, or bells. 

b. dist^'jiguish between unison and harmony. 

c. maintain a part in simple canons, partner songs, 
chant accompaniments, and ostinato accompaniments. 

d. play or improvise ostinato accompaniments using the 
voice instruments, and small nonpitched percussion 
instruments. 



Form 



4. explore tbe Interactioa of 

elements that ooo^ise musical 
structure. 



a. 



b. 



e. 



demonstrate aural recognition of a phrase by 
appropriate body movement or verbal response, 
identify similar and different rhythmic and 
mslodic patterns through both physical movement 
and verbal responses. 

respond to repetition and contrast verbally or 
physically. 

recognize and perform music in a variety of forms, 
such as call and response, verse and refrain, 
respond verbally or physically to binary (A ), 
ternary (ABA), and theme and s^^ariation forms and 
relating these to visual forms. 
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specific Proficiency Statements 



Saqple Indicators 



f . create iirprovisations using simple forms on 
pitched or nonpitched instrunients, 

g. create and play introductions, interludes, and 
codas on rhythm, melody, and harmony instruments. 



Expressive EIODents 



describe y produce, organize, and 
evaluate the basic esKpressive 
elempnts in mislc. 



• 



a. 



b. 



d. 



e. 



f. 



respond to gradual or sudden changes in tempi while 
singing, playing, or moving. 

demonstrate in class discussion and performance an 
understanding that tempo is relative rather than 
absolute and that it often varies even within a 
composition according to the expressive content 
demonstrate an understanding of relevant 
terminology, such as ritard and acoelerank> 
while singing, playing, and moving, 
respond to gradual and sudden changes in dynamics 
while singing, playing, and moving, 
demonstrate in class discussion and performance an 
understanding that dynamic contrasts provide a 
source of variety and expressive meaning in music, 
demonstrate an understanding of relevant 
terminology and markings for forte , piano, 
crescendo, and dimimipndo while singing, playing, 
and discussing. 



Tifflhre 



6. develop an awareness of timbre 
tfarou^ the exploration of 
sounds* 



a. 



b. 



c. 



d. 



determine the relative qualities of sound 
utilizing found sounds and traditional musical 
sounds . 

explore the various timbres of classroom 
instruments, such as the resonator bells, piano 
and other keyboard instruments, autoharp, and 
pitched and nonpitched percussions instruments, 
identify by sight and sound basic instruments 
(trumpet, violin, piano, etc.) in response to 
live and recorded performances, 
describe how certain instrument^ or voices 
contribute to the mood or style of a piece. 
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specific Proficiency Statcsents 



SsaaglB Indicators 



f . 



Creativity 

create siiqple rfaytfaoic, melodic, a, 
and hamonic wicii-*»T-iai through 
the use of vocal and 

instruQQotal ssdia. b. 



c. 



d. 



e. 



Listening 

8* develop aural diacriJiLination a, 
skills. 

b. 
c. 
d. 
e. 
f . 

g- 

h. 
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discern that instjruments can be played in 
different ways to produce various timbres, such as 
bowed or plucked strings, muted or open trunpet. 
cotrbine timbres to create new effects of tone 
color. 



respond \,o music through activities, such as 
creative movement, folk dancing, pantomime, 
singing games, and dramatization, 
create simple rhythmic and/or melodic chants, 
ostinati, and descants using vocal and 
instrumental media. 

create simple melodies by singing or playing 
resonator bells, pitched percussion, or keyboard 
instruments. 

create songs, additional verses to familiar songs, 

introductions, codas, ostinati, and accompaniments 

on melody and percussion instruments. 

create sound dramatizations using instruments, 

vocal sounds, or body percussion. 

improvise over an established rhythm pattern "ising 

the voice # nontraditional and traditional 

instruments, movement, or body percussion. 



respond to the rhythm of music through dance or 
other body movements. 

practice critical listening to self and others 
while singing together. 

identify simple themes, such as the Broom's theme 
in the Sorcerer's l^pprentioe. 
demonstrate listening skills by responding to 
simple musical forms. 

identify the various timbres of families of 
instruments. 

identify and respond physically to differences 
in the various styles or moods of music from a 
variety of cultures. 

become awaire of other cultures through listening to 
music of other times and places, 
experience live performances and demonstrate 
approprifite concert behavior. 



0(> 



specific Pzof iclBacy Statements 
Ringing 



Sample Tnrilcators 



9. sing a varlpity of ocng material 
with attention to pitch, 
dynamics, and teo^. 



a. sing on pitch using a clear, natural, and relaxed 
singing tone, 

b. internalize a melody and sing on cue. 

c. perform a repertoire of many types of songs 
including: 

- patriotic songS 

- action songs 

• folk songs of the United States and other 
countries 

- child-created songs 

- songs of ethnic groups 

- hymns and spirituals 

- rounds 

- other interest areas, such as nature, travel, 
metrics, ecology, careers. 

d. respond expressively to the feeling, mood, and 
message of songs. 

e. participate in singing songs for dramatization, 
games and dances, and special occasions. 



Plying Instruments 
^^). play a variety of instruments. 



d. 



use appropriate technique, playing a wide 
selection of the following: 

percussion instruments - various sizes of drums, 
timpanr r.^ngo and conga drums, rhythm sticks, 
sand blow>w3, wood blocks, tambourines, tom-toms, 
c laves I castanets , maracas , guiro, cymbals , gong , 
covA^ll, Chinese temple blocks, and jingle bells ♦ 

loBj^xsard and other melodic instrmenta - pianos, 
organs, melodicas, resonatpr bells, recorders, and 
pitched percussion instruments, such as 
glockenspiels, xylophones, metal lophones, and 
bells. 



stringed instninents - autoharps, guitars, baritone 
and/ or soprano ukeleles* 
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specific Proficiency Statements 



Saiqple Indicators 



b. demonstrate an understanding of various tiirtores by 
selecting appropriate accompanying instruments fov 
a song. 

c. play simple rhythm patterns, ostinati, and echo 
rhythms by ear and from notation* 

d. play simple melodies by ear and from notation. 

e. create simple rhythmic and melodic patterns in 
appropriate styles using a variety of instruments.. 
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GSIERAL MDSIC 
UPPER ELBiairaRY J£VEL 



Proficiency List 092100 

Specific Proficiency Statements 

Through learning opportunities 
provided in general nusic at the 
upper elenientary level, students 
should 



Rhyttam 



1. 



dsBpnstrate an incrsa^d ability 
to describe, produoet organize, 
and evaluate rtiytlms, meters and 
treopi eqphasixing steady beat 
and pulse, rhythmic patterns, 
and metric divisions. 





Sanple Indicators 



Students will 



a* 
b. 



c. 



play the steady beat while singing, 
play, clap, or step the steady beat, strong beat, 
or melodic rhythun, or any combination of the three 
simultaneously while listening to songs, 
read and interpret standard rhythmic notation, such 

J=^., 

d. write increasingly more complex rhythm patterns 
from dictation. 

e. conduct meter signatures using standard conducting 
patterns of 2, 3, and 4. 

f . interpret various nveters thi'ough physical response, 
such as: 



le 

8 



5 



n 

4 



8 
1 



2. 4 

demonstrate an understanding of rhythmic patterns 
including syncopation by imitating such patterns 
vocally or instrumentally. 

demonstrate an understanding of polyrhythms through 
the use of rhythm or melody instruments, patschen, 
clapping, and body percussion. 

create and write original rhythmic patterns using 
rhythmic notation (either standard notation or an 
original system) . 
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ERIC 



Specific Proficiency Stateneitts 



Saxqple Indicators 



Melod/ 



dmanstxate an increaaed ability 
to describe, produce, organize, 
and evaluate melodic eleocnts. 



a* 



b. 



f. 



h. 



recognize from aural and visual presentation 
whether the melody stays the same, moves higher or 
lower, or moves by steps or skips and demonstrate 
these concepts through physical movement, 
recognize a melodic sequence or repeated pattern, 
aurally or visually. 

improvise and/ or compose (with and without 

notation) melodies to perform for the class. 

recognize and sing or play intervals. 

play simple written or aurally dictated tonal 

patterns, chants, dejcants, and songs on melody 

instruments. 

recognize the construction pattern of scales, e.g., 

- extended pentatonic scale 

- major scales 

- minor, whole tone (six tone) and 
twelve tone scales 

demonstrate an understanding of key centers by 
playing or singing the tonic and the starting tone 
of selected songs in several major and minor keys, 
recognize visually and aurally key changes within a 
song. 

diatonstrate an understanding of lines and spaces In 
the treble clef by playing written melodies on 
melody instruments. 



Harmony 



recognize chordal movonsnt and 
direction using a variety of 
listening, perfoonanoe, axxi 
caqpoc^^itional activities. 



a. 



b. 



d. 



e. 



sing rounds, descants, ostinati, part songs, 
partner songs, canons, and do simple vocal 
chording. 

identify the chord changes in simple harmonic 
accompaniments by appropriate response, such as 
playing classroom instruments. 

play by ear appropriate chords on the autoharp for 
song acccmpaniments. 

create by ear simple harmonic accompaniments 
using the voice, melody, or harmony instruments, 
demonstrate an awareness of the expressive 
qualities of consonance and dissonance through 
listening, performing, and composing experiences 
and iji verbal discussion. 
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Specific Proficimcy Statanente 

• 



Saople IiKlLcators 



f . discuss the similarities and differences) between 
hoinophony and polyphony. 

g. demonstrate the concept of transposition by 
playing the same song in different keys on the 
autoharp, resonator bells, stringed or keybc ard 
instruments, synthesizer, or tl-^iough compofcriv.ion. 



Form 

4* explore and identify a. 
increasingly more oooplex 
nuBical foxans. b. 

c, 

d. 



dOTonstrate an increased understc'-^iding of fom. as 
related to repetition, similaricy, and contrast, 
identify like or unlike phrases aural \y, visually, 
and physically, 

identify binary (AB), ternary (ABA)p rondo 
(ABACADA, . . ) # and theme and variation forms, 
identify and define more comi^lex musical structures 
and designs, such as s;uite, sonata-allegro, coda, 
interlude, canon, o*jera, oratorio, symphony, 
cantata, art song, fugue. 



a. respond to gradual or sudden changes in tempi 
while singing, playing, or moving. 

b. demonstrate an increased understanding of relevant 
terminology, such as ritaztl, accelerando, andante, 
presto, largo, allegro, and fermata while singing, 
playing, or moving, 

c. discuss the relationship of tempo to form, e.g., 
ritard may imply cadence or climay; accselerando 
may create excitement and imply ? cadence. 

d. respond to gradual and sudden chaig^rjs in dynamics 
while singing, playing, or moving. 

e. demonstrate an increased understanding of relevant 
terminology and signs, such as p, mf, f, sforzando, 
CTQBGendo, diminuendo, staccato and legato, while 
singing and playxng. 

f • demonstrate the relationship between dynamics and 
melody (melodic contour) while singing and playing 
e.g., there is a natural crescendo as the melody 
ascends. 

g. demonstrate through discussion and performance an 
increased understanding of dynamic contrasts as a 
source of variety and expressive meaning in music. 



isxve Elements 



5. describe, pcodkxoe, organise, and 
evaluate the expressive elenents 
in music. 
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Specific Pxoficlaicy Statementii 



SaapljB Indicators 



Tinbre 

6» e3^>loxe and identify specific a, 
categoriea of sound and specific 
instnmental f amili 

b. 

c. 
d, 

f. 

Creativity 

7. cxreate rhythmic, melodic, and a. 
harsDonic twaf-oy < utilizing 
vocals instruoEzxtal, and 
electzonic media. b* 

c. 

d. 
e. 
f- 

g- 



explore the quality of sound of the speaking and 
singing voice (identify soprano, alto, tenor, bass, 
changed and unchanged voices } . 
©\plore the timbres various classroom 
instruments, such slq esonator bells, piar-^ and 
other keyboard in.stnneiits, autoharp, ar*"" pitcned 
and nonpitched percuc?ion instruments, 
identity by sight and eound stringeid, woodwind, 
brass, and percussion instruments in response to 
solo and section performance, 
describe hew certain instruments or voi-^es 
contribute to the mood and style of a piece, 
experiment with instruments that can bra played 
differently in order to produce various timbres, 
e.g., violins may be bowed or plucked and trumpets 
may be played open or muted. 

explore the timbral concepts of electronic music 
and electronic sound generation/manipulation. 



respond to music through activities, such as 
creative r^vement, folk d^nce, pantomime, singing 
games, and dramatization. 

create songs , introductionr , interludes , codas , 
chants, descants, ostinati, and additional verses 
to familiar songs. 

create increasingly trore complex rhythflc and/or 
melodic chants , ostinati, and descants through 
voice, instrumental, dnd electronic media, 
improvise, create, arid rotate rhythmi-^ and tonal 
patterns . 

create instrumental, vocal, and electronic 
accctnpaniments for songs. 

crea/e backgrounds for poetry and choral speaking 
using instruments, synthesizer, record player, tape 
recorvler, and other electronic equipment, 
write "pxx)gram notes" including information about 
the composer, the form, history of the composition, 
and '.luman interest anecdotes. 
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Specific Proficiaocy Statemeabs 



Saiqple IxxUicatars 



h. explore special areas tailored to student interest^ 
such as: 

- science of sound 

- drama in music 

- ecology 

- making instruments 

- noise pollution 

- how a picino works inside 
• pop hits 

sound reo:)rding and reproduction equipment 

- synthesizers 
contputers and music 

i« assist in planning musical programs, 
j. htlp evaluate their own progress and make 
suggestions for improvements • 



8* ocntdme to develop aural a* 
diflcriminatim BkHla. 

b. 




c. 



d. 
e. 
f. 



demonstrate an increased ability to listen to 
music by responding to musical elements as 
identified by the teacher* 

practice increasingly sophisticated listening 
skills in group singing. 

identify the various tonci colors or timbres of 
voi.oes, social and orchestral instruments, and 
electronic media. 

identify differences in the various styles or moods 
of mu3ic from a vaii(ty of cultures, 
expand knowledge o.^: other cultures through 
listening to music of other times and places, 
critique the quality of music and musical groups 
heard based on criteria developed in class. 



Singing 

9« sing a wide varidty of aong a. 
rwrt-prial with, atteotion to 
pitch, dyn^iics, teqpo, and b. 
eaqapgasion. 

c. 



sing on pitch using a clear, natural, and relaxed 
singing tone. 

danonstrate proper breath support and vocal 
technique. 

demonstrate proper intonation and balance in part, 
singing. 
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ERIC 



3>; 



Specific Proficimcy Statusmeiits 



SaiifilB Indicators 



d. explore song literature, such as: 

- Bongs of the United States and other countries 

- child-created songs 

- songs with foreign language texts 

- hymns and spirituals 

- rounds 

- songs that reflect a specific group or occupation 

- solo-chorus songs 

- descants 

- songs in two and three parts 

- holiday songs 

e. respond expressively co ^.he mood and message of a 
song* 

f. participate in singing songs for dramatization, 
games rmd dances, and special occasions* 

g. demoni3trate sight reading skills and ear training 
development by singing and working with charts and 
textbooks* 



Playijcig InstrunoffixtB 

10. play a variety of instruments. a. uBix\g proper technique play a wide variety of the 

following instruments 

VercosBian - various sizes of drums, timpani, 
bongo, and conga drums, rhythm sticks, sand blocks, 
wood blocks, tambourines, tom-toms, c laves, 
castanets, maracas, guiro, cymbals, gong, covADell, 
Chinese temple blocks, and jingle bells 

Keyboard and ether melody instruments - pianos, 
electronic keyboards, melodicas, resonator bells, 
recorders, and pitched percussion, such as 
glockenspiels, 

Stringed instrunents - autoharps, guitars, bcuritone 
and/or soprano ukuleles 

b. demonstrate an increased understanding of various 
tiinbres by selecting appropriate accompanying 
instrumenta for a song. 
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c. play by eax and sight ostinati, descants, 
intrcxiuctions, ccxias, and accoTipeiniments on 
percussion, melody, stringed, and keyboard 
instruments. 

d. play in an ensemble using classroc»n instruments 
and/or instxruments requiring special training, such 
as band or orchestral instruments. 

e. demonstrate sight reading skills by playing 
percussion, melody, stringed, or keyboard 
instruments. 

£• play harmony instruments using the I, IV, and V 
chorda in several major and minor keys. 
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(SMBRSL MUSIC 
MIDDLE/ JUNIOR HIGH SCHOOL LKVELS 



Proficiency lAst 093100 

The traditional scheduling format for the middle school/junior high school is different frcxn that 
of the elementary school and requires a different approach and format for general music. 

The general music proficiencies suggested for grades 4-6 should oantinue to serve as music 
objectives for the general xxuaic class in grades 7-* (and grade 6 if part of a middle school). 

However, students at this level are enrolled typically in a music course which meets during a given 
period for a specified amount of tiine. This format offers opportunities for a variety of 
organizational strategies for music courses* 



onSANIZATIGNAL SISATBBIES FOR GENERAL MDSIC GRADES 7-^ (azKl GRADE 6 if part of Mixklle School) 

Organizational strategies may include: 

1. HISTORICaiL PERIODS 

Baroque 

Classical 

Romantic 

Twentieth Century 

^ For each period, the following should be considered within the framework of performing, 
listening, analyzing, and creating: 

- Time frame and historical contcixt 
^ Musical styles 

- Principal genres and fonc\s 
^ Related arts 



2. MJSIC BRQH TBS QNITBD S!EA!ISS AKD OIBBR QILiaRSS 

« 

For each topic, the following should be considered within the framework of performing, 
listening, analyzing, and creating: 

- Historical perspective 

- Musical styles 

- Musical genres and forms 

- Representative instruments 

• Major composers and representative works and/or prominent performers 

- Related arts 



• 
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ERIC 



Saiqple Topics: 



- History and development of rock and other popular music styles 

- Folk music from the United States and its origins 

- History and development of jai 

- Music of Africa 

- Music of Latin Anerica 

- Music of the Orient 



XXXriES TD UBVELOP FLASONS SKILLS 

A modular concept may be utilized to focus on the development of playing skills for 
keybodrd, guitar, recorder, ukulele, or other instruments. 

Plfying Ski 1 1b; 

For the instrument selected, the student should demanstrate the plaining skills 
appropriate to the level of instruction. 

Indicators: 

- read standard notation appropriate to the instrument studied 

- identify parts of the instrument 

- danonstrate appropriate tone production 

- develop technical facility appropriate to the level of -instruction 

- listen to standard repertoire for the instrument studied 

- demonstrate a limited playing repertoire 



ELBCnnONIC MOSIC 

For each topic, tl\e following should be considered within the framework of performing, 
listening, analyzing, and creating: 

- Historical developmeni: 

- Terminology, such as eine uaves, oocillator 

- Types of electronically generated sound sources 

- Compositional techniques 

- Prominent coit^sers and representative works 

- Hardware available to consumers 

Tbpics: 

- Electronic music 

- Sound recording and technology 

- Computers and music 
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GBIBRRL MDSIC 
HECS SGBOaL lEVELS 



Prof Icifincy List 094100 

A course in general music for grades 9-12 may be organized using one of several diffei'ent courst? 
structures and may be designated as either Husic Appreciation or Mus.ic LdBtening courses v These 
courses may be structured in one of the following ways: 

1. Chronological or reverse chronological order. 

2. Selection of great works from each historical period. 

3. specific topics such as classical music, jazz, folk music, musical theatre, and popular 
music . 

4. Listening to a wide variety of musical works representative of a variety of genres. 

5. Combining music with the study of a variety of other subjects, such as visual art, 
theatre arts, dance, literature. The exploration of cannon themes and stylistic 
devices may be utilized. 



Regardless of the course structure selected, the following proficiencies should be achieved. 



^Throt 



if ic Proficiency Stataments 



'hrough learning opportunities 
provided in general lausic at the 
high school levels, students should: 

Rfaytlm 

1. demonstjrate the ability to 
ide nt ify and to describe the 
rbyUma, meteru, and in 

the 1 % gt-oniTyj aiani #ji»iMa t il 



Sanple Indicators 



Students will: 



a. 
b. 
c. 
d. 



recreate specific rhythm patterns heard • 
identify appropriate meter possibilities, 
recognize changing meters and irregular meters < 
recognize syncopation. 



Melody 

2. demonstrate the ability to a. 
identify ^rid Hg^afylhgi melodic 
elements in the llBtiwiing b. 
assignmeats. c. 



diagram the contours of prominent melodies or 
themes. 

recognize a melodic sequence. 

identify the scale upon which the melody is ba--^ed, 
such as major, minor, chromatic, whole tone, 
pentatonic, or modal. 
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Specific Proficiflncy Sfcatfromts 



Saqpla Indicators 



Hammny 



3. dsoMistxate the ability to 
identify and describe the 
ha'ywxy^^g elemashs in listeningf 
asBignments. 



a. identify simple chordal progressions. 

b. identify modulations or key changes. 

c. identify basic tonal organization as major, minor, 
niodal, atonal, or serial. 

d. identify exaniples of monophony, homophony, and 
polyphony. 



Fbm 



4. dsmonstrate the ability to 

ixientlfy and describe the f om 
or structure of the nusical 
oQopositijon heard. 



a. 



b. 



c. 



d. 



identify exarrples of repetition and contrast as 
well as like and unlike phrases, 
identify binary (AB) , ternary (ABA), rondo, theme 
and variations, fugue. 

identify and define verbally musical structures, 
such as suite, sonata-allegro, coda, interlude, 
and canon. 

identify and define verbally music forms, such as 
opera, oratorio, symphony, concerto, cantata, and 
art song. 



TintiTie 



5. ixlentify and describe categories 
of sound and specific instrim^jts 
and their families in the 
IxBteoing assignments. 



b. 
c. 

d. 



e. 



identify the voice classification of the 

vocalist (s) heard as soprano, alto, tenor, or bass. 

identify familiess^of instruments. 

identify the prominently featured instruments heard 

in the composition. 

identify various techniques used to alter the 
traditional sound of the instruments (con sordino, 
pizzicato, col legno, "prepared" with nonmusical 
devices, etc. ) . 

identify electronically generated sound sources. 



Style 



develop an understandirg of a. 

flusical style and hRonmp faoiiliar 

%«ith a variety of ccnposers and b. 

works associated with Bach 

historical periods c. 



recognize the genres associated with specific 
historical periods. 

identify basic stylistic devices employed in 
specific historical periods, 
identify specific instruments or groups with 
specific historical periods. 
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ERIC 



'12 



specif ix; Proficiency Statemsots 




Expressive Klmffnts 



Sasple Indicators 



d. identify conposers related to specific historical 
periods. 

e. recx^gnize the stylistic characteristics of a 
variety of composers. 



7. deaoQStrate tb^ ability to 

idaotify, describe, and evaluate 
tbe expressive eleoients in tbe 
liHtpning assignoeats. 



identify ritardando, accelerando, crescendo, 
descrescendo, largo or lento, andante, moderato, 
allegro, presto, piano, forte, and varying 
gradations from the listening assignments. 
dCTTonstrate an understanding of how tempo, mode, 
dynamic level, and texture/ instrumentation 
ii^teract to contribute to the overall expressive- 
ness of a piece. 
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•13 



MUSIC THEORY 



MUSIC TSBOBSi 
HIGB gmnnr, LKVEL 



ProficieTyr^- List 094700 

A course in Music Theory should include the elernents of music for study purposes and the process of 
niusic coiTiposition. Students should be led through exercises to increase thoir perceptive abilities 
and attainment of skills which, when coupled with music performance, will ev^' their general 
understanding of music* 

Maximum time should be spent acquiring and improving listening skills which will enhance musical 
tmderstanding and aesthetic involvement. 



Specific Proficiency Stataments 



Sasple Indicators 



Through learning opportunities 
provided in misic theory at the 
high school level, students should 



Students will 



Rhythm (including tempo, meter, 
rhythmic patterns and 
rhythmic notation) 



1. domonstrate the ability to 
idecttify and describe the 
rfaythmsr loeberB, and tea^ in 

a variety o£ rhytfaoadlc styles* 



a. listen to, identify, and describe rhythms verbally in 
both image and technical terminology, 

b. take rhythmic dictation using conventional notation, 

c. ccsmiunicate their own rhythmic intent through 
composition and/ or arrangement. 

d. develop musical ideas through rhythirdc improvisation. 

e. produce written composition, arrangement, and/ or actual 
improvis at ion ♦ 

f. perceive rhythm aurally from the musical score* 

g. analyze rhythmic patterns, phrasing, and style aurally 
and from the musical score. 

h. analyze the quality of a given rhythm aurally and from 
the musical score. 



e 
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■J;: 



ERIC 



specific Proficiency Statomonts 



Sasqple ^xriicators 



Melody (including pitch, scales, 

melodic patterns and melodic 
notation) 



2« demanstrate the ability to 
identify and describe melodic 
eleoseota in listening aaaignoenta 
containing a variety of malodic 
styles. 



a. listen to, identify, and describe melodies verbally, 
both in image and technical terminology. 

b. take melodic dictation using conventional notation. 

c. comnrtunicate their own melodic intent through 
composition and/or arrangement. 

d. develop musical ideas through melodic improvisation. 

e. produce written composition, arrangement, and/or actual 
improvisation . 

f. perceive melody aurally and from the musical score. 

g. analyze melodic patterns, phrasing, and style aurally 
and fron the musical score. 

h. analyze the quality of a given melody aurally and from 
the musical score. 



Hanaor (including texture, chords, 
harmonic patterns and 
harmonic notation) 

3. daoDnstrate tbe ability to 
identify and describe tbe 
hanDooic elements in listening 
assignments oontaining a variety 
of harmonic styles. 



a. listen to, identify, and describe 'harmonies verbally 
both in image and technical terminology. 

b. take harmonic dictation using conventional notation 

c. comn:iunicate their own harmonic intent through 
composition and/or arrangement. 

d. develop music ideas through harmonic improvisation. 

e. produce written composition, arrangement, and/or 
actual improvisation. 

f. perceive harmony aurally and from the musical score 

g. analyze harmonic quality, progressions, styles, and 
textures aurally and from the musical score. 



Tiithre (including qualities of sound 
and the human voice) 



4. identify, describe, and 

manipulate cabegories of sound 
i^hicb include instrments and 
voices in listening assignments 
idhich contain a variety of 
timbres and textures. 
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a. listen to, identify, and describe tiiTtores verbally 
using both image and technical terminology. 

b. read a musical score and verbally describe the 
timbral differences among instruments and/or voices 
used. 

c. comnnunicate their own ideas of timbral control 
(instrumentation, voicing) through composition and/or 
arrangement . 




ERIC 



4 6 



^pec 



ific ProficijGQcy Stataaients 



Saoople Ixidicabars 



d. develop musical ideas through timbral control in 
improvisation. 

analyze the quality of timbral choices aurally and in 
the musical score* 



e* 



Form (including amall forms and 
large fortns) 



5. demonstrate the ability to 
identify, descrite, and 
manipulate fona or structuxe of 
lietening asBignments vhich 
oontain a variety of diverse 
styles and forms. 



a. listen to^ identify, and verbally describe the formal 
structure of the work studied in both image and 
technical terminology. 

b, read a musical score and identify the formal structure 
of the vfork studied. 

c, listen to, identify, and describe forms inherent in a 
variety of compositions and arrangements. 

d. analyze the quality of formal stiructure aurally and in 
the musical score. 
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BAND 



ERIC 



BEGINNING BAND 



Proficifincy List 090201 

Specific Proficiency Statements Sanple Indicators 

Through learning opportunities 
provided in beginning band, students 

should Students will 



1. develop the basic skills of 
tone ponoduction. 



a. denionstrate proper playing posture, proper 
en\bouchure, and correct breath support, 

b. perform with correct articulation, 

c. produce sounds in appropriate registers and at 
appropriate dynamic levels « 

d. produce sounds that are considered characteristic 
of the instrument. 



2. develop the basic skills 
of technique. 



a. 



b. 



d. 



e. 



understand and perform the various styles of 
tonguing and slurring, such as staccato, legato, 
attack, and release. 

understand and perform major scales and arpeggio.^ 
of concert keys with no flats and sharps through 
four flats, and chromatic scales using the 
preferred fingerings for their instruments, 
perform and articulate rhythimic figures of 
appropriate difficulty with clarity* 
deiTonstrate the correct hand and body position for 
playing their instruments. 

(percussionists) perform with proper hand and body 
position: single and double strokes, long roll, 
five-stroke roll, and flam, 

(percussionists) danonstrate a basic knowledge of 
mallet percussion or keyjpoard instruments. 



3« develop basic intonation skills. 



a. 

b, 
c. 



demonstrate the procedures for tuning their 
instruments, 

match pitches and play a melodic line in tune, 
recognize the importance of playing a part with 
accurate ensemble intonation and adjusting 
intonation to the group. 
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Specific Proficiency Statements 



Saiqple Indicators 



4. develop basic reading skills. a. 

b. 

c. 

d. 
e. 
f . 



5. recognise viBually and aurally a. 
what is heard in performance 

and listening activities. b. 

c. 
d. 

e. 

f . 

g- 

6. doDonotrate an awareness of a. 
simultaneous sounds and key 

changes. b. 



7. identify the basic elgments a. 
of form. 

b. 
c. 

8. recxjgnize and interpret a. 
expressive oiarkings. 

b. 
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use a systen^atic counting method, 
recognize and play selected rhythmic and tonal 
patterns as they occur in an instrumental line, 
define ana apply through performance selected 
standard notation, dynamic and articulation 
markings, and musical terms. 

begin to develop sight-reading skills by playing a 

variety of beginning level music. 

demonstrate an understanding of the differences 

between simple and compound meter. 

demonstrate an understanding ^^f meter, tempo, and 

simple rhytlims. 

perform or write appro'- ^riate dictated tonal 
patterns using scale oteps. 

identify like, unlike, and irregular phrase length 

from aural and visual examples. 

identify music as moving by steps and/or skips. 

identify the letter names of all notes in the 

playing range of their instruments. 

demonstrate an understanding of the relationship 

between whole and half steps. 

demonstrate an understanding of key signatures, 
demonstrate an understanding of enharmonic tones. 

recognize the difference between unison and 
harmony. 

recognize key changes within a song, visually and 
aurally. 

recognize elements of a melodic line, such as 
motive, phrase, and cadence. 

identify like, unlike, and irregular phrase length 

from aural and visual examples. 

identify and define binary and ternary forms. 

experiment with and explore sounds which art: loud 
and soft. 

decide on the appropriate utilization of dynamics 
in familiar and unfamiliar so.ngs. 




Specific Proficiency Statemants 



Saiqple Indicators 



9. eaq>lore and identify specific 
categpries of sound and specific 
families of instrunsnts . 



a. 



recognize the characteristic timbre of standard 
band and orchestral instruments, 
identify and describe timbral differences within 
instrumental sound categories, such as brass, 
woodwind, string, and percussion. 



10. develop basic interpretive 
skills. 



a. 



b. 



danonstrate an understanding of dynamic contrasts, 
various articulations, and tempo changes and the 
variety and expression each creates in music, 
recognize phrasing in music which expresses the 
natural tension and release. 



11. develop a basic understanding of 
balance and blend. 



play to demonstrate correct balance with other 
students in an ensemble to achieve the desired 
group sound, paying attention to dynamic levels. 



12. perform a variety of literature. 



a. perform music of several time signatures, key 
signatures, styles, forms and periods. 

b. perform simple solo and small ensemble literature. 

c. experience being accompanied by piano or a part of 
the band. 



13. develop basic skills in 
improvisation . 



improvise simplf.- rhythmic and tonal patterns by 
playing simple rhythms and melodies by ear within 
the parameters of I-V-I and/or I-IV-V-I chord 
progressions. 



14. develop basic Bkil.ls in 
CQo^posing and arranging. 



demonstrate an understanding of the relationship of 
instruments to concert pj.tch by transposing simple 
music for the instruments to or from concert pitch. 



15. respond to and clsvelop basic 
skills in conducting. 



recognize and denonstrate the basic conducting 
patterns of 2, 3,4, and 6. 



16. develop basic skills in 
evaluation. 



a. evaluate individual and group performances and 
rehearsals, making suggestions for .improvement. 

b. evaluate the quality of music performed based on 
objective criteria developed in class. 
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specific Proficiency Statements 



Saxflple Indicators 




17. desTelop skills in self- 
inpxrovGoent • 



a. recognize the value of individual practice. 

b. recognize the value of private instruction, 

c. maintain proper care of instrunients. 

d. bring supplies to rehearsals and performances. 

e. attend concerts and clinics of school, college, or 
professional quality through field trips or guest 
appearances • 



18. develop an miderstanding of the 
role of music as an avocation 
and career. 



prepare for fulfilling use of leisure time by 
developing performance and listening skills, 
discover that music arouses a wide range of 
intellectual challenges and varied feelings, 
begin to develop an understan>^ing of music 
and music-related careers, 
explore music careers by listening to guest 
speakers and taking field trips. 
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ERIC 



Proficiency List 090202 



INIERHBDIAXE BAND 



Specific Proficiency StateoDents 

Through learning opportunities 
provided in intermodiatc band, 
students should 



Saiople Indicators 



Students will 



1* continue to develop skills of 
tone production. 



a. demonstrate proper playing posture, proper 
embourchure, and correct breath support. 

b. perform with correct articulation. 

c. perform with correct tone production and resonance/ 
paying particular attention to achieving the 
characteristic sounds for their instruments in all 
but the highest registers and at all dynamic levels. 



2. continue to develop skills 
of technique. 




a. perform a variety of attacks (including multiple 
articulations) and releases appropriate to 
different styles of music. 

b. perform with technical proficiency chromatic scales, 
arpeggios, and major scales of concert one sharp 
through five flats. 

c. perform in standard registers. 

d. demonstrate the correct hand and body positions for 
playing their instruments. 

e. demonstrate the preferred fingerings for their 
instrviments including a few alternate and trill 
fingerings. 

f. (percussionists) demonstrate the most important 
rudiments for snare drum as well as proper playing 
techniques on a variety of instruments, such as 
chimes, tiinpani, bells, crash cymbals, xylophone, 
and bass drum. 



3* continue to develop intonation 
skills. 



a. demonstrate the procedures for tuning their 
instruments. 

b. understand and demonstrate control jf pitch without 
malting mechanical adjustments to the instruments. 

c. recognize t.ie notes on their instruments that are 
inherently out of tune. 

d. match pitches and play a melodic line in tune. 

e. play a part with accurate intonation. 
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ERIC 



specific Proficiency StatGoents 



4. develqp ntisic reading skills. 



Saople Indicatoxrs 



a. 



f . 




use a systematic counting n>ethcxi, 
recognize and play at sight rliythmic and tonal 
patterns as they occur in an instrumental line, 
define and apply through perfomiance standard 
notation, dynamic and articulation markings, and 
musical terms, 

develop sight-i'eading skills by performing a variety 
of music, 

demonstrate an understanding of the differences 
between simple and canpound rrvstera. 
denX5nstrate an understanding of rhythmic teminolog>', 
such as meter, accent, tempo, syncopation, and 
irregular meters- 



recognize visually and aurally 
what is heard in performance 
and listening activities. 



a. 



b. 



c. 



d. 



e. 



perform or write rhythmir and tonal patterns using 
scale steps and jnterval? found in primary chords, 
identify like, unlike, and irregular phrase lengths 
from aural and visual examples, 

identify arpeggios anci major, minor, and chromatic 
scales, 

demonstrate an understanding of key center by singing 
and playing the tonic and starting tone of selected 
works in several major and minor keys, 
sing simple melodic intervals and patterns using 
solfege, note names, or numbers. 




6« recognize sixxple hannDnic 
movement and key changes. 



a, recognize key changes within music, both visually 
and aurally, 

b, recognize the function of dissonance in music. 



develop skills in the 
reoognition of form. 



b, 
c. 



recognize, visually and aurally, elen)ents of a 
melodic line, such as motive, sequence, phrase, 
and cadence, 

identify and define binary and ternary forms, 
identify and define characteristics of different 
forms of music performed in class, such as concerto, 
theme and variation, fugue, rondo, and march, 
recognize elements of a composition encountered vn 
class, such as introduction, theme, trio, and coda. 



a. recognize and interpret 
expressive markings. 
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b. 



decide on the appropriate utilization of expressive 
techniques for music performed, 
demonstrate the use of appropriate expressive 
techniques in the music performed. 




ERLC 




Specific Proficiency Stateuents 



9. identify timbral changes vjithixi 
specific categories of sound 
and within specific iiistmnental 
f ami 1 ios^ 



Saiqple Indicators 



a. 



b. 



recognize the characteristic tinbre of standard band 
and orchestral instruments, 

recognize the changes in timbre which occur with the 
addition of mutes, change of embouchure, use of 
breath, or by changing implements for percussion 
instrument 

demonstrate an understanding of hov>7 different tone 
colors are created by using different instrument 
combinations. 



10. develop interpret i^ ^ skills. 



define and accurately perform musical symbols and 
abbreviations including grace notes, trills, rolls, 
and rudiments. 

demonstrate an understanding of dynamic contrasts, 
various articulations and tempo changes, and the 
variety and expression each creates in music, 
perform phrases musically, expressing the natural 
tension and re] ease, 

danranstrate an understanding of instrumental styles 
and textures. 



dprnrmBtrate an understanding of 
balance and blend. 



a. 



play in correct balance with other instruments in 
an ensemble to achieve the desired group sound, 
including volume and timbre. 



12 • perform a variety of literature. 



a, perform music of many styles, forms, and periods, 
such as popular, classical, jazz, electronic, and 
traditional, 

b, listen to, analyze, and perform music of other 
cultures, 

c, perform solo and ensemble literature, 

d, experience being accompanied by piano, small 
ensemble, band, or orchestra on standard solo 
repertoire. 

e, experience being part of an ensemble which 
accompanies a solo instrument, voice, or large vocal 
ensemble. 



13. develop skills in iiqprovisation. 



a. improvise rhychinic and/or tonal patterns. 

b, improvise a simple melody or rhythmic accompaniment 
on a given chord progression using I, IV, and ^\ 
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ERIC 



Specific Proficiency Statements 



14* develop skLLls in ccn^posing and 
arrangijng. 



Saiqple IxvlicatarG 



a* 



create and write original melodies using melodic and 
rhythmic notation on a given chord progression using 
primary chords. 

arrange/transp<" music for individual instruments, 
expand their concepts of music through use of 
instruments, electronic media, and environmental 
sounds . 



15. develop skills in conductixig. a. recognize and demonstrate the basic conducting 

patterns of 2, 3, 4, and compound meter, 
b. function as a student conductor in elen^ntary 
or junior high school band classes. 



16. develop skills in evaluation. 



a. 



evaluate individual and group performances and 
rehearsals, niaking suggestions for improvement. 



17 • develop skills in self- 
iiqprovement. 



a. 

b. 
c. 

d. 



recognize the value of individual practice and 

private instruction. 

maintain proper care of instruments. 

bring necessary supplies to rehearsals and 

performances . 

attend concerts and clinics of school/ college, or 
professional quality through field trips or guest 
appearances . 



18 • understand the role of music 
as an avocation and career. 



prepare for fulfilling use of leisure time by 
developing good listening skills in music, 
discover that music arouses a wide range of 
intellectual challenges and emotions, 
demonstrate knowledge of performance opportunities 
in school and after graduation, 
demonstrate an awareness of differences in the 
quality of various products, such as electronic 
equipment, recordings, pianos, and instruments. 
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ERLC 



specific Prof icier '^y Statanonts 



Sanple Indicators 




f • 



beccHTe aware of music careers and music-related 
careers, as well as availability of jobs, 
qualifications, and necessary training or education, 
explore music careers by listening to guest speakers 
and taking field trips* 

become aware of the psychological impact and effect 
of music on an individual and on society through such 
avenues as mass media advertising* 
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Eroficifincy List 090203 



ADVANCED BAND 



Specific Proficiency StatementB 

Through learning opportunities 
provided in advanced band, 
students should 



Saxqple Ixidicators 



Students will 



!• continue to develop skills of 
tone production. 



a. deinonstrate proper playing posture, proper embouchui'e, 
and correct breath support. 

b. perform with correct articulation. 

c. perform with correct tone production and resonance 
paying particular attention to achieving the 
characteristic sounds for their instruments in all but 
the highest register and at all dynamic levels. 



2. continue to develop technical 
skills. 




b. 
c, 
d. 



f , 



perform a variety of attacks (including multiple 
articulations) and releases appropriate to different 
styles of music. 

perform with technical proficiency: arpeggios, 
chromatic, major, minor, and modal scales, 
perform in the extreme (but standard) registers 
on their instruments* 

demonstrate proper hand and body position for their 
instruments. 

demonstrate the preferred fingerings for their 
instruments including alternate and trill fingerings, 
perform and articulate rhythmic figures with clarity, 
(percussionists) demonstrate the twenty-six rudiments 
for snare dnims as well as proper playing techniques 
on a variety of percussion instruments, such as chimes # 
timpani, drum set, bells, xylophone, and bass drum. 



3. continue to develop intonation 
skills. 



a. demonstrate the procedures for tuning their 
instruments. 

b. understand and demonstrate control of pitch without 
making mechanical adjustments to their instruments. 

c. recognize the notes on their instruments that are 
inherently out of tune and adjust them accordingly. 

d. match pitches and play a melodic line in tune. 

e. play a part with accurate intonation and adjust to 
the vertical structure to produce a finely tuned 
chord . 
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Specific Proficiency Statements 



Saxqple Indicators 



4« continue to devialop music 
readijig skills. 



a. 
b. 

c. 

d. 

e« 

f. 



use a systematic counting method. 

recognize and play at sight rhythmic and tonal 

patterns as they occur in an instrumental line. 

define and apply through perfonr^ance standard notation, 

dynaniic and articulation markings, and musical tenns. 

develop sight-reading skills by performing a variety 

of music. 

demonstrate an understanding of the differences between 
siiTtple and compound neters, recognizing the conducting 
patterns of each. 

demonstrate an understanding of rhythmic terminology, 
such as meter, accent, tempo, syncopation, and even 
and uneven rhythms. 



5* continue to develop ths ability 
to recx^gnize visually and 
aurally %rtiat is heard in 
peirf ormanoe and in listening 
activities. 



a. 



b. 



c. 



d. 



e. 



f . 



perform or write dictated rhythmic and tonal patterns 
from aural and visual examples. 

identify like, unlike, and irregular phrase lengths 
from aural and visual examples, 

identify and construct arpeggios and major, minor, 
chromatic, and modal scales. 

demonstrate an understanding of major and minor key 
signatures . 

demonstrate an understanding of key center by singin|^ 
and playing the tonic and the starting tone of selected 
works in several major and minor keys, 
sing melodic intervals and patterns using solfege, note 
nances, or numbers. 



incxBase an understanding 
of haxxDonic loovemont, chord 
construct ixm, axid key changes. 



a. recognize key changes with works studied, both visually 
and aurally. 

b. recognize the function of tonic (I), subdominant (IV), 
and dominant (V) chords. 

c. identify and construct I, IV, and V chords in selected 
key signatures. 

d. recogiiize the function of dissonance inusic. 
recognize a standard blues progression, both visually 
and aurally. 



e. 
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if ic Proficiency Statements 



Sanple Indicators 



continue to develop skills in 
the recognition of foun* 



a. visually and aurally recognize elements of a melodic 
line, such as motive, sequence, phrase, and cadence. 

b. identify and define binary and ternary forms. 

c. identify and define characteristics of different 
forms of music, such as symphony, concerto, opera, 
theme and variation, sonata, fugue, and rondo. 

d. recognize elements of a composition, such as 
introduction, theme, trio, and coda. 

e. recognize the standard march form including 
introduction, 1st strain, 2nd strain, break strain, 
trio, and last strain. 



continue to recognize and 
interpret expressive markings. 



a. decide on the appropriate utilization of expressive 
techniques for music performed. 

b. understand the use of vibrato as an expressive element. 

c. denxDnstrate the appropriate use of expressive markings 
in the music performed. 



continue to expand the ability 
to identify ^ijDbral changes 
within qpeuif ic categaries of 
sound and %ri.thin Gfpecif ic 
instrunental families • 



a. 



b. 



recognize the characteristic timbre of standard band 
and orchestral instruments, 

recognize the changes in timbre which occur with 
the addition of mutes, change of embouchure, use of 
breath, or by changing implements for percussion 
instruments. 

demonstrate an understanding of various timbres by 
selecting appropriate instruments for composition and/ 
or arrangements. 



continue to expaxxi 
interpretive Bkills. 



a. define and accurately perform musical symbols and 
abbreviations, including grace notes, trills, rolls, 
and rudiments. 

b. demonstrate an understanding of dynamic contrasts, 
various articulations and tempo changes, and the 
variety and e^xpression each creates in music. 

c. perform phrases ntusically, expressing the natural 
tension and release. 

d. demonstrate an understanding of instrumental styles 
and textures. 



65 

FA - June 1987 



(if) 



Specific Pznoficiency Statements 



Sanple Indicators 



11. continue to expand an 

understanding of balance and 
blend. 



a. 



play in correct balance with other instruments in an 
ensemble to achieve the desired group sound includinc 
volume and timbre. 

recognize the value of ainplif ication equipiient and use 
it correctly where it is appropriate to the style of 
rnuuic. 



12. perfonn a wide variety of 
literature* 



a. 

b. 

c. 
d. 

e. 



perform music of many styles, forms, and periods, such 
as popular, classical, jazz, and electronic, 
listen to, analyze, arid perform music of other 
cultures. 

perform solo and small ensemble literature, 
experience being accompanied by piano, small ensemble, 
band, or orchestra on standard solo repertoire, 
experience being part of an ensemble which accompanies 
a solo instrument, vQice, or large vocal ensemble. 



13. continue to expand skills 
in iii^xrovisatinn. 



14. continue to develop skill in 
caaix>sing and arranging. 



a. 
b. 



d. 
e. 




improvise rhythmic and/or tonal patterns, 
improvise a melody or rhythmic accompaniment on a 
given chord progression. 



create and write original melodies using melodic 
and rhythmic notation. 

create simple harmonic accompaniments for existing 
and original melodies. 

create and write an original composition using 
melodic and rhythmic notation and harmonic 
accompaniment . 

arrange/transpose music for a variety of instruments, 
expand their concepts of medium through the use of 
instruments, electronic media, and environmental 
sounds . 

create piano, combo, or instrumental accompaniments lor 
songs, introductions or codas to songs, or original 
harmony . 



15. continue to develop skills in 
conduct ixig. 



a. 



b. 



recognize and demonstrate the basic conducting patterns 
of 2, 3, 4, mixed meter, irregular meter, and compound 
meter. 

function as student conductors in either junior or 
senior high school band classes, at pep assemblies, and 
ex games. 
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ERIC 



iflc Proficiency Stateo^ntD Saople lixlicators 



16. continue to develop skills in a. evaluate individual and group performances and 

evaluation. rehearsals, making suggestions for improvement. 



17* oontixmie to develop skills in 
Belf-in^provaQoent • 



b. 



c. 



d. 



recognize the value of individual practice and 
private instruction. 

maintain proper care of instruments including 

basic repair such as replacing pads, adjusting 

springs and screws, pulling mouthpieces, and 

replacing drum heads and snares. 

bring necessary supplies to rehearsals and 

performcuices. 

attend concerts and clinics of school, college, or 
professional quality through field trips or guest 
appearances. 



18. continue to develop an under^ a. 
standing of the role of music 
as an avocation and career. b. 

c. 

# 

e. 

f . 

g- 

h. 
i. 



prepare for fulfilling use of leisure time by 
developing good listening skills in music, 
discover that music arouses a wide range of 
intellectual challenges and varied emotions, 
demonstrate a knowledge of performance 
opportunities both in school and after graduation, 
demonstrate the ability to evaluate music equipment 
and needs for lei* ure-time listening, 
demonstrate knowledge of music consumer print sources, 
such as Scliifann Catalog, Oonsumer Reports, and HiPi 
Stereo Review. 

demonstrate the ability to evaluate the quality of 
various products, such as electronic equipment, 
recording's, and instruments. 

demonstrate a knowledge of comparative shopping 
tectaiques for the purchase of a quality instrument 
and/ or equipment. 

become aware of music careers and music-related 
careers, availability of jobs, qualifications, and 
necessary training or education. 

explore music careers by listening to guest speakers 
and taking field trips. 

become aware of the psychological impact and effect 
of music on an individual and on society through 
such avenues as mass media. 
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Specific Proficiency Statements Sanple Indicators 

Through learning opportunities 
provided in beginning orchestra, 

students should Students will 



1. develop the banic Bkills of a. 
tone production and boturing. 

b. 
c. 
d, 

e. 



f . 




demonstrate good posture and the correct playing 
position while sitting or standing and at rest, 
demonstrate progress toward strong resonant tone, 
display the use of full straight strokes of the bow. 
use all parts of the bow, with emphasis on the lower 
third. 

cross strings with elbow and wrist moving 
sixmltaneously, maintaining an arc as close to the 
string as possible. 

demonstrate appropriate bowing techniques in relation 
to: 

1) simple detache 

2) staccato 

3) martele 

- dynamic changes - recognize changes in loudness when 
bowing near bridge or fingerboard 

- extending bow stroke and clean change of bow 
direction 

- recovery of bow after rests to either a down or up 
bow 

- maintaining constant bow speed 

- tie-slur 

- playing pizzicato while holding the bow 

- slurred staccato of four notes to a bow 



2. 



develop basic skills of 
technique. 




a. 



b. 



demonstrate control in going smoothly from one string 
to another. 

display knowledge of tie, slur, staccato, marcatO/ and 
accents and demonstrate correct attack and reJ.aase, 
demonstrate the ability to play in the following keys 
by the end of the sixth grade: D, G, A, C, B-flat. 
recognize necessary adjustments in finger placement 
and thumb placement for accurate intonation, 
move the thumb and first finger as a unit with special 
care that the left hand, thumb/ first finger, wrist, 
and forearm shift as a unit. 
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Specific Pxx>ficiency Statements 



Sample Indicators 



f. use the fourth finger, if physically possible, to 
substitute for the open string (vln, via). 

g. perform some alternate fingerings. 



3* develop basic intonation skills. 



a* 



b. 



display awareness of good int:)nation through consistent 
listening to the teacher and class mejnbers and adjust 
pitches accordingly, 

demonstrate recognition of whole and half steps and the 
ability to match tones. 

demonstrate left hand position with emphasis on 
pressure, placement, and angle of finger positioning 
the elbow well under the violin, 
demonstrate the correct placement of the thumb m 
relation to the first finger (violin, viola), second 
and third finger' (cello, bass). 

tune the instrument with the least possible assistance 
by listening and adjusting to individual pitches 
(attained by the third year). 



4* develop basic reading skills. 



a. 
b. 
c. 



f . 



h. 
i. 



3/4; 



use a systematic counting method, 
count several measures of rest in succession, 
display an understanding of basic meters - 4/4 
2/2, 2/4, 3/8, and 6/8. 
demonstrate an understanding of simple rhythms and 
the corresponding bow patterns to f i . these rhythms, 
demonstrate an understanding of rhythmic terminology 
such as meter, teapo, beat, and syncopation, 
recognize and play basic note values and their 
corresponding rests including whole, half, dotted 
half, quarter/ dotted quarter, eighth, and sixteenth 
recognize and produce pitches as indicated by 
notation and letter name in first position on all 
strings. 

sight read simple exercises and pieces, 
recognize and interpret musical symbols and terms 
including D.C. , D.S./ fine, repeat sign, and 
dynamic and tempo markings. 

demonstrate ability to follow and interpret the 
conductor ' s direct ions . 
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ific Proficiency Statemsnts 



Saaf)le Indicators 



recognize visually and aurally 
nffaat they is heard in 
perfonnanoe and listening 
activities. 



a. 
b. 

d. 



perform or write appropriate dictated rhythmic and 

tonal patterns using scale steps. 

identify like, unlike, and irregular phrase lengths 

from aural and visual examples. 

identify music as moving by steps and/or skips. 

identify the letter names of all notes in the 

playing range of their instruments. 

identify octaves, fifths, and arpeggios. 



develGp an ai^areness of 
simultazieous sounds and 
key changes. 



a. 
b. 

c. 



recognize the difference between unison and harmony, 
recognize visually and aurally key changes within a 
simple ccmposition, 

perform simple harmonized parts in basic rhythm 
patterns. 



explore the interaction of 
horizontal and vertical 
organization known as form. 



b. 



recognize elements of a melodic line, such as motive, 
phrase, and cadence. 

identify like, unlike, and irregular phrase lengths 

from aural and visual examples. 

identify and define binary and ternary forms. 



recognize and interpret 
expQcessive markings. 



demonstrate and experimsnt with sounds which are 
loud and soft. 

decide on the appropriate utilization of dynamics 
in familiar and unfamiliar pieces. 



explore and identify specific 
categories of sound axxl 
specific instrumental families. 



a. 



b. 



recognize and identify the characteristic timbre of 
standard orchestral and band instruments, 
identify and describe timbral differences within 
instrumental sound categories. 



develop basic interpretive 
skiUs. 



demonstrate an understanding of dynar.ic contrasts, 
various articulations, and tenpo changes as well as 
the variety and expression each creates in music, 
understand phrasing in music which expresses the 
natural tension and release. 

understand phrasing in music as it responds to 
musical exchange from one instrument to another. 
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Specific Proficiency Statements 



Sanple Ixxlicators 



11. develop a basic undei standing of 
balance and blend. 



a. 



play to demonstrate correct balance with other 
students in an ensemble to achieve the desired 
group sound paying attention to dynamics, tinibre, 
and the style and nature of the music i:>erformed. 



12. perform a variety of literature. 



b. 
c. 



perform music of several time signatures, key 

signatures, styles, forms, and periods including 

so:t^ contemporary music. 

perform solo and small ensemble literature. 

perfoTO a solo with piano or orchestral accompaniment. 



13. develop basic skills in 
iiqprovisation • 



a. 



improvise simple rhythmic and tonal patterns by 
playing rhythms and melodies by ear. 



14. dev€!lcp basic skills in 
ccc^iosing and arranging. 



a. transpose music for instruments to or from 
concert pitch (transposing instruments only) . 

b. transpose concert pitch instruments up or down a 
whole step on simple melodies. 



15. develop basic skills in 
conducting. 



a* 



recognize and demonstrate the basic conducting 
patterns of 2, 3, and 4. 

recognize and demonstrate conducting motions to 
indicate dynamics, tempo changes, ritardando, 
accelerando, hold, etc. 



16. develop basic skills in 
evaluation. 



evaluate individual and group performance and 
rehearsals, making suggestions for improvement, 
evaluate performances of others when participating 
as a listener in an audience. 

bt. to exhibit musical judgment in the selection 
of music programs on television, radio, and in the 
purchase of recordings. 
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Saiqple Indicators 



17. develc^ basic skills in self- 
iix(irov€QiBnt« 



a* recognize the value of individual practice and 
private instmction. 

b. niaintain proper care of instruixients. 

c. bring supplies to rehearsals and performances. 

d. attend concerts and clinics of school, college, or 
professional ensembles through field trips or guest 
appearances* 

e. recognize the advantage of 8e€iking extra information 
about iTiusic through books, magazines^ and records. 



18. develop an uxvierstaivling of the 
role of nusic as an avocation 
and career. 



a. 



b. 



c. 



d. 



prepare for fulfilling use of leisure time by 
developing performance and listening skills, 
discover that music arouses a wide range of 
intellectual challenges and varied feelings, 
begin to develop an understanding of trusic and 
music-related careers. 

explore music careers by listening to guest speakers 
and taking field trips. 
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Proficiency List 090302 



specific Proficiency Statements 

Through learning opportunities 
provided in intennediate orchestra, 
students should 



Saiqple Indicators 



Students will 



1. continue to develop the basic 
skills of tone production and 
bowing. 



a. 



• 



c. 



d. 



demonstrate the correct physical approach to proper 
tone production, including proper body position and 
bowing control. 

demonstrate added bowing facility which would include 
improved tone production, such as detache in the 
middle, upper third, and lower third of the bow, 
staccato, spiccato, and martele bowings, 
demonstrate the ability to change dynamics by 
utilizing the bow correctly in relation to contact 
point, weight, and speed. 

demonstrate bowing control of the following; 

- slurred half notes 

- slurred dotted quarter and eighth notes 

- dotted eighth and sixteenth notes 

- triplets 

- sixteenth notes 

- slurred staccato notes eight on a bow 

make a recovery of a bow in rhythmic figures that 
use up and down bow. 



2, continue to dev^cip basic skille 
in technique. 



b. 
c. 

d. 



e. 



demonstrate the use of double stops from simple 
to more complex, 
perform simple trills. 

demonstrate vibrato and explain its relatior'=?hip 
to tone quality. 

display proficiency in first position finger pattoms: 

- recognize and play major scales - D, G, A, C, F, 
B-flat, E, B, E-flat, A-flat (one or two octaves), 
with various bowings, 

demonstrate skill in shifting while playing in 
different positions, such as: 

" third position and extended position for violins 
and violas 

- third, fourth/ and half positions ^or cellos; 
half, second and third position for basses 
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Saiqple Indicators 



3. continue to develcjp basic 
intonation skills • 



a. tune instruments to a separate pitch for each string 
and as perfect fifths in a chord. 



contijnue to develcp basic 
reading skills. 



a. understand and perform chromatics. 

b. display a knowledge of dynamic and tempo terminology 
encountered in musical exercises and literature, such 
as cresoendo, xap, xa£, andante, moderato, simile, al 
fine, dolce, coda. 

c. demonstrate improvement in sight-reading skills. 

d. demonstrate an ability to follow and interpret the 
conductor's directions. 

e. understand, count, write, and play in various meters 
more complex rhythm patterns which involve syncopation, 
afterbeats, triplets, dotted eighth and sixteenth note 
combinations, and sixteenth notes. 

f • perform basic rhythm and bowing patterns in less 
frequently used meters, such as 6/8, 3/8, 9/8, 2/2, 
and 5/4. 

g. recognize major key signatures through five flats and 
five sharps. 



continue to develop the ability 
to fM<!KMjniygi visually and 
aurally %*hat is heard in 
perfoxmanoe and listeziing 
activities. 



a. perform or write appropriate dictated rhythjTiic and 
tonal patterns, 

b. perform melodi'? intervals and patterns on 
instruments, 

c. identify like, un. ike, and irregular phrase lengths 
from aural and visual examples. 

d. recognize key changes within a piece, visually and 
aurally. 

e. recognize by sight and sound intervals of the major 
and minor scales. 

f. perform simple folk melodies by rote. 




6. explore chord eleoents and 
chordal movement. 



a. become acquainted with basic chord progressions and 

resolutions, including tonic, subdominant, and domir.ant 
chords • 



7. recognize and identify basic 
musical fomis. 



a. 



b. 



recognize visually and aurally the elements of a 
melodic line, such as motive, sequence, phrase, and 
cadence • 

identify and define binary and ternary forms. 
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Saaple Indicators 



8« reccsgnize <and interpr^ 
expressive narkings. 



a. 



decide on the appropriate utilization of expressive 
techniques for music performed. 



recognize and identify specilic 
categories of sound and specific 
instru&ental families. 



a. recognize the characteristic tijTd:>re of the standard 
orchestral and band instruments. 

b. recognize the changes in timbre which result from the 
addition of mutes to instruments. 

c. recognize the changes in timbre related to the overtone 
series . 



10- 



continue to develop basic 
interpretive skills. 



continue to develop an uncter- 
standing of balance and blend. 



a. 



b. 



c. 



d. 



demonstrate an understanding of a variety of dynamic 
contrasts, articulations, and tempo changes and the 
variety and expression each creates in music, 
understand phrasing in music which expresses tbe 
natural tension and release. 

demonstrate an increased perception of phrasing as it 
moves throughout the ensemble from instrument to 
instrument • 

edit bowings to accon^lish the desired interpretation. 



a. show an increased ability to blend with the ensemble. 

b. demonstrate independence in part-playing. 



12 • perfonn and study literature of 
all musical periods. 



c. 
d. 



perform music of many styles, forms, and periods, such 
as popular, classical, jazz, electronic, and 
traditional. 

listen to, analyze, and perform music of other 
cultures. 

perform solo and ensemble literature. 

perform a stcindard solo accompanied by piano, small 

ensemble, or orchestra. 

perform as part of an ensemble which accompanies a solo 
instjrument, voice, or large vocal ensemble. 



13 • continue to develop basic skills 
in inprovisation. 



a. improvise rhythmic and/or tonal patterns. 

b. improvise a melody or rhythmic accompaniment on a 
given chord progression. 
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14. continue to develop slciUo in 
CGa$x>sing and arranging* 



a* 

b. 
c. 



create and write original melodies using melodic and 
rhythmic notation on a given chord progression, 
arrange/transpose music for i:)ersonal instruments, 
expand the use of medium through the use of 
instruments, electronic media, and environmental 
sounds . 



15. continue to develop skillo in 
conducting. 



a. 



b. 



recognize and demonstrate the basic conducting 
patterns of 2, 3^ 4, and compound meter, 
function as student conductors in either elementary 
or junior high school orchestra or band classes. 



16. continue to ctevelop Bkills in 
evaluation. 



evaluate individual and group performances and 
rehearsals making suggestions for iinprovement . 
evaluate performances of others when participating as 
members of an audience. 

evaluate musical compositions for strengths and 
weaknesses based on objective criteria developed in 
class. 



17. continue to develop skills in 
self -*iinprovaiiBnt » 



a. recognize the value of individual practice and privi 
instruction. 

b. maintain proper care of instruments. 

c. bring necessary supplies to rehearsals and 
performances . 

d. attend concerts and clinics of school, college, or 
professional ensen^iles through field trips or guest 
appearances. 



18. understand the role of music 
as an avocation and career. 



b. 



c. 



d. 



prepare for fulfilling use of leisure time by 
developing good listening skills in music, 
discover that n^ 'Hic arouses a wide range of 
intellectual w^.^llenges and emotions, 
demonstrate a kncTw ledge of performance opportunities 
in school and after graduation. 

demonstrate the ability to evaluate the quality of 
various products, such as electronic equipment, 
recordings, piai^os, and other instruments. 
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e. become aware of music careers and music-related 
careers, as well as availability of jobs, 
qualifications, and necessary training or education. 

f. explore music careers by listening to guest speakers 
and taking field trips. 

g. become aware of the psychological impact and effect of 
music on an individual and on society through such 
avenues as mass media advertising. 
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Specific Proficiency Statements 

Through learning opportunities 
provided in the advanced orchestra, 
students should 



Seuiple Indicators 



Students will 



!• continue to develop skills of 
tone production and bowing. 



a* 



c. 



d. 



perform with a clear, resonant tone quality at all 
dynamic levels - 

perform with advanced bowing control and understanding 

of the most comnranly used bowing techniques which are 

suitable to the style of the composition. 

make correct judgments regarding bowing changes which 

facilitate appropriate phrasing and style. 

use an appropriate vibrato. 



2. continue to develop 1:echnique. 



a. demonstrate an ability to ^.rform in more advanced 
playing positions, such as: 

violin - all positions through seventh 

viola - all positions through fifth 

cello - all positions through sixth with an 

introduction to the thumb position 
bass - all positions through seventh with an 
introduction to the thumb position 

b. make valid judgments regarding appropriate fingerings. 

c. demonstrate correct shifting, both ascending and 
descending. 

d. perform by memory major and minor scales up to five 
sharps and five flats, and tonic arpeggios of each, in 
two or three octaves. 

e. perform and understand chromatic, modal, whole tone, 
and pentatonic scales. 

f. demonstrate an understanding of natural and artificial 
harmonics. 



continue to develop intonation 
skills. 



a. 



b. 
c. 



tune to a common A the violin, viola, or cello by 
fifths and the string bass by open strings, as well 
as by harmonics. 

match pitches and play a melodic line in tune. 

play a part with accurate intonation and adjust to the 

vertical structure to produce a finely tuned chord - 
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Sanple Indicators 




4. continue to develop reading 
skills. 



a. 



b. 



c. 



f. 



h. 



recognize and play, at sight, rhythmic and tonal 
patterns as they occur in an instrumental line, 
define and show through performance an understanding 
of dynamic and articulation markings, musical terms, 
symbols, abbreviations, and ornairients. 
demonstrate a developing ability to transpose and read 
different clefs, such as: 

- viola (treble clef) 

- cello (tenor and treble clefs) 

denx:>nstrate an understanding that dynamic contrasts, 
various articulations, and tempo changes provide 
variety and expression in music, 
recognize and demonstrate an understajiding of 
differences in performing styles as they pertain to 
periods and genres of music. 

demonstrate a vocabulary of musical terms to include 
Italian, French, and German words (and pronunciation) 
used in the names of instruments, dynamics, n>eter, 
tempo, rhythm, and stylistic markings, 
recognize and utilize compound, changing, and unusual 
meters . 

perform correctly in tempo rhythm patterns in simple 
and compound meters encountered in literature and 
studies. 

recognize visually the key signature of each major key 
and know the key name. 

write and play scales indicating half step and whole 
step construction. 

demonstrate the ability to perform larger and smaller 
whole and half steps as related to scale tonality, 
edit bowing to accomplish the desired interpretation. 




5« continue to develop the ability 
to recognize visually and 
aurally ubat is heard in 
perfom^ce and listening 
activities. 



b. 
c. 



e. 
f . 



perform or write appropriate dictated rhythmic and 
tonal patterns using scale steps. 

analyze and sing a melodic plirase prior to playing it. 
recognize aurally and visually intervals within a 
melody before playing it. 

perform melodic intervals and patterns on personal 
instruments. 

recognize and identify common cadences, 
demonstrate an awareness of key relationships and 
modulation in a composition, 
play melodies by ear and by rote. 
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6. increase an understanding of a. 
hanoDnic uovesient, chcnnd 
oonatruction, and key changpes. b. 

c. 

d. 

e. 
f . 



h. 



Indicators 



recognize key changes within a composition, both 
visually and aurally, 

recognize the function of tonic (I), subdominant (IV), 
and dominant (V) chords. 

identify and constinact I, IV, and V chords in selected 
key signatures, 

develop an historical perspective of harmonic 
development, 

recognize the function of dissonance in music • 
recognize the function of chromaticism, 12-tone row, 
and tone cluster and understand their place in 20th 
Century music, 

recognize a steindard blues progression visually and 
aurally. 

transpose siirtple melodies at sight. 



7. continue to develop skills in 
the recxignition of horizontal 
and vertical organization 
kna%m as form. 



a. 

b. 
c. 



d. 



recognize, visually and aurally, elements of a melodic 
line, such as motive, sequence, phrase, and cadence, 
identify and define binary and ternary forms, 
identify and define characteristics of different forms 
of music, such as symphony, concerto, opera, theme and 
variation, sonata, fugue, passacaglia, chaconne, and 
minuet . 

recognize elements of a composition, such as 
introduction, theme, trio, and coda. 



8* continue to recognize and 

interpret expressive markiiigs. 



a, decide on the appropriate utilization of expressive 
techniques for music performed, 

b, understand and use vibrato as an expressive element. 

c, describe the function of a given composer's use of 
expressive techniques. 



9. expand ability to identify 

timbral chaiiges within specific 
categories of sound and within 
specific instrumental families. 

breath, or by changing implements for percussion 
techniques , 

c, demonstrate an understanding of various tiinbres by 

selecting appropriate inst raiments for composition and/ 
or arrangements, 

d» recognize the ti-mbral changes that occur in 
relationship to the overtone series. 



a. recognize the characteristics of standard orchestral 
and band instruments, 

b, recognize the changes i.n tijnbre which occur with the 
addition of mutes, chances of embouchure, use of 
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Saiqple Indicators 



10. expand interpretive skills. 



a* 



b. 



define and accurately perform inusical syiTibols and 
abbreviations, including grace notes and trills, 
demonstrate an understanding of dynamic contrasts, 
various articulations and tempo changes, c.id the 
variety and expression that each creates in music* 
perform phrases musically expressing the natural 
tension and release. 

demonstrate an understanding of instrumental styles 
and textures. 



11. expand understanding of balance 
and blend. 



a. 



play in correct balance with other instruments in 
an ensemble to achieve the desired group sound, 
including volume and tiinbre. 



12. perform a wide variety of 
literature. 



c, 



perform music of many styles, foms, and periods, 
such as baroque, classical, romantic, Twentieth 
Century (aleatoric, electronic, traditional, jazz), 
listen to, analyze, and perfom music of other 
cultures. 

perf :)rm solo and small ensemble literature, 
perform a solo accompanied by piano, small ensemble 
orchestra, or band on standard solo repertoire, 
perform as part of an ensemble which accompanies a 
solo instrument, voice, or large voca] ensanble. 




13. expand skills in in^iroviBatian. 



a. improvise rhythmic and/or tonal patterns. 

b. improvise a melody or rhythmic accompaniment on a 
given chord progression. 

c. improvise an obligato to a given melody. 



14. expand skills in coiqposing and 
arranging. 
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a. create and write original melodies using melodic an: 
rhythmic notation. 

b. create harmonic accompaniments for existing and 
original melodies. 

c. create and wx'ite an original composition with melodic 
and rhythmic notation and harmonic accompaniment. 

d. arrange/transpose music for a variety of instruments. 

e. expand concepts of music thi-ough the use of 
instruments, electronic media, and environmental 
sounds. 

f. create piano, combo, or instrumental accompaniments fo 
songs, introductions, or codas to songs or original 
harmonies. 




pecific Proficiency Statements 



SaxaplB Indicators 



15 • expand skills in conducting* 



a. 



b. 



recognize and demonstrate the basic conducting patterns 
of 2, 3, 4, mixed meter, irregular meter, compound 
meter, and tempi requiring subdivision of these meters, 
function as student conductors in either junior or 
senior high school orchestra classes. 



16. expand skills in evaluation. a. evaluate individual and group performances and 

rehearsals making suggestions for improvement. 

b. evaluate performances as members of an audience. 

c. evaluate the quality of music performed based on 
objective criteria developed in class* 



17. expaxKl self-iqprovemsnt skills. 




18. expand undsrstandiDg of the 
role of music as an avocation 
and career. 



a. 

b. 
c. 



a. 
b. 
c. 
d. 
e. 



recognize the value of individual practice and 

private instruction. 

maintain proper care of instruments. 

bring necessary supplies to rehearsals and 

performances . 

attend concerts and clinics of school, college, or 
professional quality through field trips or guest 
appearances. 



prepare for fulfilling use of leisure time by 
developing good listening skills in music, 
discover that music arouses a wide range cf 
intellectual challenges and varied emotions, 
demonstrate a knowledge of performance opportunities 
both in school and after graduation. 

demonstrate the ability to evaluate music equipment and 
needs to leisure-time listening, 
d^nonstrate a knowledge of music consumer print 
sources, such as the Schwann Catalog, Oonsiioai' Reports, 
and Hi/Pi Stereo Rev^iew. 

uSuonstrate an ability to ev^aluate the quality of 
various products, sach as electronic equipment, 
recordings, and instrxanents. 
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Saaple Indicators 



g. deiTonstrate a knowledge of comparison shopping 
techniques for the purchase of a quality instrument 
and/or equipment, 

h. become aware of music careers and music^related 
careers, availability of jobs, qualifications, and 
necessary training or education, 

i. explore music careers by listening to guest speakers 
and taking field trips. 

j. become aware of the psychological impact and effect of 
music on an individual and on society through such 
avenues as mass media* 



88 

FA - June 1987 




ERIC 



CHORAL MUSIC 



Ca»AL MDSIC 

UPPER ELSforraRsr level 



Proficiency List 092400 

Specific Pz^oficiency statements 

Through learning opportunities 
provided in choral music at the 
upper elBTientary level, students 
should 



Sainple livdicatora 



Students will 



1« develop basic skills of tone 
production. 



a. perform with appropriate singing posture and correct 
breath control. 

b. perform with a good singing tone with particular 
attention zo a relaxed vocal quality. 



develop basic skills in diction 
and technique* 



a. produce pure and unified vowel sounds and clearly 
articulated consonants. 

b. demonstrate accurate attacks and releases. 



3* develop basic intonation skills. 




a. match pitches and sing a melodic line in tune. 

b. sing a part accurately in tune wit:,^^ ctner voices 
and accompaniment, if ar" 



4. develop basic skills in reading 
music. 



a. use a systematic counting method. 

b. recognize and ning selected rhythmic and tonal 
patterns as they occur in a vocal line. 

c. define and apply through performance i;elf>cted 
standard notation, aynamic and articulation marking-^., 
and musical teiTOS. 

d. begin to develop . i-^. it -reading rkills by singing a 
variety of bcgir.ning level music. 

e. demonstrate an understanding of the difference between 
simple and compound meter. 

f. demonstrate an understanding oi meter, ^e(\ipo, oiui even 
and uneven I'.ythms. 



5. re c o g nize r visually and aurally i 
%^t they hear in performance 
and listening activities • 



a. perform or write appropriate dictated r.onal patterns 
using scale stepa . 

b. identify like, unlike, and irregular phrases from -^ural 
and visual examples. 
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Specific Profici»icy Statements 



SaB()le Indicators 



c. 
d. 

e* 

f. 

h. 

i. 



identify music as moving by steps and/cr by skips, 
identify the letter najpec of all noces in their 
singing range. 

demonstrate an understanding of the relationsnip 
betwef^n whole and half 'steps, 
demonstrate an understanding of key signatures, 
demonstrate an understanding of enharmonic tones, 
recognize, visually and aurally, appropriate major 
and minor tonalities. 

demonstrate an understanding of key center by singing 
the tonic and starting tone of selected compositions. 



6* develop an awareness of 

simultaneous sounds and key 
changes. 



a. 
b. 



recognize the difference between unison and harmony, 
recognize, visually and aurally, key changes within 
a song. 



7. explore the interaction of 
horissontal and vertical 
organization kno^m as form. 



8. recxjgnire uid interpret 
expressive markings. 



recognize the elements of a nielodic line, such as 
motive, sequence, phrase, and cadence, 
identify like, unlike, and irregular phrases from 
aural and visual examples. 

identify and define binary and ternary forms. 



experiment with and explore sounas which are loud 
and soft. 

decide on the appropriate utilization 'of louds and 
softs in familiar and unfamiliar songs. 




explore and identify spcicif ic 
categories of sound and specif ic 
families of voices. 



recognize the differences betv»;een soprano, alto, tenor, 
and bass and underbwand v;he changing voice in both 
boys and girls. 

derronstrate an understanding of various tirrbres by 
selecting appropriate accompany iMg instruments for a 
choral composition. 



10. develop basJix: inter pret ," .e 
skills. 



a* 



demonstrate an understanding of dynamic contrasts, 
vari.ous articulations, and tempo charges and the 
variety aiid expression each creates in music. 
und"-irstand phrasing in music which expresses the 
natural tension and release. 
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Sample Zodicutors 



11. develop a basic understanding 
of balance and blend. 



a. 



b. 



listen to other voices and control the individual voice 

to achieve the desired group sound. 

identify appropriate balance within an ensemble when 

heard. 



12. perform a variety of literature. 



a. sing music of varied styles, foimns/ and periods. 

b. sing music of other cultures using other languages. 

c. sing solo and small ensemble literature. 

d. experience being accompanied by pi.ano. 



13. develop basic skills in 
iii()rovisation . 



a. improvise rhythmic and/or tonal patterns. 

b. improvise it^elodies on a given chord progression. 



14. df?velcp basic skills in 

ooo^positicn and arranging. 



a. transpose music for individual voices and ra: ges. 




15. develop basic skills in 
conducting. 



16. develop basic skills in 
evaluation* 



a. recognize and demonstrate the basic conducting 
patterns of 2, 3, and 4. 



evaluate individual and group performances and 
rehearsals making suggestions for i:Tipr<.^vement . 



17. develop basic skiUs in S42lf- 
ijoC^'Tovement . 



a. recognize the value of individual practice. 

b. recognize the value of private instruct' ior». 

c. maintain proper care of the voict:. 

d. bring appropriate materials to rehearsals and 
performances. 

e. attend concerts and clinics of scnool, college/ or 
professional quality ^-hrough field trips or guest 
appearances. 



18, develop an understanding of the 
role of music as an avocation 
and career. 



a. 



b. 



d. 



prepare for the fulfilling use of leisure time through 
the development of performance and listening skills, 
discover that music arouses a wide range of 
intellectual challenges and varied feelings, 
begin to develop an understanding of music and music- 
related careers. 

explore music careers by listening to guest speakers 
and taking field trips* 




SA 
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Prof icijency List 093400 

Specific Proficiency Statements Saople Indicators 

Through learning opportunities 
provided in choral music at the 
middle/junior high school and 

high school level, students should Students will 



1* continue to dsvBlop basic skills 
of tone production* 



denx)nstrate appropriate singing posture and correct 
breath support. 

demonstrate correct tone prcriuction and resonance with 
particular attention to a fre^ vocal quality in all 
parts of the voice range. 



2. continue to develop basic skills 
in diction and technique. 



a. 



produce pure and unified vowel sounds and clearly 
articulated consonants. 

demonstrate accurate attacks and releases. 




continue to develop intcmation 
skUls. 



a. inatch pitches and sing a melodic line in tune. 

b. sing a part accurately and adjust to the vertical 
structure to produce a finely tuned chord. 



continue to develop skills in 
reading music* 



a. use a systematic counting method. 

b. recognize and sing, at sight, rhythmic and tonal 
patterns as they occur in a vocal line. 

c. define and apply through perfonnance standard 
notation, dynamic and articulation markings, and 
musical terms. 

d. develop sight-reading skills by performing a variety 
of music. 

e. demonstrate an understanding of the differences between 
siitple and ca^pound meters recognizing the conducting 
patterns of each. 

f. demonstrate an understanding of rhythmic terminology, 
such as neter accent, tGKqpo, syncopation, and 
irregular metcsrs. 

g. demonstrate an understanding oi major and minor key 
signatures. 



S4 
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Specific Proficiency Stateoents 



Saiqple Indicators 



5, recognize IT visually and aurally , 
wliat is heard in perf ormanoee 
and in listening activities. 



a* 



e. 



and tonal patterns 



perform or write dictated rhythmic 
from aural and visual examples, 
identify like, unlike, and irregular phrases from aural 
and visual examples. 

identify and construct arpeggios and major, minor, 
chromatic, and modal scales. 

demonstrate an understanding of key center by singing 
the tonic and the starting tone of selected songs in 
several major and minor keys. 

sing melodic intervals and patterns using soifege, note 
names, or numbers. 



6, increase understanding of 
hartDonic movement, ctord 
construction, and key changes. 



a. recognize key changes within a song, both visually and 
aurally . 

recognize the function of tonic (I), subdominant (IV), 
and dominant (V) chorda. 

c. identify and construct I, IV, and V chords in selected 
key signatures. 

d. build major, minor, diminished, and augmented chord 
from a given pitch. 

e. develop an historical perspective of harmonic 
development . 

f. recognize a standard blues progression, both visuall^^ 
and aurally. 



?• continue to develop skills in 
the recsognition of horizontal 
and vertical organization known 
as fon&« 



a. 

b. 
c. 



recognize, visually and aurally, elements of a melodic 
line, such as motive, sequence, phrase, and cadence, 
identify and define binary and ternary forms, 
identify and define characteristics of different forms 
of music, such as opera, oratorio, cantata, musical 
comedy, symphony, concerto, theme and variation, 
sonata, fugue, and rondo. 

recognize elements of a composition, such as 
introduction, theme, trio, and coda. 



8. continue to recognize and 

interpret expressive markings v 



b. 
c. 



decide on the appropriate utilization of exp^^sssive 
techniques for music studied. 

understand the ujae of vibrato as an expressive element, 
demonstrate expressive techniques during rehearsals and 
performances. 
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Specific Proficiency Statemonts 



Sanple Indicatora 



9, expand abilities to identify 
tijoobral changes within specific 
categories of sound. 



a. 



recognize the differences among soprano, alto, tenor, 
and bass and understand the changing voice in both 
boys and girls. 

recognize the various tone colors of voices, 
traditional and avan'. garde instruments, and 
electronic synthesizers. 

demonstrate an understanding of various tiiriDres by 
selecting appropriate accompanying instruments for a 
choral canposition. 

demonstrate an understanding of the overtone aeries. 



10. expand interpretive skills. 



c. 



clsfine musical symbols and accurately interpret them 
in performances. 

demonstrate an understanding of dynamic contrasts, 
various articulations and tempo changes, and the 
variety of expression each creates in music, 
demonstrate an understanding of vocal styles and 
textures . 



11. 




expand un^rstanding of balance 
and. blend. 



control the individual voice in relation to others to 
achieve the desired group sound related to dynamics, 
vibrato, and blend. 

recognize the value of amplification equipment and use 
it correctly where it is appropriate to thp style of 
music. 

identify appropriate balance within an ensemble when 
heard. 



12. perform a wide variety of 
literature. 



a. sing music of many styles, forms, and periods, such as 
sacred, secular, popular., classical, and traditional. 

b. sing music of other cultures using lang\iages other 
than English. 

c. perform solo and sniall ensemble literature. 

d. experience being accompanied by piano, small ensemble, 
band, or orchestra on stcindard solo repertoire. 

e. experience being part of an ensemble which accompanies 
solo voices. 



13. continue to expand skills in 
iiqprovisa tion • 



a. iniprovise rhythmic and/or tonal patterns on a given 
chord or chord progression. 

b. improvise a meloai:: or rhythmic accompaniment on a 
given chord progression. 
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Saople Indicators 




14« expand skills in CGn;x>sing and 
arranging. 



a* 



d. 



create and write original melodies using melodic and 
rhythmic notation. 

create hannonic accompaniments for existing and 
original melod\es. 

create and write an original composition using melodic 
and rhythmic notation and harmonic accompaniment, 
arrange/transpose music for a variety of voices, 
expand their use of media through the use of 
instruments, electronic media, and environmental 
sounds • 

create piano, combo, or instrumental accompaniments 
for songs, introductions or codas to songs, or 
original harmonies. 



15. expand akills in cx^nducting. 



a. 



recognize and demonstrate the basic conducting 
patterns of 2, 3, 4, mixed meter, irregular meter, and 
compound meter. 

function as student conductors in either junior or 
senior high school choral classes. 



16. expand akilTs in evaluation. 



evaluate individual and oroup performances and 
rehearsals making suggestions for improvement, 
evaluate the quality of music performed based on the 
development of objective criteria. 




17. expand skills in sRlf- 
iiqprovsient • 



b. 
c. 



recognize the value of individual practice and 

private instruction. 

maintain proper care of the voice. 

bring necessary supplies to rehearsals and 

performances . 

attend concerts and clinics of school, college, or 
professional quality through field trips or guest 
appearances . 



18. explore choreoqraphy, creative 
morvecnent, and staging. 



demonstrate stage movement, blocking, or choreography 
appropriate to the music studied. 
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lific Proficiency Statements 



Sample IXKllcatars 



expand an understanding of 
tlie role of music a^j an 
avocation and careeir. 




a. 



b. 



f . 



prepare for fulfilling use of leisure tux\e by 

developing good listening skilj3 in music, 

discover that music arouses a v-Ue range of 

intellectual challenges and varied emotions* 

demonstrate knowledge of performance opportunities 

both in school and after graduation. 

dannonstratf the ability to evaluate music equipment 

and needs for leisure-time listening. 

demonstrate knofwledge of music consumer print sources, 

such as Schwann Catalog, Oonrasner Reports, and Hi/Fi 

Sterteo Rev^iew. 

demonstrate the ability to evaluate the quality of 
"arious products, such as electronic equipment, 
x*ecordings, and instruments, 
demonstrate knowledge of canparative shopping 
techniques for the purchase of a quality instrument 
and/or equipm6»it. 

become aware of music careers and music-related 
careers, availability of jobs, qualifications, and 
necessary training or education. 

explore music careers by listening to guest speakers 
and taking field trips. 

became aware of the psychological impact and effect of 
music on an individual and on society through such 
avenues as mass media. 
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'ION PR0FICIBSG7 STA3SiBNTS - VISUAL ART SXKS^W 



List 080000 

Students in Indiana schools will be provided learning experiences in visual rxt education which 
will allow them to: 

!• acquire skills^ knowledge, and understanding needed to produce expressive works of visual art, 

2, acquire the skills, knowledge, and understanding needed to perceive, identify, describe, and 
analyze the distinguishing characteristics of fom, structure, and style in visual art within 
a variety of cultural and historical contexts. 

3, acquire an understanding of the role that the visual arts have played in the lives of people. 

4, acquire the skills, knowledge, and understanding needed to evaluate works of art based on 
critical perception and analysis. 

5, acquire the knowledge and understanding needed to establish a lifelong cocrenitrnent to visual 
art, value its iinportance in the life of the canmunity, and develop the ability to continue 
art education independently. 



103 

FA - June 1987 



3u 



ERIC 



VISUAL ART EnOG&TIGN SKILL AREAS 



The following proficiencies are divided among the four disciplines of art education: art history, 
art criticism, aesthetics, and art production. Art is the focus and subject matter in each of 
these disciplines. In the classroom, these four disciplines are not divided but integrated to 
provide ar; education that focuses on art. Art production is balanced and strengthened by skills 
developed in criticism, history, and aesthetics. The proficiencies provide a sequential building 
of skills and concepts in each of the four disciplines starting at the priirary level and 
progressing through the secondary level. For each instructional level of art classes, the 
following skills should be included. 

Art History 

The skills of 

1. Perceiving and identifying then^s and symbols used in works of art and artifacts from world 
cultures tliroughout history. 

2. Identifying the role of art in American and world cultures. 

3. Studying a work of art or artifact as a visual repository of the culture. 
Art C±^itijc:lfim 

The skills of 

1. Using visual vocabulary and refining artistic perception in responding to works of art and 
artifacts. 

2. Describing, analyzing, and interpreting works of art and artifacts from various world cultures 
throughout history. 

3. Identifying and applying professional criteria in judging a wide range of works of art. 

4. Applying artiatic perception and critical skill in responding to and judging visual imagery in 
the culture. 

* Aesthetics 

The skills of 

1. Identifying various definitions of art throughout history as evidenced in significant works of 
art. 

2. Practicing phdlosophical inquiry in beginning discussion and identification of necessary 
conditions for qualifying an artifact afl a work of art, e.g., "What is art?" 
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3. Discriminating between preference and judgment • 



* The study of aesthetics is introduced at the secondary level only. Development of artistic 
perception is prerequisite to studying aesthetics. It is developed at the elementary school 
level through study and practice of foundation skills in history, criticism, and production. 

Art Productiaa 

The skills of 

1. Developing and organizing ideas, feelings, and values for personal expression. 

2. Utilizing elenvents and principles of design effectively. 

3. Manipulating visual media and using techniques effectively . 

4. Perceiving the world through the sensitive eyes of the artist. 




• 



'J 2 



105 

FA - June 1987 



OVERVZEH OP ART SHANDS USED IN THE KCFTCIBNCIBS 




ART HISraRY 

In studying art history, students view a work of art or artifact as a repository of the culture. 
They study the historical context of the work to discover how humankind has expressed ideas 
visually and recorded experiences throughout history* Students study past contributions of artists 
in order to enrich their own lives and to find roots for understanding art in today's society. 
This is an active viewing of art where students examiner research, and classify works of art and 
share results. Through this study, students increase artistic perception and appreciation of 
traditional and contemporary works of art. 

The proficiencies in art history allow for sequential building of skills from primary to secondary 
le\^l art classes. Art history should be integrated with art criticism, aesthetics, and 
production. 



ART CRITICISM 

In art criticismr students increase artistic perception and expemd critical skills through 
observing, discriminating, comparing, contrasting, and discussing a wide range of art. Students 
learn how to arrive at reasoned, objective judgments based on professional criteria. They do not 
mimic the views of professional critics but learn to make valid judgments for themselves students 
increase artistic perception necessary for interpreting and judging quality, impact, purpose, and 
value of visual imagery. Artistic perception and critical skill increases the sum of values and 
satisfaction one can get from a wide range of art; these skills serve also as a countervailing 
force against persuasive visual imager7. 

The proficiencies in art criticism allow for sequential building of skills from primary to 
secondary level art classes. Art criticism should be integrated with art history, aesthetics, and 
production. 




AESTHETICS 



Artistic perception is a habitual way of perceiving life through the sensitive eye of the artist. 
Development of artistic perception is prerequisite to studying aesthetics; it is developed at the 
elementary school level through study and practice of foundation skills in history, criticism, and 
production. 
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IKDDCTICN 

In art making experiences, students express personal ideas, values, and concerns using visual arts 
media; originality and craftsmanship is emphasized. Students perceive, discriminate, remember, 
interpret, make decisions, solve problems, compare, and make value judgments, transfer findings to 
other situations, and apply known information to new settings, students study the work of artists 
and peers to discover possible ways of communicating ideas or beliefs through visual media. 
Students increase artistic perception through sequential experiences in examining concepts, media, 
and works of art. 

A wide range of media is covered in the proficiencies; however, selection of specific media will 
depend on individual school settings. A provisicn of two- and three-dimensional media is given at 
all levels. It is suggested that a breadth of aru media be experienced at the primary school level 
progressing to in-depth involvement with selected media at the secondary school level. 
Opportunities for examination of careers related to the visual arts are provided at all levels. 

The proficiencies in production allow for sequential building of skills from primary to secondary 
school level art classes. Art production should be integrated with proficiencies in art history, 
art criticism, and aesthetics. Production, art history, art criticism, and aesthetics each combine 
to reinforce, explain, clarify, or enrich the other. 
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Proficiency List 081000 



Specific Proficiency Statements Saiqple IxxLicators 

Through learning opportunities 
provided in vlsoal axt at 
kindergarten through grade three, 

students should Students will 



Art History 



!• idexitify tlnmeB in works of art 
and artifacts. 



a. identify dominant images, moods, and themes in works of 
art and artifacts. 

b. identify similar subject matter and mood in works of 
art ard artifacts. 



# 



identify similar styles in works 
of art and artifacts in American 
culture. 



b. 



match, pair, and group works of art or artifacts of 
sijnilar style from one culture. 

discriminate a work of art of dissimilar style irom a 
group of works of art of similar style. 



identify aouroes of art in the 
cODminity. 



a. 



b. 



identify art products in the community, such as 
buildings, clothing, road signs, billboards, 
advertising, television, film, and works of ar.. 
recognize and discuss different ways people are 
involved with art in the community, 
recognize signs and symbols associated with cultural 
celeb'-^tions, e.g., holidays, birthdays, weddings. 



4. examine %#arks of art and 
artifacts for clues to the 
function or purpose of the 
object. 



a. 



b. 



smell, taste, touch, listen to, and search works of art 
or artifacts for clues to how they were made (ms.chinQ, 
human-crafted), when they were made (parst, present) ^ 
what they were made from (clay, paint, metal), and why 
they were made (purpose, function), 
compare unfamiliar works of art or arl'.ifacts with 
similar familiar works of art or artifacts to help 
speculate about thi ir function or purpose, 
recognize what an art historian does. 
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Saople XxxUcators 



Art Cciticifgn 



5* ua& a bcisir; visual vocabulary 
for perceivisig and responding to 
%»rkB of art or artifacts. 



define the elcuiants of design, e.y,, line, color, 
value^ te>rture, shape, fonn, space and identify 
thoae elements in the v^ork. 

define general relationship., of elements, e.g., 
repartition, emphasis, proportion and iaentify these 
rt-lationshipe in the work. 

dei'iue expressive qualitxes, e.g., sights, sounds, 
Bmells, moods and identify these qualities in the 
work* 



6* respond to visual qualities in 
itxsrks of art and artifacts. 



7* ts^amine laarlm of ari: of a wide 
range of msdia, styles, and 
cultural ocmteicts avA identify 
gosmcol similar A > ijes in styLii. 



a. doi?cribe and identify visual qualities, e.g*, 

k2lf?;?r.G'-)Ls, media, technique, and objects in the work 

L. compare s.^mlarities in elei^nts, n*edia, technique, 
and objects in several works. 

c, identify general ideas or content in the work and 
support with visual evidence in the work. 

d, cocipai'e works with similar ideas or content. 

e, verbalize associations and reff=*rences in observing 
art^ e.g., "This sounds like, reminds me of...." 



a. discriminate between realistic and abstract 
representation in works. 

b. identify works of similar style or technique, e.g., 
art by one artist or art fraco one art movement. 



8* liBtcm to a^jK^rs respond to 
%#arks of art or artifacts. 



listen to verbal and wr\tten commsntB of peers, 
teachers, pr.-^ts, artists, crxtics, or historians 
about a work of art or artifact, 
racogiiize what an art critic does. 
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Saiqple IiKlicatoro 



Production 



9. Gxpiesa visuaUy idBaB, 
feslingB, and va3uQS« 



b. 
c* 



identify expressive imagery in works of art as 
stimuli for personal work. 

react to stimuli by ideas through visual art media • 

participate in discussion concerning ways to 

communicate ideas and feelings. 

finalize an initial idea by demonstrating fluency, 

flexibility, elaboration, and originality. 

produce works of art- express ii.g personal interests, 

preferences, themes, feelings, or moods* 



10. identify, rooognise, and j^sply 
the eleoEoits of design and their 
esxpcGQBivB qualities in creating 
student works, e.g., line, 
shape, foxn, value, teicture, 
color, and space. 



a. .identify and create with line in various media, e.g., 
diagonal, horizontal, vertical, thick, thin, curved, 
spiral, or concentric. 

b. explore and create with shape and fom in various 
media. 

c. make and identify light and dark. 

d. make actual and "implied" textures in various 
materials. 

e. identify and use primary, secondary, and complanentary 
colors. 

f . create the illusion of depth on a flat surface by 
overlapping objects. 



U. identify, recognise, and ap|>ly 
the principlea of dp«ign in 
student %«r]cs, e.g., unity, 
r^)etition, variety, novement, 
GOfshasis, balanoa, and 
pocoportion. 



a. 
b. 

c. 



d. 
e. 

f. 



use the art elements to create repetition, 
recognize, discriminate, and use differences in 
elen^ents . 

direct the movement ot the eye in two-dimensional 
student works and around three-dimensional student 
works. 

generate movement through repetition of elements, 
generate areas of emphasis in design by accenting 
certain elements. 

use gradual changes in art elements. 
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Spocific ProficicBisy StatooKsato 



Saiqplo InUcataro 



12. create with a variety of two- 
dixDonaional modia, e.g.^ 
drawing, painting, priiitsaakiiK}, 
graphic dboign, ptotographicV 
film, and collago/oiixed laadia. 



a. viae a variety of large drawing instruiiientG and 
tGCtmiquGS « 

b. use a variety o£ painting tools, modia, and techniques. 

c. prcxJuce prints (singular or multiple) using a variety 
of techniques. 

d. create using college* and mixed media techniques. 



13. create in a variety of three- 
dImRnsional ocsiia, e.g., 
CGrataicQ, jewelry, eculptvure, 
and fibers. 



a. construct functional or decorav.:ve ceramic ware through 
sijcnple handbuilding techniqusFs, 

b. create using basic jewelry foririnq .^nd ourface 
treatment concepts. 

c. create sculpture with additive and B'lbtr active 
processes by carving, constructing/asseinLling, or 
modeling materxals. 

d. create with fibers utilizing introductory techniquec-. 



14. recognise art career 
ppportunit ias . 



a. dincuss and compare the everyday objects that are ^ 
result of the work of an artist. 



ERLC 
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Profici^aficy Lint 002000 



SpcciXia Proficiency statixKuxta 

Through learning opportunities 
provided in viBual art at the 
upper elementary level, students 
should 



Saqple Indicators 



Students will 



Art History 



identify thuaies and oysibols used 
in %rorlc8 of art and artifacts 
that portray caaoan ideas or 
meaning. 



a. 



b. 



identify similar symbols used in works of art and 
artifacts fran different cultures in America, e.g., 
holidays, rituals, celebrations, and comn-on themes, 
identify sijnilar symbols used iri works of art from 
various cultures. 




identify relationahips between 
the beliefs and values of a 
culture. 



a. 



b. 



c. 



study beliefs and values of a paxrticulci world 
culture and identify visual qualities in works of 
art or artifacts from the cvilture that reflect 
thoee beliefs and values. 

match, pair, and group works of art and artifacts 
of similar style from various world cur.ures. 
identify visual qualities that make works similar. 



identify eouro^ of art in the 
camaunity. 



a. 



b. 



identify art products in the community and describe 
how these coirmunicate values and ideas, 
describe ways people are involved in the visual 
ari:B within a community, including artists, 
patrons, curators, and gallery owners. 



4. otudy and classify %#arks of 
art. 



b. 



c. 



research a work of art or artifact and identify 
by whom, when, where, and how it was made and what 
purpose it served. 

classify works of art or artifacts by general style 
cind tixvB frame. 

recognize that knowledge of the historical back- 
ground of a work of art or artifact can increase 
understandinc of and appreciation for the work. 
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,9;) 



specific Pzol-icicancy Stateuoento 



Saiqplo Indicators 



Art Criticism 

b. expand visual vocaboIariBn for a. 
increaood perception of and 
i-esponae to i#orkB of art aiid 
art if acta. 

b. 



c. 
d. 



6. descrIl3C, analyse, and interpc^ a. 
warks of art and artifactn. 

b. 



c. 



1. examine and dLscriminate a. 
different sty Ira of art. 

b. 



8. study the %rark of tlK» art a. 
critic 

c. 
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use words describing variations of elen>en' S; e.g.; 
dull/bright colors, small/ large shapes, subtle/ 
bold textures, and identify these variations in the 
work. 

define principles used in the work, e.g., variety, 
unity, moven^nt, balance, emphasis, repetition, 
variety, proportion, and identify these prii.ciples 
in the work. 

identify media and technique used in the work, 
e.g., paint - spray, brush, drip, 
use emd refine expressive works that describe mood 
or einotion, e.g., anger - rage/ irritation, and 
identify these qualities in the work. 

describe and identify ela^ents, n^edia, and 
technique in the work^ 

analyze how the artist has used subject matter, 
nedia, and elen^nts to structure communication 
of an idea by identifying dominant principles in 
the work, e.g., unity, bai.ance, movement, Qnphasis, 
repetition, proportion, and variety, 
interpret ideas and content communicated in the 
work and identify how the artist ha?3 used elements, 
media, techniques, and visual symbols to 
communicate ideas in the work. 



identify works of art of siiTiilar style, e.g., 
impressionism, conceptual, realism, expressionism, 
study an artist and discriminate the personal style 
of that artist from work of arti.^5ts using similar 
styles • 

listen to cotm^nts concerning a work of art or 
artifact by an art critic while viewing the work of 
art. 

write a description, analysis, cind interpretation 
of a work of art or artifact, 
identify how a critique can increase one's 
perception of and appreciation for a work of art. 



if!) 



::if ic Pruficiesicry Stiatxamonto 



Saiaplo Iiidicatc3rc7 



Productlc» 



9. express vimially ixieao, 
feelings I, and values. 



a. 



identify expressive imagery in works of art as 
stimuli for personal work, 

react co new intereists, preferences, t^nd thenxss and 
iiicorporcite these into student work using advanced 
art skill. 

finalize an initial idea by denranst rating fluency, 
flexibility, elaboration, and originality, 
express feelings or moods using a variety of mediae 
use art media and methods from other cultures as 
stimuli to expand personal ideas. 



10. 



identify, recognize, and apply 
tiie elGBoents of deeign and theix 
expressive qualities in creating 
student works, e.g., line, 
shape, form, value, testure, 
color, and space. 




a. identify the use of line in various niedia and use 
lines in various media, e.g., diagonal, horizontal, 
vertical, thick, thin, curved, spii^al, or 
concentric, parallel, perpendicular, and radial 
lines. 

b. identify geometric, organic, and implied shapes 
and use them in various media. 

c. icientify and use the basic forms, e.g., cons, cube, 
sphere, cylinder, and pyramid. 

d. identify light and dark shapes and form. 

e. identify and make actual and "implied" textures in 
various materials. 

f. identify and use the tliree properties of hue, 
value, and intensity. 

g. mix primary, secondary, intermediate (tertiary), 
complementary, analogous, and monochromatic colors, 
tints, and shades. 

h. alter the intensity of colors by adding gray or 
complementary colors. 

i» create the illusion of depth by (aerial 

perspective): overlapping shapes and forms, making 
distant objects smaller and closer objects larger, 
placing distant objects higher and closer objects 
lower in the picture, using less detail on distant 
objects and greater detail on closer objects, using 
duller, less intense hues for objects in the 
distance, coloring distant objects with hues that 
appear more blue to suggest the layers of atmos- 
phere between the view and those objects, using 
converging parallel lines. 

j. identify and use positive and negative space. 
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Spocific Proficiency StataD3Gnt0 



SaxqplQ Indicatxiiro 



11 • identify, reosgnisG, and spgly a* 
the porinciples of design in 

studanct works, e.g., unity, b* 

^TGj^i&titiDn, vari^y, DKiveBient, c* 
Gophasio, balance, and 

proportion. d* 



f. 

g- 

h. 
i* 
j- 

12. create %ritb i variety of two- a* 
diiik-a».aLa??l Bsdia, e.g., 
drai^^lng, painting, printxnaking, b* 
graphic design, omgxiter 
grri^^iiiics, pbotogr^shic/filja, c* 
arid oollage/mized nadia. 

d. 

f. 

g- 



13. create with a variety of three- a. 
dixsenaicnal nadia (oeramics, 
jewelry, 8CullA:ure, and fibers) b. 
and consider functional 
reqi'reKDBnta. 

c. 



d. 
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croatR unity by using repetition and variety to 
achieve a quality of oneness or wholeness, 
use the art elattents to create repetition, 
recognize, discriminate, and use differences in 
elements . 

realize the differences in daninaiit and subordinate 
elRiix^nts. 

direct the movement of the eye in two-dimensional 
student works and around three-dimensional student 
works. 

generate movement through repetition of elements 
rather than through raaidom ai'rangement . 
generate areas of attphasis in design by acc anting 
certain elements. 

identify and make changes in art element© to 
demonstrate an understanding of emphasis, 
identify and make formal (synrtnetty) , infont^al 
(asymmetry), and radial balance, 
use gradual changes in art elements. 



create v ing mixeo media tecliniques, e.g., collage, 
montage, and mosaic. 

demonstrate skill in utilizing vario\^s large 
drawing instruments. 

develop skills in lettering/typography construction 
and spacing skills in making graphic design 
products, e.g», signs and posters, 
use a variety of painting tools, media, and 
techniques . 

produce prints (singular or multiple) using a 
variety of techniques. 

use edition numbering procedures with the creation 
of multiple prints. 

create using introductory techniques in 
photography/film/computer graphics. 



construct ceramic objects with handbuilding 
techniques . 

create uRing basic jewelry forming and surface 
treatment techniques, e.g., metal foil, ceramic, 
and paper or paper mache jewelry, 
create sculpture with the additive and subtractive 
processes by carving, constructing/assQiibling, or 
modeling materials. 

create textiles and weavings utilizing introductory 
techniques • 



102 



ific Proficioncy Statcsnonte 



Sasqple Indicators 



recognize careor cpportunities 
related to visual art. 



a. 



identify a wide variety of career options available 
in the visual arts, e.g., fine artist, commercial 
artist, critic, historian, or aesthetician. 
identify skills required for various career 
options. 
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VISSBff. ART 
HmDLS/JXJNIGil HIGH SOIOQL USVSL 



Prof ici£»LY List 083000 



Spocific Pzoficieacy Statements 

Through learning opportunities 
provided in visual art at the 
middle/ junior high school level, 
students should 



SaaplG Indicators 



Students will 



Art History 

!• ocTTipare themes and syobols in 
vKsrkB of art and axrtifacts from 
a vrorld culture axxl identify how 
these reflect the beliefs azxi 
values of the culture. 



cjompare works of art and artifacts that show 
siniilar then>es and content from a variety of world 
cultures and identify qualities that make the works 
similar. 

identify symbols or visual qualities in the work 
that commun.i'^ate the beliefs and values of the 
culture. 




2. 



identify txM change in the style 
of a vork of art or artifact 
reflects change in belief s, 
values, technology, or %»y8 of 
seeing in a culture. 



study the beliefs, values, technology, and ways of 
seeing in various world cultures and identify how 
these influence styles of art from these cultures* 
distinguish among art from major cultural areas of 
the world, e.g., Europe, Africa, Latin American, 
Asia. 



identify the role of art in 
American and other world 
cultures. 



a. identify the various functions of works of art and 
artifacts in American and world cultures. 

b. identify ways visual images manipulate or influence 
public behavior or thought. 



study and classify a vork of art 
or artifact in relation to the 
historical context of the %iork. 



a. 



b. 



d. 



research a work of art or artifact and identify by 

whom, when, where, and how it was used. 

read or listen to a historian's critique of a work 

of art and identify visual qualities in the work 

that are discussed in the critique. 

classify works of art and artifacts by style, 

period, and culture. 

recognize that knowledge of historical background 
of a work of art or artifact can increase under- 
standing of and appreciation for the wjrk. 
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in. J 



Specifix: Prol'icioncy Stataa^ts 



Sao^Lfd mdUucatOTG 



Art Criticijan 

5. ej^iand visual vocabularJuBS for a. 
increased poro^ptkni of €md 
response to works of art and 
artifacts. b. 



c. 



6. dsscribe, azialy3i:G, interpret, and a. 
judge works of art axxl artifacts. 



d. 



f. 



7. idajxtify axxi ^sply criteria in a, 
judging art. 



b. 



use words describing variations in elenients, e.g.^ 
line, shape, form, color, value, texture, space, 
and identify these variations in the work, 
use words describing vsuriations in principles, 
e.g., unity, moveiTHsnt, balance, emphasis, 
repetition, proportion, and variety, and identify 
these variations in the work. 

identify media and techniques used in the work of 
art. 

use and define expressive words that describe 
enKDtion or mood and identify these qualities in 
the work. 



describe and identify elements, media, and 
technique in the work. 

analyze how the artist has structured symbols, 
media, and elements to corttnunicate an idea* 
identify dominant principles in the work, e.g., 
unity, balance, movement, emphasis, repetition, 
proportion, and variety. 

interpret ideas and content conmunicated in the 
work and identify how the artist has used 
elements, media, techniques, and visual symbols 
to cannunicate. 

examine the historical context of the work, e.g., 

culture, period, and artistic style. 

judge the artistic merit of the work based on 

given criteria, e.g., imitationalism, emotionalism, 

formalism. 



identify and compare various styles of a, \ through- 
out history and identify the under lyinp "wv^sophy 
by which the work was created, e.g., 
imitationalism, enotionalism, formal ii^i. 
read or listen to critiques of art by hxRtorians or 
critics and idtintify the criteria u by these 
professionals. 
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Specific Proficiency StatjooKmts 



8. study ttas work of the art 
critic. 



Smglx} liviicatoru 



a. 



c. 



etudy the work of art criticES aiid identify the 
written characteristics with the visual qualities? 
in the work of art, 

critique a work of art and canpare the critique 
with a critic's commentQ on the eaine work of art. 
identify hew a critique can increase one's 
perception of and appreciation for a work of art. 



Aesthetics 



9. study avd classify works of art 
in relation to different 
philosophies of art defined by 
aestheticians. 



discuss and identify general definitions of art 
as defiiied by the '^rk of aestheticians, e.g., 
Plato, Aristotle, Collingswood, Wietz, Langer. 
classify works of art by applying th^se general 
definitions of "What is art?", e.g., 
imitationalism, eimotionalisni, formalism. 



10. discriminate betwesn 

professional judgment and 
personal preferenoe. 



^^codui 



iction 



identify professional criteria used by 
aestheticians when judging the aesthetic value of 
a work of art. 

identify personal preferences for works of art. 



11. express visually ideas, 
feelings, and values. 



a. identify expressive imagery in works of art as 

stimuli for personal work* 
b» engage in problem-solving activities. 

c. cocnbine ideas, feelings, and values to create a 
personal statement. 

d. finalise an initial idea by demonstrating fluency, 
flexibility, elaboration, and originality. 

e. increase ability to translate visual observations 
into visual imagery. 

f. create for symbolic and psychological effect. 

g. use art media and methods from other cultures as 
stimuli to expand personal ideas. 



12. identify" recognise, and ^sply 
the elements of design and their 
eiggessive qiialitirs in czeating 
student %iarlc8, e.g., line, 
shape, fc3ziD, value, texture, 
color, and space. 



a. 



b. 



recognize, identify, and represent objects with 
these lines, e.g*, blind contour, contour, and 
gesture. 

recognize that shapes can be defined by an outline, 
color, value, or texture differences with a 
surrounding area. 
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1 0(1 



Specific Proficieocy Stata^anta 



Sample udicatora 



c. identify and use geon^tric, organic/ and Implied 
shapes with various media. 

d» create the illusion of throe-dimensional fon^^s on 
two-dirrvensional surfaces and examine and render the 
effects of light on forws, e.g., highlight, half- 
tone, reflected light, and cast shadow. 

e. identify and use light and dark shapes and forms. 

f . recognize how value is used to shov; form in two- 
diinensional work. 

g* use actual and "implied*' textures in various 
materials. 

h. identify and use hue, value, and intensity. 

i. use primary, secondary, intermediate (tertiary), 
comple^nentary, analogous, and iTonochromatic colors, 
tints, and shades. 

j. alter the intensity of colors by adding gray or 

their complementary colors, 
k. use color to express moods, for synt>olic and 

psychologies. 1 effect. 
!• create the illusion of depth by using aerial 

perspective, e.g», overlapping, size, placement, 

color, 

m. use one cind two point linear perspective. 

n. identify and make the horizon line at the eye 

level of the viewer in student work, 
o. identify and use positive and negative space. 



13. identify, zneoognize, and apply 
the principle's of design in 
fitudsnt warks, e.g., unity, 
repet^itiax, variety, moyBDent, 
Gcqphaais, balance, and 
prpportioQCi. 



a. 

b. 
c. 

d. 

e. 
f. 



h. 



create unity by using repetition and variety to 
achieve a quality of oneness or wholeness, 
use the art elements to create repetition, 
recognize and identify the differences in dominant 
and subordinate elements. 

direct the movement of the eye in two-dimensional 
student works and around three-din>ensional student 
works. 

generate movement tlirough repetition o5 elements 
rather than through randan arrangen^ent . 
generate areas of emphasis in design by «^ 3nting 
certain elenoents. 

identify and make fontial (syntnetry), informal 
(asymmetry), and radial balance, 
use gradual changes in art elements. 
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SasBplB InHcatoro 



create with a variety of two- 
dixfionaional icadia, e.g«, 
drawing, painting, printsaaking, 
graphic design, cxroptitgr 
graphic^,. photcagr^ihic/filiQ, and 
collage/mixed mEsdia, to ishow 
variouD realistic and ^botractad 
subject matter while praeiding 
qppartunities for jjndividual 
exploration and involvements 



a. 



b. 



h. 
i. 

j. 



create using mixed media teclmiquesi ©•g,, collage, 
montage, and mosaic. 

use elementaxy coftwaro progz'oma to create computer 
graphics. 

create drawings uaing a variety of drawing media 
(c^iarcoal, pencils/colored pencils, markers, 
chcdk, oil-pastels, and psn aj^d ink) and tec>miques 
{Shading, blending, crouehatching, and 
stippling) . 

develo^j skills in lettering/typography construction 
and spacing techniques to create signs and fxssterc. 
develop layout skills (using thumbnail aketcheo, 
rough and comprehensive layouts) in making graphic 
design products (brochures, posters, signs, ado, 
symbols, or logos), 

properly prepare painting surface bei'ore paint is 
applied. 

develop ability in various opaque and transparent 
painting processes. 

develop techniques in photography and film 
produce prints, e.g., relief, stencil, and/cr 
intaglio processes. 

use edition numbering procedures in the creation of 
multiple prints. 



create atixlcant works in a 
variety of tkree-^dioensicHial 
media, e.g., Geramics, 
jewelry, sculpture, and fibers, 
and consider functional 
requirements. 



a. 



b. 



c. 



d. 



e. 



f. 



make clay objects Msing the pinch and pull, coil, 
slab, and drape/press n>old handbuilding techniques 
or con^inations of these tectoiques. 
create with ceramic decorating processes, e.g., 
carving, stencil, sgrafitto, mishima, wax resist, 
engobesr and glaze application methods, 
create using basic jewelry forming and surface 
treata^t techniques, e.g., metal foil j€?welry, 
metal enamelifig, piercing, ceramic jewelry^ and 
paper or paper mache jewelry. 

create sculpture with the additive and svabtractive 
processes by carving, constructing/assembling, or 
modeling materials, e.g., plaster sculpture, 
ceramic sculpture, and wood sculpture, 
identify stabiles, mobiles, relief /bas relief, and 
sculpture in the round. 

create with fibers, e.g., weaving, stitching, 
coiling, basketmakinq, dyeinq, and batik. 
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Spacific Proficiency StatammtB 



Saqplid Inriinafaaro 



nsoognizB c^rQer o^iportunitias 
related to visual art. 



a. 



b. 



identify a wide variety of career option© available 
in the visual arts, e.g., fine artist, cocnr^rcial 
artist, critic, historian, or aesthetician. 
identify skills required for various career 
options. 
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VISCAL ART 

Hicai scaxis lbvse. 



Proficiency LiBt 084000 



Specific Proficiency Statemsxxto Sasople Iniicators 

Through learning opportunities 
provided in visual art at the high 

school level, studentB should Students will 



Art History 

!• ooopare thpinpfl in %iQrks of art a. 
and artifacts from a variety 
of cultures and identify how b* 
these %iQrk8 reflect the beliefs, 
values, technology, and %i^8 of 
seeing of the culture. 



analyze a theme used in a work of art from various 
world cultures. 

identify synibols or visual qualities in the work 
that communicate the beliefs, values, technology, 
or ways of seeing within a culture. 



2. 




identify general styles and 
periods of major %iQrk8 of art 
and the political, social, axxl 
ecoscmic factors that influenced 
the %iQrk. 



a. 



b. 



match historical, social, political, or economic 
factors of a culture with the appropriate styles of 
art from the culture. 

categorize works of art into similar periods and 
styles. 



coQ^iaoe the role of art in 
America with the role of art in 
other world cultures. 



a. 



b. 



identify and compare sources and purposes of art in 
world cultures. 

identify examples of works of art or artifacts that 
have influenced behavior or thought in the culture. 



4. study and practice the 
methodology of the art 
historian. 



a. read and write historical studies on a work of art 
and artifacts, including information on the artist, 
culture, period, and effect of the work on the 
culture and on other artists. 

b. identify criteria used by professional historians 
in judging and classifying works of art. 

c. recognize that knowledge of historical background 
of a work of arc or artifact can increase under- 
standing of and appreciation for the work. 
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Sp&Gi£ic Proficiency Statcsnexits 



Saiqple Indicators 



Art Critician 



expand visual vocabularies for 
increased perceptiDsi of and 
response to irarks of art and 
artifacts. 



a. 



use words describing variations in eleiT^nts, e.g., 
line, shape, form, color, value, texture, space, 
and identify these variations in the work, 
use words describing variations in principles, 
e.g., unity, movement, balance, emphasis, 
repetition, variety, and proportion, and identify 
these qualities in the work. 



6. describe, analyze, interpret, 
and judge niorlcB of art and 
artifacts fxtam various world 
cultures throughout history. 



b. 



c. 



d. 



e« 



describe and identify elenients, media, and 
technique in the work. 

analyze how the artist has used subject matter, 
media, and elements to structure communication of 
an idea by identifying dominant principles in the 
work, e.g., unity, balance, moven)ent, emphasis, 
repetition, proportion, and variety, 
interpret the metaphorical content of visual 
symbols used in the work. 

examine and apply information found outside the 
work, e.g., culture, period, artistic style, 
judge a work utilizing professional criteria of 
the critic, e.g., imitationalism, emotionalism, 
formalism. 



7* identify and ^ply criteria in 
judging art* 



a« 



b. 



identify and compare various styles of art 

throughout history and identify the dominant 

underlying philosophy of the work, e.g., 

ixnitationalisn^ emotionalism, formalism. 

xread or listen to critiques of art by historians 

or critics and identify the criteria used by these 

professionals. 

identify how styles of art have changed throughout 
history as evidenced in works of art of major 
significance. 



8. identify methodology and purpose 
of the art critic. 



a. examine and discuss the work of professional art 
critics. 

b. critique a work of art and compare the critique 
with a critic's comments on the same work of art. 

c* identify how the art critic can increase one's 
perception of and appreciation for a work of art. 
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ific Proficiency Statdc^xto 



Saxqple Indicators 



Aesthetics 



9. study and classify works of art 
in relaticn to different 
philoaophies of art defined by 
aesthaticians • 



a* 



read/ discufss, and identify definitions of art as 
defined by the work of aestheticians, e.g., Plato, 
Aristotle, Collingswood, Wietz, Langer. 
classify works of art by applying these definite. . 
of "What is art?", e.g., iniitationalism, 
enotionalisn, formalism. 

identify hew definitions o£ art have changed as 
evidenced in significant works of art throughout 
history. 

practice beginning discus -ion and identification 
of necessary conditions for qualifying an ar'tifact 
as a work of art, e.g., "What is art?" 



10. diecrijninate hetM&sn 

professional jud^nent azKl 
peraonal pp^^o^wt^ y 



a. 



b. 



identify professional criteria used by 
aesthsticians when judging the aesthetic value of 
a wor;'< of art. 

ident-.fy personal preferences for works of art. 



^^^oduction 

^xl. express visually ideas, 
feelings, and vali^s* 



a. 



b. 



c. 



d. 



e. 



f. 



identify expressive imagery in works of art as 
stimuli for personal work. 

engage in problem solving and brainstorming to 
expand possibilities for personal expression, 
transform personal eicperiences and interests into 
student work that expr*3sses personal style, 
finaliza an initial idea by demonstrating fluency, 
flexibility, elaboratJ.on, and originality, 
continue to develop reflective and analytical 
skills in imaginative thinking, 
record i: es, ideas, unusual views, objects, and 
people in a sketch book. 

use art media and methods from other cultures as 
stimuli to expand their own ideas. 



• 
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1)2 



Spcacific Proficicmcy StatesKsnts 



Saa(>le Indicators 



12. identify, recognize, and ^ply 
the elcsQozvta of desijgn and 
their exprecaive qualities in 
creating etident %«orkf)i, e.g., 
line# 8hap* I, £acm, value, 
texture, color, and epaoe. 



a. 

b. 

c. 
d. 



f. 
h. 

1. 



n. 
o* 



recognize, identify, and create with lines, e.g., 
blind contour, contour, and gesture, 
recognize that shapes can be defined by an outline, 
color, value, or texture differences with a 
surrounding arer>. 

identify and use shapes and implied shapes with 
various media. 

create the illusion of three-din^ensional forms on 
two-dimensional surfaces and examine and render the 
effects of light on forms, e.g , highlight, 
halftone, reflected light, and cast shadow, 
use value to show form in two-dimensional work, 
use actual and "implied" textures in various 
materials. 

use texture to provide interest and decorative 
detail. 

identify and use hue, value, and intensity, 
use primary, secondary, intermediate (tertiary), 
coirplenentary, analogous, and monochromatic colors, 
tints, and shades. 

alter the intensity of colors by adding gray or 
their complementary colors, 
visualize and understand the process of color 
illusions such as after-image and simultaneouB 
contrast . 

understand the differences between the effect of 

color in the retina (physiological) and the effect 

of color on the mind (psychological). 

create the illusion of depth by aerial perspective. 

use one, two, and three point linear perspective. 

place the horizon line at the eye level of the 

viewer in student work. 

use both positive and negative space. 



a. create unity by using repetition and variety to 
achieve a quality of oneness or wholeness. 

b. use the art elements to create -uvpetition. 

c. recognize, discriminate, and use differences in 
elements . 

d. recognize and identify tte differences in dominant 
and subordinate elements. 

e. direct the movement of the eye in two-dimensional 
works and around three-dimensional works. 

f. generate movement through repetition of elements 
rather than through random arrangement. 
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13. icterrcxfy, recognise, and apply 
the principles of design in 
Btuda^it liorks, e.g., unity, 
r^.rtitian, variety, looveaient, 
GsqihaBiB, balance, and 
proporticn. 



J 13 



ific Piof iclency Statesoents 



Sazple Indicators 



g. generate areas of emphasis in design by accenting 
certain elements- 

h. identify and make formal (synmetry), infom^al 
(asynmetry), and radial balance. 

i. create an equal distribution of visual elements to 
a central line or area (equilibrium) to achieve 
fornuil (symmetrical) balance. 

j. use gradual changes in art elements to understand 
proportion. 



create with a variety of two- 
dimensicxial SDodia, e.g., 
dravruig, painting, printiiiaking, 
graphJi; design, ^^p^^itf^r 
grcq]hica, photographic/filin, 
and collage/fflijcBd aiedia, to abow 
various realistic and abctr acted 
subject matter idiile provixiiAg 
opijQi Umit ies for indivixlual 
eaqploration and involvomeiit in 
selected media areas. 



a. 

b. 
c. 



e.g., collage^ 



d. 



f. 



h. 



j- 



create using mixed media techniques, 
montage, and mosaic, 
use software programs to create ccHtiputer graphics, 
create drawings using a variety of drawing media, 
e.g., pencils/colored pencils, markers, chalk, oil-- 
pastels, charcoal, scratchboard, and pen and ink, 
and use techniques, e.g., shading, blending, 
crosshatching, and stippling. 

refine skills in lettering/typography construction 
and spacing techniques to create graphic design 
products, e.g., signs and posters, 
refine layout skills in graphic design products, 
e.g., illustrations, brochures, posters, signs, 
ads, t^ymbols, and logos. 

develop o general understanding of production 
methods, e.g., mechanicals, color separation 
techniques, and line and halftone related printing 
processes. 

refine abiJ.ity in opaque and transparent painting 
processes, e.g., transparent watercolor, gouache, 
oil, and acrylic. 

create vith photographic and/or film media and 
techniques. 

produce prints using the relief, stencil, intaglio, 
and/or planographic processes, e.g., drypoint, 
etching, eilkscreen, lithography, linoleum block, 
vfood block, wood engraving, and collagraph. 
use edition procedures and collector's terms 
associated with multiples in printmaking, e.g., 
artist proofs, states, and edition nuit^bering 
procedures. 
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Specific PcoficloQcy Statefflents 



Sa&ople Zxxlicatars 



IS. croate %#ith three-tiimpnsioDal a, 
fflExHa, e.g., ooramics, jewelry, 
scnilpturta, and fibers, using 
expanded knowledges of varixxiB 
media, met±ods, and related b. 
functional reqpiireoaaats* 

c. 



d. 



h. 



16. reoognijse career qpportizaitiies 
related to visual art. 



create clay objects using handbuilding forming 

techniques, e.g., pinch, coil, slab, and drape/ 

press mold or ccHtibij^ations of these techniques 

and also wheel throwing techniques, 

create with ceramic decorating processes, e.g., 

carving, stencil, sgrafitto, mishiira, wax resist, 

engO^es, and underglaze methods. 

create with ceramic glaze decorating techniques, 

e.g., glaze formulation and mixing and glaze 

application methods. 

create using advanced jewelry forming techniques, 
e.g., forging, sawing/ piercing, soldering/ 
construction, repousse, raising, fusing, and cast 
jewelry. 

create using advanced jewelry surface treatment 

techniques, e.g., metal enameling, chasing, and 

lapidary, stone/bezel setting. 

create sculpture by carving materials, e.g., 

plaster, wood, stone, wax, and soap. 

create sculpture by modeling materials, e.g., 

clay, plaster, and wax. . 

create sculpture by constructing and assembling 
methods, e.g., gluing, soldering/welding, folding, 
riveting, and nailing. 

identify stabiles, mobiles, relief /bas relief, and 
sculpture in the round. 

create with fibers, e,g., weaving, stitching, 
coiling, basketmaking, dyeing, and batik, 

identify a wide variety f career options available 
in the visual arts, e.g., fine artist, commercial 
artist, critic, historian, or aesthetician. 
identify skills, working conditions, salary, and 
education involved for various career options. 



VISUAL MCr REFERafCSS 



J. Paul Getty Tnist. Beyond Cre ating; The Place for Arts in America's Schools , Los Angeles, 
CA; The Getty center for Education in the Arts, 1985. 

California State Department of Education. Visual and Performing Arts Framework . Sacramento, CA: 
Calif oxmia State Department of Education, 1982. 
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Theatre Aits 



lid 



List 090t>00 

Students in Indiana schools will be provided learning experiences in the theatre arts which allow 
theni to: 

1. express themselves through the creative use of movanent, voice, and language. 

2. perceive, identify, describe, and analyze the distinguishing characteristics of form, structure, 
and style within the theatre arts. 

3. experience a wide variety of acting and production skills and concepts, 

4. explore creative drama and irnprovisational theatre. 

5. evaluate theatrical works based on critical perception and analysis. 

6. develop a lifelong contnitment to theatre arts, value their importance in the life of the 
cottmunity , and experience aesthetic growth through appreciation of theatrical events. 
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For each instructional level, the following skills should be included. 

DBSCKEBIIG 

The skills of: 

1. Perceiving rnovonsnt and demonstrating an understanding of movanent through 

a. Verbal description, including both mage and technical terminology. 

b. Physical description, including imitation and creation. 

c. Visual description, including diagrams, traditional and nontraditional notational schones, 

d. Historical description. 

GRGANIZINS 

Those movements related to the creation of theatre through organization and composition: 

1. The spontaneoug development of artistic theatre ideas through improvisation as a result of the 
ability to effectively organize basic art elarents of time and space. 

2. The communication of one's artistic intent through theatre as a result of the ability to 
effectively organize the basic theatre elements. 

PRODUdNG 

Those skills related to the production of theatre: 

1. The use of the body and voice as tools of expression. 

2. The manipulation of environm&ntal resources. 

3. The integration of other art forms, such as music, visual arts, and dance. 

Those skills related to the critical evaluation of theatre: 

1. Perceiving and analyzinr; the compositional elements of theatre. 
2» Analyzing the quality of theatre, 

3. Analyzing the technical skills of the theatre practitioners. 

4. Establishing personal values related to works of theatre as they relate to the individual or 
group* 
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ERIC 



THEATRE ARTS 



Prof ixJieix^y List 091600 

Specific Proficiency Stateoients Saople Indicators 

Through learning opportunities 
provided in the theatre arte at the 
eleroentary school level, students 

should Students will 



Creative Movement azKl Pantcmiiixs 

1. explore yiays in which the whole a. 
body can be iiaed for creative b. 
ej^oression. 

c. 
d. 



^^2. ejiplore ways in %^ch gestures a* 
and facial expceseion can be 
used creatively. b. 

c. 



communicate a feeling in nonverbal fashion, 
utilize the elements of roovement, such as level, 
direction, speed, and type (percussive/sustained) to 
pantomime a story, 

incorporate whole body movement to express 
characterization in a play format, 
imitate nonhuman movement, such as that of animals, 
trees, the wind. 



communicate a feeling through gesture and facial 
expression only* 

develop gestures and facial expressions which tell 
a story in a nonverbal way, 

incorporate gesture and facial expressions to enhance 
the specific personality of a character in a play. 



Dialogue/Vocalization 



use the voice for creative 
GxprGSBianm 



a. 



c. 



recognize the differences between voices while 
listening to a tape, record, or play, 
experiment with the elements of speed, pitch, 
volume and tone to express character differences, 
utilize a specific speech pattarn to communicate 
personality of a character in a play, 
relate a story using voices and dialogue appropriate 
to specific characters. 
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Specific Proficiesicy Statemsats 



Sample Indicators 



Draoatic Form 

4. rcoogxiize the oimilarities axKl a* 
dl fterenora anoog r^lio, 
televisixm, azKl play b, 
productions. 

c. 



attend three different types of prcxiuctions and 
discuss them, 

adapt a favorite story or script for each fom of 
media. 

create a new episode for a well-known character to 
be presented in each of the three formats. 



5. icienbify the csaqpocsxts tihat 
CKopciBe a theatrical 
pxtduction. 



a, attend a production and identify these elements 
- exposition, plot^ characters, theme, dialocjue, 

action, situation, and spectacle. 

b. adapt a familiar story by changing one of its 
elen^nts e.g., changing the setting by having 
Goldilocks lost in a department «.tore trying 
various products. 



detmstrate a knovledgie of 
theatre tenns, e.g., actii^, 
actor, stage, praps, coetiiae, 
makeup, and set. 



view and demonstrate an 
underetanding of how other arta 
relate to dramatic activities. 



8. denianBtrate an understaixling of 
how dramatic activities are 
enhanced through the use of 
scenic elements. 



a. 
b. 
c. 



a. 



b. 



c. 



a. 

b. 
c. 
d. 




hear terms used by the teacher, 
use terms while improvising/producing plays, 
match vocabulary cards with pictures showing 
various theatre elements. 



use sculpture, film, painting, and music in 
dramatic productions. 

find varied art forms that address similar subjects, 
such as love, friendship, the environment as 
depicted via music, theatre, dance, or visual art. 
use music and dance to tell a story in a dramatic 
way. 

use boxes, chairs, desks, or other scenic elements 

available in the classroom. 

use inexpensively constructed sets. 

acquire and use set pieces, such as tables and chairs, 
use pictures of settings. 



9. dempnjstrate how dramatic 
activities are strengithened 
through the use of 
properties* 
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improvise dramatic uses for found objects, such as 
rocks and toys. 

develop a character through the use of signature 
property, c-ruch as hats, canes, clothing, or personal 
belonginoa. 

manipulate properties within a play format. 




ERLC 



iflc Pzx>ficleiicy StateooBxiks 



Sanple Indicators 



10. claocnstrate an underetanding of a* use 

txw dramatic activitieo are b* use 

straigthenBd tiirough the use of c. use 
lighting. 



lighting for the beginning and ending scenes, 
lighting for setting the time of day, 
lighting for setting the mood. 



11* daoiGQStrate an tn vV^n ^ i^^Ty i i ng of 
Ikm dramatic actlvitiea are 
Btreogthened thxougti the use of 
sound* 



a. use the body to produce sound. 

b. use music to set a mood. 

c. create sound effects to set scenes* 



12. deaacnstzate an tmderstanding of 
how charactcirizatixan is 
strengtbened throu^ the use of 
ooBtumes. 



a< 



iinprovise dtcimatic uses for given costume pieces, 
e.g., hats cuid scarfs. 

develop a character through the use of a signature 

costuim piece including masks. 

perform in costume within a play format. 




13. deoonstrate an understanding of 
how charact€>riMtion is 
strengtbened throu^ use of 
makeup. 



14. identify the eleoE^its of 
draaoatic literature. 



a. iinprovise a specific character in response to makeup. 

b. develop a character through the use of signature 
makeup including masks. 

c. perform in makeup within a play format. 



a. view or read a play and identify specific elements of 
the play through class discussion. 

b. organize and write a script for a play. 

c. adapt a story from the basal reading series. 

d. make an improvisation into a play- 



15. portray characters in creative 
dramatizatixsns • 



a. 



b. 



d. 



create and deliver dialogues for characters from a 
story or poem. 

write and perform an original exchange between 
characters in history, characters from a TV show, or 
people in real life. 

develop and perform a possible situation drawn from 
an historical c^vent, e.g., Columbus landiiig in the 
West Indies, Coirtez trying to get gold from the 
Aztecs, Lincoln discussing his feelings about 
Gettysburg. 

act out a scene, e.g., saneone playing baseball, 
raking leaves, hunting a missing dog, making cookies. 
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ERIC 



SpQCif ic Fzoficiency Statemsits 



Sample Indicatoro 



16* vLqw a play prtxkxced fay a 
perf arming group eucfa as a 
high BchDolf ooUegc cor 
univerBity, or cixildren's 



a* 



visit the backstage area tj view oet pieces and pvopQ. 
listen to the dialogue without the orihancenient of any 
pi/oduction values • 

see the set without tho aiiployment of any lighting 
effects* 

draw conclusions; about the general construction of 
props and sets, the use of music, aiid the effects of 
lights on perfonnances. 

discuss with luhe theatre artists thei^r work and the 
production. 



17. identify the pcGbloos prcmsxted 
in a Btory/play and tell wbat 
the ziE^lutix» of those probleoia 
entailSr 



a. discuss a play, script, or story. 

b. improvise a solution to a problem drawn at random. 

c. dramatize the problem of a famous person and the 
£30lution to the problem. 



18* use iiqpeovlsaticn to investigate a. pantomime occupations and activities for others to 

life experienoes. guess. 

b. explore environmental changes, such as weight lesB- 
ness, walking through sand, and being extremely 
hot/cold. 

c. interpret nonhuman changes, such as a plant growing 
the wind blowing, the motion of the earth as it 
revolves and rotates, and magnetism. 




19. uoe creative draoia to tell a 
story. 



a. relive an historical event, e.g., man discovering 
fire, signing of the Declaration of Independence, 
man's first step on thc^ moon. 

b. retell a favorite story, poem, or play. 

c. play charades guessing ''What happened on the way to 
school?", etc. 

d. pantomime while listening to a etory being read or 
to music, e.g., A Night on Bald Mountain by 
Modeste Mussorgsky. 



138 

FA - June 1987 



1 




o 

ERIC 



if ic ProficJjency StatGOnaxts Saiqple IxxUcators 

Senisitivity 



20. ac3qiiixe and apply skills and a. 
attitodlas that (tevelop a 
positive aelf-cmo^. 

b. 
c. 



participate in a creative drama exercise, e.g., 
using chairs to form a boat for Washington to cross 
the Delaware. 

express creative emotions during improvisation 
sessions. 

attend, read, analyze, and/or perform plays which 
help to gain insight into humn behavior. 



21« aojiiire and apply 4rrt*^»iT^~^^1 
skills. 



a. 



b. 



work cooperatively to help in play production, e.c 
construction of setSf costume construction, 
collection of props. 

iinprovise a skit with at least two other students. 



22. share cxeativts drama activitias 
%dLth others. 



a. participate in creative dramatics exercises. 

b. participate in group improvisations. 

c. read/tell a story to others. 

d. prepare a play for an audience. 



dmngintrate responsible bdiaviru: 
in theatre activities and ^ply 
appp Dpc i ate safety procedures. 



a. 
b. 
c. 

d. 



cocoe to xrehearsals regularly and on time. 

care for props, costxames, aiid scripts. 

listen attentively and use proper etiquette during 

a play. 

take precaucionfi around technical equipment to avoid 
accidents. 



24« focus attention cn sensory 

c:qpcr ienoeB and ^ply senosiry 
per caq pU op and cxsnoentration 
tnchniquas. 



a. describe a memory in terms of the five senses. 

b. explore the environment with sensory deprivation, 
e.g., blindfold walk, "feely box," smelly jars. 

c. relate a feeling in terms of sensory information, 
e.g., "seeing red" or shaking when angry. 



25. analyse personal and/or group 
czeative escperienoBs. 



a. share feelings during specific points in a 
production. 

b. discuss what weis liked. 

c. state what might be done differently. 

d. applaud. 

e. use laughter in appropriate situations. 

f. compliment production participants including actors, 
technical staff, and directors. 
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specific Proficiency Stateoeota 



Saople Indicators 



26. respond poeitively to crrtician a. 
by peers and adults. 

b. 
c. 
d. 



27. prajctloe app ro pri ate audisaoB/ a. 
participant behavior %Aiile 
eacperiencing a productiop, b. 



28« recognize the attituete, a. 
discipline, knowledge, and 
skills required to pursue b. 
a career in theatre arts. 



change the method of conducting themselves in a 
critical area. 

show ixnproveitent in general and specific critical 
areas. 

help to give constructive criticism of another's 
performance. 

accept constructive criticism without becoming 
discouraged and angry* 

be polite, attentive, and informed manb^,rs of an 
audience. 

be positive, enthusiastic, and prepared play 
participants. 



discuss the avocational value of a theatre 
background. 

explore the career opportunities in and among 
theatre, filin, and television. 
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TBBKnXS ARTS 
laDIILE/ JUNIOR HIGH SCBQCX« LEVEL 



Proficiency List 093600 

Specific Proficiency StaibeawtB 

Through learning opportunities 
provided in the theatre arts at the 
middle/ junior high school level, 
students should 



Saiqple Indicators 



Students will 



Creative Movem»t and Paxxtcmiiie 

1. apply phy^iiual tec^miques for 
creative expression. 



a. use pantomime that encourages the use of the body, 
liinbs, and facial expression. 

b. use improvisation that encourages the use of the 
body limbs, facial expression, vocal expression, 
dialogue, and movement. 



Characterization 




2. USB isprovlsation to deivelpp 
various cbaracters. 



a. improvise characteristic actions of two or more 
characters • 

b. use a dialogue between two or more characters in a 
given situation. 



3. apply and danonstrate an 
uiKjcTStanding of 
characterization techniques 
through mnvonaxt, voice, 
costume, and i&akeup* 



a. choose a scene from a play and perform it for a 
class. 



^FPly vocal techniques f or 
creative expeession. 



interpret a poem, humorous, dramatic, or oratorical 
reading that has been memorized focusing on vocal 
expression, pitch, rate, and rhythm to aid in 
interpretation . 



Dramatic Form 



ooaqpare the zelationship between 
theatre and zeal life 
experiences. 



a. read plays that deal with real life situations. 

b. see productions of true-to-life plays. 
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1 



or 



Specific Pzoficieocy Stateaezxts 



Sample Ixxlicatcsrs 



# 



6m evaluate the oaapooentB of a 
theatrical production. 



a* 



view a production staged by a high school, civic, 
college, university, or children's theatre group, 
b. discuss the performance with a knowledgeable theatre 
person • 



Bpply aod doocQStrate an 
understandiog oi thedtre arts 
vocabulary. 



a. use theatre vocabulary when reading, rehearsing, 
performing, and evaluating theatre work. 



8, construct and use soenic 
elements to gnhanr^ a 
production. 



a. design and construct simple scenery for a 
production. 



utili^ praperliies to enhance a 
dramatic production. 



produce, procure, and use the properties that are 
needed in any given production. 



10. utilize llg^iting t-j^r^nir^tat^ to 
enhance a dramatic production. 



b. 
c. 
d. 



use lighting to indicate the beginning or end of a 
scene* 

use lighting to set a nood. 

un'^ lighting to spotlight a single performer. 

use lighting to show a particular playing area. 




11. utilise appropriate soui^i 
techniques to enhance a 
dramatic production. 



a. 
b. 



find appropr^' music to set a given mood, 
find approprj sounds for special effects. 



12* utllLse costumes to enhance 

characterizatioais in a dramatic 
production. 



a. procure, produce, wear, and use costumes that are 
needed in a play. 



13. utilise makeup to tmh^tye^ 

character i rAt i noa In dramatic 
productions. 



b. 
c. 



watch a knowledgeable theatre arts person apply 
various forms of makeup, 
wear character makeup, 
apply character makeup. 
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ERIC 



fpecilix: Pxoficleacy Statam^xta 



Sasple Indicators 



14. be iixvolvod in and 

daDonstrate an understanding 
of IxM theatrical productixsmi 

relationB. 



a. conduct an advertising campaign through posters and 
newspapers . 

b. sell tickets. 

c. ixieet and talk with audience members. 

d. see that audience seating is well-organized for 
viewing a production. 



demoDstrate an undexstanding of a. read scenes froni plays, 

the elemenka of dramatic b. view productions of plays, 

literature, e.g., plot, setting, 
thonoe, mood, and oonflict. 



aTpply techniques sucfa as a. 

o>af v e BMaot , creating cdiaracter, b. 

and voice to interpret dramatic c. 
material for audiences. 



choose scenes. 

participate in one-act plays. 

learn and perform in duo speech humorous or 

dramatic readings. 



17* apply production ooMepts and 
skills to stage sosnes or 
act plays. 



use sound, lighting, costunvs/ makeup, and scenery to 
create an environment for the presentation. 



18. viev a live theatrical evtsnt and 
evaluate the performanoe. 



a. see a performance. 

b. write a critique of the performance. 

c. read a critical review of the performance. 

d. coitpare personal feelings with those of the critic. 



develop and ma^wt'^in practical a. 
skills nRodnd in dramatic b. 
product innn. c« 



work in a group to present a scene or play, 
memorize the dialogue. 

demonstrate the self-discipline required for 
rehearsal and presentation of a scene or play. 



Sensitivity 



20. recognize the role of the 
director. 



a. 



b. 



watch the rehearsal of a play focusing on the duties 

and responsibilities of the director. 

participate in a play with a qualified theatre arts 

director. 



• 
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ERIC 



Spacifjjc Prpficieyicy Statements 



Saiqple Indicators 



21. analysse and evaluate peraanal 
and group dramatix: efforts. 



a. discuss personal preferences. 

b. discuss possible improvements in the performance, 



Integration of tbB Art Fdnos 

22. }0ark with and deoaonstrate an 
understanding of the 
relat ixmflhi pe and ccmpm i al it - ie s 
between theatre and other art 
fonns* 



a. use art, dance, and musical forms to aid in the 
interpretation of dramatic literature, 

b, demonstrate an awareness of the parallels among 
theatre arts and visual art, dance, and music. 



23. recognize the attitude, 

discipline, knowledge, and 
skills required to pursue a 
career in theatre arts. 



a, discuss the avocational value of a theatre 
background . 

b. explore the career opportunities in and among 
theacre, film, and television. 
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TSBKTFE ARTS 
HIGH SGBOQL lEVEL 



Pcof icijsncy List 094600 

Specific ProficijGKicy Statusnsnks 

Through learning opportunities 
provided in the theatre arts at 
the high school level, students 
should 



Students will 



Introduction to Bsatre 

1. ccBxpcebBoi and analyze the 
relationship between theatre 
and life ezperlenoes. 



a. demonstrate an understanding that theatre shows or 
tells stories based on universal emotions, 
experiences, and events. 



2. 




cGOfirehend and analyze the 
relationships and fTitnnri n l il-ir n 
between theatre and other arts. 



c, 

d, 



demonstrate an awareness of the parallels among 
theatre arts and visual art, dance, and music, 
demonstrate an understanding of the concepts 
involved by adapting one art form to another, 
adapt a script from a short story or poem, 
create a dramatic scene or pantomime based on a 
painting or selection of music. 



CGoptebend and analyze how 
theatre re1at.es to other 8Cht»l 
and life experiences. 



a. recognize drama in a sports contest or other 
activity* 

b. work cooperatively with other classes, 
see the relationships between people and cultures. 



c. 



Creative Movemeot and PantaoiijDe 



4. ej^lore the use of 



and 



creative catpcwisian as steps 
tamard characterization axvl 
actijog. 



a. 



b. 



c. 



demonstrate an awareness of body parts, functions, 
and limitations. 

demonstrate an ability to relax, concentrate, and 
utilize effective warm-up techniques, 
use creative movement focusing on the use of space, 
energy, and temporal elements. 



5. observe hew ma^meat define a 
character's envlroai 35 fit. 



a* identify movements which communicate age, health, 
occupation, attitude, relationships, space, time, 
energy, self -concept, and socioeconomic status. 
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129 



Specific Proficiency Stateaents 



Saiqple IndLcatoars 



6« interpret and create a physical 
characterisation baaed on 
acquired skills. 



demonstrate physical characterizations using 
exercise, relaxation, concentration, and warm-up 
techniques. 



7. evaluate their novaoents axkd tte 
movements of obbere baaed on 
critical Gbaervatiion. 



a. 



demonstrate an ability to evaluate movenien;: based 
criteria, such as individual ■ reativity and ionfc3ty 
effective expression, and audience believa>^^ iitv 



8« e3q>lore tibe use of ncintamiiDb; as 
a theatre art form and as a 
means tx> achieve cfaaracberi'- 
zation azid acting. 



a, 
b. 
c, 

d. 



discuss the history of pantomime. 

recognize the value of pantomime as an art ■^'orrn. 

demonstrate body awareness and limitations through 

relaxation, concentration, and warm-up techiiiques. 

use the entire body to move creatively focusing on 

the use of space, energy, ajid time 

demonstrate three mime exercises, e.g., inclination, 

xrotation, and isolation. 



9« observe hour exxvircDDent can be 
cteflnfid through pantanuoe. 



a. 



identify roovenents which communicate age, health, 
occupation, attitude, relationships space, t^'ne, 
energy, self -concept , and socioeconomic status. 



10. utilise zelazatidn, 

oonoentratlcxi, cbeervatioQ, and 
wazoi-^ tnchniquBB in creative 
eipreasiw. 



b. 



demonstrate the ability to perform mime exercises, 
e.g., inclinations, rotations, and isolations, 
create a theme ufiing mime. 

demonstrate an ability to perform traditional irtime, 
e.g., walks, rope pull, ladder and stair climbing. 



U. evaluate pantcadiae perfaraoad 
by self and others. 



a. demonstrate the ability to evaluate par coming based 
on effective expression, audience belit vability, 
creativity and honesty of the mime, and precision of 
traditional minis movements. 



Dialogue/Vocalixation 

12. use the voice creatively and 
ejipocessively as a Beans of 
achieving characterizatian and 
acting. 
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a. demonstrate the ability to use vocal range in the 
creation of a character or characters. 

b. demonstrate a basic understanding of the vocal 
mechanism and its operation including respiration, 
phonation, resonation, articulation, and projection. 

c. use relaxation and warm-up techniques to improve 
vocalization. 



ERIC 



13U 



lif ic Proficieocy Statements 



Ssqple Indicators 



13. obsezrve how to use the voice 
effectively as a maans of 
defining the eQ^jnammt for a 
char^^cter. 



a. 



demonstrate vocal techniques which communicate age, 
health, occupation, relationships, space, tinie, 
geographic heritage, energy, self -concept, and 
socioeconomic 6ta*-.a8, 



14. use relazatioKi and wazm-tq) 

techniques to iiqprove creative 
expressioa. 



a. deronstrate the ability to ^v.^luate creative vocal 
expression based on ef /^iv^i vocal expieosic-n, 
dialect belicv^ability, and aT^:propriate use of the 
vocal mechanism. 



15. recogniie the val':r: of vocal 
eaipression. 



a. 



b. 



observe and recognize the expressive use of the 

voice by actors in films, television, recordings, 

and in live theatre productions. 

interpret prose and poetry through solo and group 

readings* 



Sensory PbJoeptiOD and Cdooentratioa 



16. 




reccxjnii s R the iniportance of 
sensory per o epL ioo and 
ooncentration to ai^ting. 



a* apply sensory awareness of sight, sound, smell, 
taste, and touch. 

b. recall sensory and emotional experiences. 

c. create characte^j using recc:lled experiences. 

d. deviiiop a point of focus. 

e. concentrate in rehearsal and performance. 



Iiqprovisatixm 

17. esqilore and recognise the a. 
iinpartance of iaprovi nation 
tc actjug. b. 

c. 

d. 



participate in inprovisation through theatre games 
to diminish inhibitions. 

involve the whole body durin^/ appropriate exercises* 
use impromptu storytelling and vocal 
charactei ^izat ions . 

react spo.\taneously during scenes or activities. 



3B. create vivid r4%jiT>«f^'OT>4 \ fwm a. 
throu^ ths use of 

iiqpcovisatijoa. V« 



c. 




comrminicatij through the use of gestures, voice, 
physical traits, and improvised business, 
listen ca':efully, react spontaneously, and play for 
truth in the activity avoiding playing fo*- laughs or 
plot devices. 

apply improvisation techniques as an effective 
rehearsal tool* 

147 

FA - June 1987 



131 



19. discus tfaeir work and the %rork 
of others* 



Sasple Indicators 

a. demonstrate an ability 
of characTterization. 

b. demonstrate an lability 
of obseirved techniques. 

c. incorporate suggestions 




to question the believability 
to question the effectiveness 
i into "improved" scenes. 



Stage Morvemeot 

20. recognise tbe relatixinahip a. 
between ci^agrj wuvwai t and 
acting* b. 

c. 
d. 



demonstrate an understanding of a variety of 
audien re-act or configurations. 

deamonsV.rate stage positions, body positions, and 
stage crosses. 

demonstrate an understanding of blocking directions* 
demonstrate stage business techniques and stage 
violence techniques. 



Perf ansanoe of Dramatic Literature 



21. reoognL'^ the uae of bod/, 
voice, and mind warking 
together to czeate effective 
chamct,er i rjtt i on and acting* 



a. d^nonstrate and utili2.e theatre vocabulary. 

b. develop methods of script interpretation and subtext 
interpretation. 

c. develop metnods of character analysis related to thi 
play as a whole and character motivation. 

d. explore and discuss theori'^s of acting c.nd period 
styles. 




2'2' ei^^lore and daoaastrate 

apfiCoprlBte enaeoble behavior 
in r%ahearual and perfoBD^noe^ 



a. 
b. 



work as an ensemble deiw^nst rating cooperative work 
on a scene or play. 

analyzer block, and rehearse a scene or production 
in a group setting. 



23. analyze and evaluate persctial 
and gvcup r^iearsalF e'>jd 
perf Qonanoes • 



a. 



b. 



c. 



discuss the rehearsal or performance based on 

objective criteria developed in class. 

discuss the success of the rehearsal or performance 

oased cn the playwright's intentions. 

respond positively to constructive criticism. 
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•r 



ific Proficiency StatcffiBnto 



Appreciatioa of DraQia:tic Xatanture 

24. recognise, ocopcebend, and 

BDSiLyzB ths eljQiQszst& of a play 
ficript. 



SaEjple IndicatoTB 



a. 
b, 

c. 



analyze scene descriptions and stage directions, 
analyze dialogues, asides, soliloquy, poetic 
dialogue, and realistic dialogue, 
recognize and analyze incident, rising action, 
clixnax, falling action, conclusion (denouement), 
protagonist, antagonist, theme- 



25 • recognise, ocBfireheQd, «r y1 

analyze a variety of f onas and 
styles in draaatlc literature. 



analyze and discuss a variety of dramatic forms 
including tragedy, melodrama, comedy, farce, 
tragicomedy, anrl musical theatre, 
analyze and discuss a variety of dramatic styles, 
e.g., classic, romantic, nationalistic, 
expressionistic . 



26. 




recognise, ociifirebend, and 
aralyze the major h:'.BtQrical 
periods related to drama. 



a. 



analyze and discuss historical periods including 
prehistoric theatre, Greek theatre, Roman theatre. 
Medieval theatre, Spanish and Elizabethian theatre, 
Italian P^naissance theatre, French classicism, 
18th Century theatre, 19th Century theatre. Oriental 
theatre, and 20th Century theatre. 



Ibeatrical Production 

27. ocapcetGod ths interdqpGodence 
of performing and the tocfanical 
elements in a tbBatrical 
pcoduction. 



a. demonstrate an understanding of the organization of 
a theatre company. 

b. demonstrate the use of appropriate theatre 
vocabulary. 

c. plan and budget a production schedule. 

d. apply audition techniques, skills, rehearsal 
procedures, perfonnance procedures, and strike 
procedures. 



llecfanical Ibaatre 



28. gponqnire, analyze, and 

coqpr^iend the use of soenic 
elements to enhance dramatic 
activities. 



b. 



doTonstrate an understanding of the elements and 
functions of traditional and nontraditional forms of 
scenery. 

demonstrate the use of elevations, floor plans, and 
models. 
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specif ir Vrofrcifiocy Statements 



S^qple Tndi.cators 



demonstrate the use of elements of art in technical 
theatre p such as shape, form, color, texture, line, 
interpret a script related to period, style, and 
mood* 



29« reoognijoe, ocapcehend, axxl 
analyze scenic des ign and 
coostructixn terihniiyies fcs: 
soenory. 



a* 



d. 
f. 



demonstrate the ability to interpret plans for 
scenic elements* 

demonstrate a knowledge of ta->ls, equipment, and 
materials used in set conotr'-ccion. 
demonstrate scenic construction techniques and 
painting techniques. 

practice scenic mounting and shifting techniques, 
employ safety procedures. 

coordinate scenery construction with other members of 
the production team compatible with space and budget. 



Properties 



30. recognise, ccsqpon^jend, ^mrf 

analyze the uee of pccpertiee to 
enhance dzaoBatic activities* 



a. 



b. 



c. 



d. 



h. 



recognize the different types of props including hand 
props, set decoration, and practical props, 
use the elements of art, such as form, shape, line, 
color, and texture related to properties, 
interpret the period, style, and mood of the 
theatrical event and relate these elements to the 
properties required for the production, 
create drawings and pictures of the types of props 
needed for a production. 

coordinate the plans for properties with other 
members of the production team compatible with space 
and budget. 

construct, acquire, organize, and return the props 
used for a production. 

evaluate the effective use of props in the theatrical 
event based o.i their quality and function related to 
concepts learned, the cast, technicians, and the 
audience or adjudicator. 

demonstrate an understanding of safety procedures. 
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ific Pxof icioQcy Statementa 



Sanple Indicators 



31* 



racognise, oooprehend, and 
analyze tbs use of ligbting 
to enhanoft draoiatic activltijes. 




a* 



c. 



demonstrate an understanding of the elements of 
lighting related to color, intensity, distribution, 
and composition. 

demonstrate an understanding of the source and 
motivation for lighting, 

identify the different forma of lighting control 
formats* 

analyze the use oi! lighting for a production 
related to style, period, and n>ood. 
use art elements to create the appropriate 
atmosphere for the production. 

UBS light plots and designs to cocmtunicate lighting 
concepts with other members of the production team, 
demonstrate a basic knowledge of electricity, 
demonstrate how to hang, focus, and gel lighting 
instruments to achieve the appropriate atmosphere 
for the production. 

utilize appropriate csire and safety procedures 
related to lighting instrunents. 
evaluate the effective use of theatre lighting 
based on its quality and function related to the 
atmosphere of the production and to the perceptions 
of the audience or adjudicator. 



Sound 

32. reoogaijoe, e xa n ppd ieody axu} a. 
analyise the uae of sound to 
enhanop dramatic activities* b. 

c» 

d. 

e. 

f. 

g- 




ERIC 



d^nonstrate an understanding of the basic elements 
and physics of sound including room acoustics, 
recognize the equipment and methods used in sound 
reijiforcement anr* in the creation of sound effects, 
analyze the production related to sound reinforcement 
and sound effects. 

determine the duration, volume, and location of sound 
effects needed. 

determine the source of the sound effect (pre- 
recorded cr created acoustically during the 
performance) . 

use sound sh^ts to cormtunicate the application of 
sound in the production. 

evaluate the effective use of sound based on its 
quality and function related to the atmosphere of 
the production arid to the perceptions of the audience 
or adjudicator. 
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Specific Proficiency Statements 



Saiqple Ixxlicatars 




CbStUDGO 



33. recognixe, ooDpreheod, aixl 

aaalyzo the use of ooBtimes to 
enhance dramatic productions. 



a* 



b. 



c. 



e. 



h. 



1* 



demonstrate aii urrJerstanding of costumes including 
design, construction, use of materials, and use of 
equipment. 

use art elements related to theatre costun^s, e-g., 
shape, form, line, colcr, and texture, 
analyze the period, style, and mood of the production 
related to costuming. 

recognize the relationship betvy^een costumes and th^ 
actor's ability to create a character effectively, 
use art elements, renderings, and models to 
communicate the costume concept for the production 
to other manbers of the production team, 
comtminicate the costume concept with other members of 
the production team compatible with space and budget, 
interpret plans, renderings, and models for costume 
construction. 

derroastrate a working knovs'ledge of tools, equipment, 
materials, and sources used in costume construction 
and maintenance. 

assist cast members with costume changes, maintain 
and care for costumes during and after the 
production. 

evaluate the effective use of costumes related to 
style anc' mood. 

evaluate the effective use of costumes based on the 
atmosphere of the production and the perceptions of 
the audience or adjudicator. 



• 



Makeup 



34. reoogoLDs, ocxqpr^iQxxl, 

analyze the use of ww^ntp t:o 
enhmog draoatic activity. 
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a. 
b. 



c. 



d. 



identify the elements, function, and scyles of makeup, 
recognize the principles of makeup application 
including foundation, shadow, highlight, rouge, 
powder, liners, wigs and beards, prosthetics, and 
special effects. 

use drawings and written descriptions as a makeup 
plot based on the director's interpretation of the 
production, art elements, the style of the event, 
theatrical space, lighting, costumes, actors, 
script, budget, available time, and available 
supplies . 

use appropriate vocabulary, tools, equipment, and 
safety procedures. 




ERLC 



J3fi 



liflc Ptoficloncy StatfSDents 



Sample Indicators 



e. recognize the differences and unique demands placed 
on makeup used for the street, theatre, film, and 
television, 

f . demonstrate an understanding of the relationship 
between makeup and cui actor's ability to create a 
character effectively. 

g. evaluate the effective use of makeup based on the 
atmosphere of the production and the perceptions 
of the audience or adjudicator. 



Public Relations 



35. 



z&xgnLzBg caMniii^^hpncly and 
analyze the e££ective use of 
publi c ralatione to »ihArir» a 
dramatic pcnrtuction. 




a. demonstrate an understanding of the elements, 
function, and styles of public relations. 

b. identify the requirement for various publicity 
outlets. 

c. assemble publicity information. 

d. apply publicity design procedures for posters and 
programs for the production. 

e. recognize public relations procedures related to 
ticket sales and house management. 

f . communicate the p^lic. relations concept compatible 
with the budget of the production with other members 
of the production team. 

g. use the appropriate vocabulary, tools, equipment, 
and safety procedures. 

h. evaluate the effective use of public relations 
related to the production and to the perceptions of 
the audience or adjudicator. 



Design 



36. recognise, oaapabeaad, and 

analyaae the uoe and relationship 
of design to a dramatic 
ptoductioQ. 



a. 



b. 



c. 



demonstrate an understanding of the elements, 
function, styles, and historical development of 
theatre design. 

use appropriate vocabulary, tools, equipment, and 
safety procedures. 

comnnunicate the design concept compatible with space 
and budget with other members of the production team, 
evaluate the effective use of design related to V e 
atmosphere of the production and to the perceptions 
of the audience or adjudicator. 



137 



153 

Fa - June 1987 



ERIC 



Specific ProficiRnny stataoDetxts 



Saople Indicators 



Direc±iiig 



37. TQcogaize, ooopEehend, and 
analyze ths gRlationahip of 
directing to theatre. 



a. 



b. 



demonstrate an understanding of the historical 
development of directing. 

develop a production concept for a play related to 
style, period, and mood. 

interact and work effectively with cast members and 
other meiribere of the production team, 
demonstrate skills in script selection, play 
analysis, casting a production, rehearsal techniques, 
and performance related to directing, 
evaluate effective directing related to the 
atmosphere of the production and to the audience or 
adjudicator. 



Playwriting 



38. r e oognize the zelatixxiahip 

bet%«sn playwriting and theatre. 



a. 
b. 



identify the different styles of theatre, 
demonstrate the appropriate use of the English 
language. 



39 « analyse and ^^ly thsi elements 
of a play script. 



demonstrate an understanding of the batting, plot, 
character{s) , dialogue, theme, spectacle. 




40. demcnstrate an m/tareasBB of the 
different Bouroen of loaterial 
for a play script. 



a. use observations, life experiences, literature, 
history, and imagination to evaluate material for 
a play script. 



41. write a script for a ^Ijay* 



a. apply improvisational techniques in playwriting, 

b. dramatize an existing story. 

c. create an original drama. 



42. e3q)eriencc a paDOductiaa of their 



a. 



b. 



c. 



demonstrate an understanding of the rehearsal 
process, including a rewrite of the script during 
the rehearsal process. 

comnnunicate effectively with the cast, director, 
and other members of the production team, 
evaluate the effectiveness of the script based on 
its quality and function related to the atmosphere 
of the production and to the perceptions of the 
audience or ad-^udicator. 
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lific Prof ixrieocy Statemsots 



Saiqple LodicatarB 



Career Oippartunities 

43. recognise the attitude, a. 
discipline, knovledge, and 
skillfi required to pursue a b, 
ca r ee r in theatre arts* 



discuss the avcx:ational value of a theatre 
background. 

explore the career opportunities in and among 
theatre, film, and television. 



SFBCIALIZBD IHBAIRICSL MODES 



Storytelling 

44* recocxoiaae the value of story^ 
tPllinj to theatre. 



b. 
c. 
d. 



demonstrate an understanding of the historical 
developrient of storytelling. 

identify source materials, styles, and performance 
techniques used in storytelling, 
apply storytelling techniques by selecting, 
preparing, and telling a story. 

evaluate effective storytelling based on its quality 
and function related to the production and to the 
perceptions of the audience or adjudicator. 




45. 



itive Drama 



recognixe the relatiraship 
bet%ieen creative drama and 
theatre. 



Pupp^stxy 



a. identify source material, theories, and styles of 
creative drama. 

b. demonstrate or stage a creative dramatization. 

c. evcduate the effectiveness of the creative drama 
process based on its quality and function related to 
the production and to the perceptions of the 
audience or adjudicator. 



46. recognize the relationship 
betiiieen puppetry and theatre. 



a. demonstrate an understanding of the historical 
development < f puppetry. 

b. identify source material, theories, and styles of 
puppetry. 

c. evaluate ef*-^\ve puppetry based on its quality and 
function ' ed to the production and to the 
perceptions i the audience or adjudicator. 
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Sasqple Indicators 



Rsador'B Theatre 



47. zBoognise the relationahip 
between reader's theatre and 
tbealire. 



a. 



c. 



identify source material ^ theories, and styles of 
reader's theatre, 

apply performance techniques in a reader's theatre 
production, 

evaluate the effectiveness of the reader's theatre 
process base^J on its quality and function related 
to the production and to the perceptions of the 
audience or adjudicator* 



Theatre for Children 



48. recognize the relationship 

beti«een children's theatre and 
theaiire. 



a. 



c. 



d. 



demonstrate an understanding of the historical 
development of children's theatre, 
identify source material, theories, and styles of 
children's theatre, 

demonstrate and apply children's theatre performance 
techniques • 

evaluate the effectiveness of the children's theatre 
process based on its quality and function related to 
the production and to the perceptions of the 
audience or adjudicator. 




Masked Theatre 



49. recognise the relaticsnship 
between laasJood theatre and 
theatre. 



a, demonstrate an understanding of the historical 
development of masked theatre, 

b, apply mask construction techniques, 

c, utilize masks for actor training applications. 

d, demonstrate and apply masked theatre performance 
techniques . 

e, evaluate the effectiveness of the masked theatre 
process based on its quality and function related to 
the production and to the perceptions of the 
audience or adjudicator. 



Dance Drama 



50. recognize the relatjanahip 

between dance draota and theatre* 



a, demonstrate an understanding of the historical 
development of dance. 

b, identify source materials, theories, and styles of 
dance. 
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Saiqple lixilcatoro 



apply dance rehearsal and performance techniques in 
a choreographed selection, 

evaluate the effectiveness of the dance process 
based on its quality and function related to the 
production and to the perceptions of the audience 
or adjudicator. 



Musical Theatre 



51« reoognixe tJie relatioQahip 
bet^iSGn nmiral thaatze and 
theatre. 



a. 



b. 



deinonstrate an understanding of the historical 
development of musical theatre, 

identify source materials, theories, and styles of 
musical theatre. 

apply perforroamce techniques in a musical theatre 
production. 

evaluate the effectiveness of the musical theatre 
production based on its quality and function relateu 
to the production and to the perceptions of the 
audience or adjudicator. 



^Padio/TBlavisiop/Filni 



recogni ae the reilatijasiahip 
between radix^/teleelBloD/film 
and tbaatxe. 



dotonstrate an understanding of the historical 

development of radio/television/f ilr». 

identify source material, theories, and styles of 

radio/television/film. 

apply performance techniques in radio/television/ 
film. 

use appropriate vocabulary, toolb, equipment, and 
safety procedures. 

evaluate the effectiveness of the radio/television/ 
film based on its quality and function related to 
the production and to the perceptions of the 
audience or adjudicator. 
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ON VPDFTdSlKS STKTEttSrrS - CffSEKTlVE lOVBfarr/EANCE 



List 090500 



Studaits in Tnriinna 8cbc»la iriJJL be pteoirixied learning eacperienoes in creative mcmaiBnt and dance which 
allow them to: 

1. express personal feelings, ideas, and values through dance by exploring, creating, organizing, 
and/ or performing. 

2* perceive, identify, describe, and analyze the distinguishing characteristics of form, structure, 
and style in a variety of dance forms. 

3. know the role that dance has played and continues to play in the lives of people and how past and 
present societies have expressed their values and beliefs through dance from historical and 
cultural contexts. 

4. experience professional dance works and evaluate their content based on critical perception and 
analysis* 

5. develop a lifelong conroitnent to dance, value its physical, mental, and social regards, its 
importance in the life of the community, and develop the ability to continue dance education 

m independently either through recreational, professional, or consumer activities* 
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CKEAnVB MQIVEMH9T/DANCS mUCRTlCII SKILL AREAS 



M 



The following skille should be included for each instructional level ind setting. 



E^SCRIBINS 

The skills of perceiving, interpreting, and demons tx-ating understanding of movement through one or more 
of the following: 

1. Verbal description, including both abstract imagery and technical terminology • 

2. Physical description, including imitation and creation. 

3. Visual description, including diagrams, traditional and nontraditional notation. 

4. Historical description, including chronological context and cultural relevance. 



ORSANIznc (Process) 

The skills of effectively using tiir^, space, and energy in this sequence: 

1. The exploration of movement ideas through ixrprovisation. 

2. The manipulation of those movement ideas. 

3. The arrangement of these movement ideas. 

4. The embellishment of those movement ideas with accompaniment and/or visual imagery, 

5. The teaching of this arramgement to performer(s) . 

6. The fusion of these arrangoients (choreography) with the artistic intent. 




The skills related to the presentation of the choreography: 

1. Exploration of production elements (lights, costumes, sets, accompaniment, and special effects) 
environmental resources. 

2. Design of tliose eletients. 

3. The ixnplementation of those elements. 

The skills related to the promotion of dance production: 

1. Explore tlie promotional elements of marketing a dance pzroduction. 

2. Develop promotional strategies. 

3. Design pronK)tional materials. 

4. Distribution of promotional materials. 
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KIVBfatT/DAlXX EDDCKTZGN SKIU^ AREAS (cxxxt. ) 



EVaLOATIMQ 



The skills related to the critical review of the process and production of da^ice performed by oneself 
or others through: 

!• Observation. 

2. Analysis. 

3. Cotiparison. 

4. Conclusion. 

5. Appreciation. 
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KDlDERGaREBf/FRIHAIV LEVEL 



Proficiency LiBt 091500 



WXE: The use of vidootape to evaluate the effective use of Body .lovement, Time, Space, Energy, 

Imagery, and Dance Composition as they relate to the individual c*nd group is an indispensible 
tool and is encouraged at all levels of instruction. 



Body Movanent 



Definition: Body Novemeat combines body c^wareness and body mechanics. 



Elements: 



1. 
2. 
3, 



Body Parts 

Axial HcTveoent - movement that 'itays in one place 

Loccmotor Movement - movement- chat travels from one plaje to another 



SJpecific Proficiency Statossnts 



Sanple Indicators 




Through learning opportunities 
provided in careative lODvement at 
kindergarten through grade three, 
students should 



deoDnstrate a imaalBdge of body 
parts through axial and 
loooDOotor mDvemsnt. 



1. 



Students will 



a. 
b. 

c. 
d. 

e. 
f. 

h. 



isolate eacn body part and move it in different wc.ys. 
demonstrate knowledge of axial movement upon verbal 
cue, i.e., reach, twist, pull, fold, etc. 
perform different axial movejnents in succession, 
demonstrate knowledge of locomotor movement upon 
verbal cue, i.e., walk, run, hop, jump, skip, 
imitate the shape and movement of others, 
move with one otaer person in ways that are alike 
and different. 

mirror the movements of another person. 

combine locomotor and axial movements in succession. 
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ERIC 



Tine 



Definition: Tijoe js the system for measuring changes in sights, sounds, and n^ovement. 



Elements: 



1. 
2. 
3. 
4. 
5. 



^Setago - denotes the speed of iixDvement or music 

Beat - the basic pulse underlying movement or music 

lUiqrtlin - tlie organization of movement or sounds into groups 

IXiratiOQ - length of nK)vement and/ or nonmovement in relation to the pulse 

Accent emphasis or stress on a movement or part of a movonent. 



Specific Fxoficieocy StateDoents 

Through learning opportunities 
provided in creative ny ^^ ve oit aiL at 
kindergarten through grade three, 
students should 

2. idesxtify, imitate, and create 
ncveEDent %ihicli utiXi»es t ^ ^ i ^M i f a 1 
eleoents. 



Saople Indicators 



Students will 



a. 
b. 
c. 
d. 
e. 
f . 



give examples of things that move slowly or fast. 

imitate those things through movement. 

create movements that are slow and fast. 

move to a steady beat. 

count the number of beats in a movement. 

create movement within a given time frame, i.e., 

four beats, eight beats. 

imitate b: rhythmic patterri through sound and 
movement . 

explain where the accent happens within a group of 
movements. 

create movements with accents. 
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space 




Definition: Space is the area which the body occupies and designs as well as the area in 



which movement takes place. 

Elements: 1. Shape - outline of the body Ln a given position. 

Shape includes the occupied and unoccupi^^d space of the body. 

2. - gradation of height from the lowest to the highest. 

Levels may be varied in space by different brxiy positions and body parts. 

3. Dimension size of movement (s) 



Specific Proficiency Statemeccts Saxqple Ixxiicators 

Through learning opportunities 
provided in creative moveoient at 
kindergarten through grade three, 

students should Students will 



3. ide nt ify^ imitate, and create a. 
spatial elaDents through b. 
mofveBent. 

c. 
d. 




e. 



f. 



create shapes that show unoccupied space. 

create shapes that show the difference between high 

and low level. 

create shapes that show the difference between large 
and small. 

create movements that shcv; the difference between 
large and small, high and low. 
create shapes and movements that combine low and 
high with big and small, e.g., low and big, low and 
sniall, high and big* 

move to another place in the room in many different 
ways using shapes and movements showing level and 
dimension changes. 

travel with another person to a new place in the 
room showing many different levels and sizes. 
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ERIC 



Energy 



Definition: 



Elements: 



Energy is the force or power needed to produce and/or manipulate movement. 
Energy also relates to the quality of a movement. 

1. DcjgtiQe - anftount of force used. It can vary from light to strong. 

2. (^laiLity * manner in which energy is applied, continued, and arrested 
iiicludii;g: 

a) SuHtained nnvement - steady and continuous movement marked by the 
equalization of force and by the fusion of impulse aiid follow-through. 

b) PoDckilar woveaeat - swinging and unrestricted movement characterized by 
marked impulse and an unrestrained follow-through. 

c) Percussive aDvement - sharp, forceful, and ballistic movement with a 
marked initial impetus which is quickly checked on the follow-through. 



Specific Proficiency Stateaents 

Through learning opportunities 
provided in cxmtuLve movement at 
kindergarten through grade three » 
students should 



Sanplc Indicators 



Students will 



4. identify, imitate, and express 
qualities and degrees of 



b, 
c. 



e. 
f. 



h, 
i. 



give examples of objects or things that move in a 
sustained, pendular, and percussive manner, 
imitate those objects through body movement, 
create movements that show the difference between 
sustained, pendular, and percussive motion, 
give exarrtples of objects or things that move in a 
light or strong manner. 

imitate those objects through body movements, 
create movements that show the differences between 
light or strong. 

demonstrate movements that progress gradually from 
light to strong and strong to light, 
recognize and label the qualities of movement, 
rcrcogni-se and describe that degree of force used in 
the qualities of movement. 
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ERIC 



Imagery 




Definition: ICDagery is the representation of a mental picture. 



Elements: 1. Moods - emotions or feelings 

2. natural EnvirofuSit 

3, Literature - written and oral 



Specific Proficiency Statemcats Sample Inriinaboro 

Through learning opportunities 
provided in creative noraneat at 
kindergarten through grade three, 

students should Students will 



5. 



translate iidoas, both concrete 
and abstract, into oioveaents 
daDonstrating individual 
expressive attitudes. 




demonstrate body movements as a personal response to 
suggested moods and feelings, 

create shapes and movement phrases about moods and 
feelings. 

improvise movements to music and sounds that express 
dirferent moods and feelings. 

arrange movements in a sequence of events taken from 
nature, such as plant growth , thunderstorm, 
create a shape with others to depict an image fron) 
nature, such as a tree, rock, mountain, 
develop movement ideas that reiiiforce story 
comprehension • 

develop a relationship between words and movement, 
e.g., think wind^o wind movements; think house-form 
a house with bodies; think go-travel to another place 
in the room. 
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Daxloe Ooqpoeition 



Definition: OaqpoBltixsn is the translation of ideas and/or experiences expressed through 
movement to create a dance. 



Elements: 



1. lo^Eosrisatixm - immsdiate and spontaneous responses to a direction 

2. Design - selection of movement choices 

3. Form - overall plan for the arrangement of nrav^ent 



Specific Proficiency Statements 



Sanqple Indicators 



Through learning opportunities 
provided in creative mpvement at 
kindergarten through grade thiea, 
students should 



Students will 



6. demonstrate a knoi^ledge of 
ccB^position throu^ the 
creation of a movemeat study. 



a. 



translate music, words, or sound into rrovement, 
improvise movement based on the elements of time, 
space, energy, and imagetry. 



c. sequence movements into a phrase, 

d. manorize original ana existing movement sequences, 

e. develop a repeated movement pattern. 

f . translate a visual design, such as line or shape 
into movement. 

g. organize movement phrases into a choreographic 
form, e.g., AB or ABA. 

h. demonstrate original movement study. 

i. view selected dance compositions by professional 
dancers focusing on the elements of composition. 
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GRBATIVE IDVKMENT 
UFPKR ELEMIfflrraBY LEVEL 



Proficiency List 092500 

Hans: The use of videotape to evaluate the effective use of Body Movtivient, Tirre, Space, Energy, 

Imagery, and Dance Composition as they relate to the individual and group is an indispensible 
tool and is encouraged at all levels of instruction. 



Body MovasKait 



Definition: Body Movemeaot contoines awareness and body n^chanics, 



Element::: !• Body Parts 

2. Axial Itovoaszit - moven^nt that stays in one place 

Looonoator Mo v em fc a iL - moveinent that travels from one place to another 



3* 



Specific Proficiency Statements 



Saople Indicators 



4 



Through learning opportunities 
provided in czoatlve saovencot at 
the upper elementary level, 
tudents should 



1. 



demonstrate a knoi^ledge of body 
parts througifa axial and locoaiator 
mjvuuexxt* 



Students will 



a* 
b. 

c. 
d. 

e. 

f. 

g- 

h. 
i. 



3- 
k. 

1. 



isolate each body part and niove it in different ways, 
demonstrate knowledge of axial movement upon verbal 
cue, i.e., reach, twist, pull, fold, etc. 
perform different axial movements in succession, 
perform more than one axial movement at the same 
time. 

demonstrate a knowledge of locomotor movement upon 
verbal cue, i.e., walk, run, hop, jump, skip, 
crtate a sequence of locomotor movements, 
jombvne locomotor and axial movements simultaneously, 
combine locomotor and axial movements in succession, 
create a movement pattern using locomotor and axial 
movements, teach it to another person, and perform 
it together. 

imitate the shape and movement of others. 

move with one other person in ways that are alike 

and different. 

mirror the movenients of another person. 
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Tine 



Definition: Tixoe is the system for measuring change in sights^ sounds, and movenients. 




Elements: 



1. 
2, 
3. 
4. 
5. 
6. 



lten{x> - denotes the speed of movement or music 

Boat - the basic pulse underlying movement or music 

Rhytln - the organization of movement or sound into groups 

DuratJLxxi - length of movanent and/or nonmovement in relation to the pulse 

AcxsBot - emphasis or stress on a movement or part of a movement 

Hster - the grouping of beats by measures 



Specific Proficiency Stataoents Sanple InUcators 

Through learning opportunities 
provided in creative novemont at 
the upper elementary level, 

students should Students will 



2. idGntify, imitate, and create 
mo v em e n t ixtilixing teoqporal 
elements* 



a. 



b, 
c« 

d, 

e, 
f. 

g- 

h. 



i. 



create movements that change speed from very slow 
to very fast and changing gradually to changing 
quickly, 

count the number of beats within a movement phrase, 
move to a steady beat both in tiire and independently 
of the beat. 

give movement examples of duple and triple meter 
demonstrating wesOc and strong beats, 
demonstrate nonmovement spaced in between movements, 
imitate and memorize movement phrases of different 
lengths. 

create a movaa^ent phrase utilizing temporal elements, 
give accents to movements within a movement phrase 
and change the acr*»nts to fall on another movenent 
in the same phrase. 

imitate and memorize a rhythmic pattern through 

sound and movement. 

create a rhythmic movement pattern. 
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ERIC 



Space 




Definition: 



Space is the area which the body occupies and designs as well as the area in 
which movement takes place* 



Shape includes the 

Levels may be 



Elements: 1. Shape - outline of the body in a given position. 

occupied and unoccupied space of the body. 

2. Level - gradation of height from the lowest to the highest, 
varied in space by different body positions and body parts. 

3. DixBCtion - the point toward which one faces or points anr*/or the line along 
which one moves or lies. 

4. Dijaension - size of movement (s), 

5. Design - placement of a) the dancer(s), b) the dancer(s)* movements, and 
c) the path the dancer (s) travel, such as floor design. 



Specific Proficiency Statenents Saxqple IzxlicatQzrs 

Through learning opportunities 
provided in croative novaoBst at 
the upper elementary level, 

students should Students will 



3. idetxtlfy, imitate, and croate 
spatial eleaients through 



a. create shapes that show unoccupied space. 

b. create shapes with another person and with small 
gr/oups that emphasize unoccupied space. 

c. describe the outline of body parts and the whole 
body while in a space (either unoccupied or 
occupied) . 

'\ create movements that show low to high levels in 
constant motion. 

e. create movements that show big to small in constant 
motion- 

f. change a given movement *s direction, level, and size. 

g. combine shapes and movements that emphasize level, 
size, and direction. 

h. design and draw the floor design, i.e., the way 
dancers will travel across the floor, and demonstrate 
it through movement. 

i. place dancers in a given space to show symmetrical 
and asymmetrical designs. 

j. use props to define given space. 




1 



f54 
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Energy 



Definition: Bncsrgy is the force or power needed to produce and/or manipulate movement. It 
is also the quality of a movement. 



Elements: 



1. Degree - the amount of force used* It can vary fron light to strong and 
relaxed to intense. 

2. ©lality - the maimer in which energy is applied, continued, and arrested 
including: 



a) Sustained fflovemeat - steady and continuous movement marked by the 
equalization of force and by the fusion of impulse* 

PaoAilar aoveoent - swinging and unrestricted movement characterized by a 
marked impulse and unrestrained follow-through. 
Vibratory **orenient - shaking, tremulous movement. 
Suspended lunvta u aiL - movement initiated by a marked impulse and 
continuing until the j»ak of elevation is achieved with a mcmentai-y 
arrestment of movement. Thua, the movement is prolonged, producing the 
effect of hanging in space without relationship to gravity. 
Percussive movemezit - sharp, forceful, and ballistic movement with a 
marked initial impulse which is quickly checked on the follow-through. 
GDllapse - a release of energy in any part of the body causing it to fall. 



b) 

c) 
d) 



e) 



f) 



Specific Pcof iciency Statements 

Through learning opportunities 
provided in cxeablve muvtMou b at 
the upper elementary level, 
students should 



Saaopie Indicators 



Students will 



ixlBntl^, imitate, and eiqxress 
qualities and degrees of 
iDOveoiBnt* 
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b, 
c* 



e. 



list exaxnples of objects or things that move in a 
pendular, percussive, sustained, vibratory, or 
suspended manner, 

ijnitate, through movement, examples of objects, 
create movements that show the difference between 
pendular, percussive, sustained, vibratory, or 
suspended manner, 

give examples of objects or things that mc . a 
light, strong, relaxed, or intense manner, 
imitate, through movement, examples of the above 
objects. 

create movements that show the difference between 

light, strong, relaxed, and intense. 

demonstrate movements that progress gradually from 

light to strong and strong to light, relaxed to 

intense, and intense to relaxed. 

recognize and describe the degree of force used in 

the qualities of movement. 

recognize and label the qualities of movement. 




ERLC 



1 n ; ; 



Imagery 

I Definition: Imagery is the representation of a mentc^l picture. 



Elements: 1. Mcxsds - enotions or feelings 

2. Hatural Bavlruiiient 

3 • Literature both oral and written 

4. Sound - music and nonmusic 

5. Fhyeifial EnvircaDGnt 

6. Visual Design 



Specific Proficiency Stateoents Saiqple IxxlijcatQrs 

Through learning opportunities 
provided in creative fooTanent at 
the upper elementary level, 

students should Students will 



5. 



translate concrete and abstract 
iriiBftB ijito lUJvuiJtsxt d i mun a LxaL irq 
individual expressive attltucfes. 



a. demonstrate body movements as a personal response to 
selected moods and feelings. 

b. create movements that represent objects and actions 
depicted in nature. 

c. develop a movement theme from a story or poem. 

d. embellish a movenent idea with selected sounds/music 
either from live perfonnance or a recordijig. 

e. design and perform a sequence of movement phrases 
that represent one or more of the ixnagery elements. 

f . discriminate between concrete and abstract ideas 
developing nonverbal descriptions. 

g. improvise shapes and nK^vements to qualities of out- 
physical environment. 

h. create imaginary ideas for objects and how they move. 

i. create a movement sequence depicting a visual 
design, e.g., a line, triangle, arch, circle, and 
combinations of designs. 
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Dance Ocvupositian 



Definition: Oaqpoeition is the translation of ideas and/or experiences expressed through 
movement to form a dcuice. 



Elements: 



1. Jjopca^iBattian - iimediate and spontaneous response to a direction 

2. Design - the selection of movement choices 

3. Form - the overall plan for the arrangement of movement 

4. Wmhpn inhaiFgit - adding music, sound, costume, etc. 



Specific Proficiency Statements 

Through learning opport.unities 
provided in cxaatlve aavement at 
the upper elementary level, 
students should 



Saxqple Indicators 



Students will 



6« deoiDnstrate a kncn^ledge of 

ocaqpositixm through the creation 
of a movanent study. 



a. 
b. 

c. 
d. 
e. 
f. 

g- 

h. 



3- 



translate music, words, and sounds into movement, 
improvise movement based on temporal elements, 
space, energy, imagery, and body movement, 
create a movement and make several variations of it. 
memorize original and existing movement sequences, 
sequence movement into phrases. 

organize movement phrases into a choreographic form, 
e.g., AB, ABA, or Canon. 

select special effects to accompany a dance, e.g., 
coatumMi mufiloi lights i ppopa* 

arrange a dance study using a variety of stage 
positions. 

idwiU^y •nd damonatratv atagu direction*, v.g., 

stage right and left, down, up. 
explain a personal interpretation of dance. 
viei# selected dance compositions by professional 
4anoer0 focusing on the elements of composition. 
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CRBATIVB HQVBfBUr 
MIDDLB/JIOYIGR HIGB SCBOQL & FjCGH SCBOOIL I£VELS 



Proficiency List 093500 

KHB: The use of videotape to evaluate the effective use of Body Movement, Tiitie, Space, Energy, 

Imagery, and Dance Composition as they relate to the individual and group is an indispensible 
tool and is encouraged at all levels of instruction. 

Body Movement 

Definition: Body Movsnent combines body awareness and body mechanics. 

Elements: 1. Body Parts 

2. Axial l^v^i^it - moventent that stays in one place 

3. loaamQtor liovement - movement that travels from one place to another 



Specific Proficiency Stateoents Saiqple Ixxlicators 

Through leaa'ning opportunity i.es 
provided in creative movement at the 
middle/junior high school and high 

school levels, students should Students will 



decBonz^xxabe a knowledge of the 
mechanics of tbe bod/ through 
a^dLal and loooaotor nnvement. 



a. isolate each body part and move it in different ways, 

b. demonstrate knowledge of axial movement upon verbal 
cue, i.e., reach, twist, pull, fold. 

c. perform different axial movements in succession. 

d. perform more than one axial movement at the same 
time. 

e. demonstrate a knowledge of locomotor movement upon 
verbal cue, i.e., walk, run, hop, jump, skip. 

f . combine locomotor and axial movement simultaneously 
and in succession. 

g. create a movement pattern using locomotor and axial 
mov^nents, teach it to another person, and perform 
it together. 

h. imitate the shape and movement of others. 

i. move with one other person in ways that are alike 
and different. 

j. mirror the movement of another person. 

k. identify muscles and muscle groups and their 

functions related to movement, e.g., flexion, 

extension, and rotation. 
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Tijns 



Definition; Tine is the system for measuring cliange in sights, sounds, and movement. 




Elements: 



1, 
2. 
3, 
4. 
5. 
6. 



T&apo ^ denotes the speed of movement or music 

Beat - the basic pulse underlying movernent or music 

Rhythm - the organization of movement or sounds into groups 

Duratixn - length of movement and/or nonmovement in relation to the pulse 

Accent - emphasis of stress on a movaoient or part of a movQYient 

Meter - groupings of beats by measures 



Specific Prof iciesocy Statosenta 

Through learning opportunities 
provided in creative mo ve m e n t at the 
middle/ junior high school and high 
school levels^ students should 



>^fflple Indicators 



Students will 



identify, imitate, and create 
movement utilizing tec^poral 
elanents. 



a. vary the speed of a movement phrase. 

b. create a movement phrase with varying speeds, 

c. move to a steady beat and against the beat. 

d. create a movement phrase that includes no motion. 

e. give accei^ts to movements within a movement phrase, 

f. give movement examples of duple and triple meter. 

g. create a movement phrase that corresponds to a give 
rhythm, 

h. create a movement phrase utilizing temporal elements 

i. imitate and memorize a rhythmic pattern through 
sound and mov&nent, 

j. create a rhythmic movement pattern and teach it to 
others • 
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ERIC 



• 



Space 



Definition: Space is the area which the body occupies and designs a& well as the area in 
which movement takes place. 

Elements: 



1, Shape - outline of the body in a given position. Shape includes the 
occupied space of the body, 

2, Level - gradation of height from the lowest to the highest. Levels may be 
varied in space by different body positions and body ^arts, 

3, niinenaion - size of moveme. t(s), 

4, Design - placement of the a) dancer(s), b) dancer{s)' movements, and c) path 
the dancer(s) travel, i.e., the floor design 



Specific Pxxificiency Stategoente 

Through learning opportunities 
provided in creative raavanent: at the 
middle/ junior high school and high 
school levels, students should 



SawplB Indicators 



Students will 



3. 



ixlentify, imitate, and create 
spatial el a s tat s througjb 
ocveocnt* 



a. create shapes that show unoccupied and occupied 
space. 

b, create shapes with another person and in small 
groups that emphasize unoccupied and occupied space. 

c* change a given movement's direction, level, and 
size. 

d. create a movement study using the elements of space, 
teach it to another person, and perform it together. 

e. imitate the shape and movement of others. 

f • design and draw the floor design that a movement 
study travels, teach it to another person, and 
perform it together. 

g. create a movement study and teach it to a small 
group 

- design a) the placement of dancers on a given 
stage b) the movements of the dancers including 
levels, direction, cind size, and c) the path that 
the dancers travel. 
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1 



Energy 



Definition: Energy is the force or power needed to produce and/or manipulate movement. 
Energy also relates to the quality of a movement. 

Elements: 1. Degree - the amount of force used. It can vary from light to strong and 
frcm relaxed to intense. 
2. Quality - the maimer in which energy is applied, continued, and arrestesd 
including: 



a. SuBtaii»l lULrvuieiiL - steady and continuous movement markod by 
the equalization of force and by the fusion of impulse. 

b. Ptsndular BODvunent - swinging and unrestricted movement characterized by 
a marked impulse and an unrestrained follow-through. 

c. Percussive muveoieixL - sharp, forceful, and ballistic movement with a 
marked impulse which is quickly checked on the follow-through. 

d. VUaratory m D v em e i iL - shaking, tremulous movement. 

e. Suspended novement - initiated by a marked impulse and continuing until 
the peak of elevation is achieved with a monentary arrestment of 
movement. Thus, the movui^ent is prolonged, producing the effect of 
hanging in air without relationship to gravity. 



Specific Proficiency Statemsots 

Through learning opportunities 
provided in creative nxTveoient at the 
middle/junior high school and high 
school levels, students should 



Sasqple Ixidicators 



Students will 



4. identify, imitate, and *>»iw^»!*f« 
qualities and degrees of notioo. 



a. imitate the uovement qualities of a given novement 
phrase. 

b. change the degrees of energy of a movement phiase. 

c. change the quality of a given movement. 

d. create a movement phrase that contains elements of 
energy. 

e. recognize and describe the degree of force used in 
the qualities of movet^ent. 

f. recognize and label the qualities of movement. 
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ERIC 



Imagery 




Definition: Imagery is the representation of a mental picture* 



Elements: 



1. 
2. 
3. 
4. 
5. 
6. 



McxxIb - emotions or feelings 
Hatural envixonaiect 
Literature - written and oral 
Souzid * music and nonmusic 
Pfaysical env^irtsment 
Visual design 



Specific Proficiency Stateoaxts 

Through learning opportunities 
provided in creative soovaasjt at the 
middle/ junior high school and high 
school levels, students should 



Sasqple Indicators 



Students will 



5. translate gpncrei e and abstract 
ifif^R into moveoent desscnstrating 
individual egqpreaaive attitudes. 




a. 

b. 

c. 
d. 



f. 



h. 



d^nonstrate body movOTients as a personal response to 
selected moods and/or feelings. 

create movements that represent objects and actions 
depicted in nature. 

develop a movement theme taken from a story or poem, 
embellish a movement idea with selected sounds and/ 
or original cr recorded music. 

design and perform a sequence of movement phrases 
that represent one or more of the imagery elements, 
discriminate between concrete and abstract ideas 
developing nonverbal descriptions, 
improvise shapes and movements to qualities of our 
physical environment. 

create a movement sequence depicting a visual 
design, e.g., a line, triangle, arch, or circle and 
combinations of designs. 

describe what imagery is elicited from selected 
rausi-:, sounds, movement, visual designs, and 
literature. 
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Donoe Oczopoeitirm 



Definition: 



Elements: 



Ocopoeition is the translation of ideas and/or experiences expressed through 
nx)venrent to form a dance. 




1. 
2. 
3. 
4. 
5. 



In^nro^iBation - imnediate and spontaneous responses to a direction 
D esi g n - selection of movement choices 
Foxm - overall plan for the arrangonent of movcsiient/dance 
Rmhell 1 Bhnpnt - adding music, sound, costumes, props, etc. 
Rraduction - technical skills for staging a concert 



Specific Proficipncy Statoaenta 

Through learning opportunities 
provided in creative saovaasjt at the 
middle/ junior high school and high 
school levels, students should 



Students will 



deoDnstrate a knowledge of 
cnqposition through the creatiaa 
of a novassnt study and/or 
danoe. 



a. 

b. 
c. 

d, 
e. 



f . 

g- 

h. 



k. 
1. 

m. 

n. 



o. 
P- 



improvise movement based on the temporal elements, 
space, energy, ijT\agery, and body movement, 
create a movement and make several variations on it, 
memorize original and existing movement sequences, 
sequence movement into phrases. 

organize movement phrases into choreographic form, 
e.g., AB, ABA, ABC, Rondo, Serial, Canon, Theme and 
Variation. 

select music appropriate to choreographic intent. 

select special effects to accompany the dance, e.g.^ 

costiomes, music, lights, and props. 

arrange a dance study using a variety of stage 

positions. 

identify and demonstrate stage directions, e.g., 
stage left, right, down, and up. 
explain a personal interpretation of a dance, 
perform a .iolo movement study. 

choreograph and perform a study with others, e.g., e 
duet, tx^ or quartet. 

design ana const xruct stage sets, costumes, back- 
ground and environments for the choreography, 
develop business skills necessary to promote and 
market a dance concert, e.g., the design and 
distribution of pratrational material, 
record all music for a conv*:ert onto a master tape, 
design a plan or schedule for technical work, e.g,, 
hanging lights, setting light levels, sotting light 
cues, dress rehearsal procedures, 
view selected dance compositions by profes'^ionals 
dancers focusing on the elements of composition. 
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DANCS msNigoE 

HIIDI^/ JUNIOR HICE SCBCXIL fi BZGB SCSOQL UrVELS 



BaU.et, Modern, Btfaaic, Jazz, Tap 

Each study of dance presented should be taught by qualified dance instructors. These dance 
instructors should develop a dance curriculum specific to the style studied addressing the 
indicators presented below. 



Specific Proficiency Statemeots Satqple Xrxlicators 

Through learning opportunities 
provided in danoe at the middle/ 
junior high school and high 

school levels, etudento should Students will 



!• dsQxmstrate the prescribed dance a. 
sovements of a given f am. 

b, 

d. 
e« 
f. 




i* 



explain and perform the proper body mechariics and 

body alignment for the prescribed dance movements. 

develop and refine movement skills. 

develop partnering skills. 

imitate slow/fast combinations to mwsic. 

perform in groups. 

memorize established repertoire, as well as new 
choreography. 

perform in class and on stage, 
maintain a self-evaluation system, 
move rhythmically to the selected musical 
accompaniment. 

demonstrate appropriate dance attire and protocol 
for dance class. 

develop a personal aesthetic quality of moving. 
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KmilZ/JCDIiaR HIGH SODQL fi HIGH SGBQQL I^VELS 



IbB Historical DevelopDezit of Dance 



Specific Prof icimcy Statanants Sazqple Indicators 

T^irough learning opportunities 
provided in daxxse i^]|aneciat:ix3D at the 
middle/ junior high school and high 

school levels, students should Students will 



be kzxMledgeable about different 
dance styles and tbeir hist-Driral 
dofyelppment and be able to 
critiqiae danoe perfoEmanoes. 



b, 
c« 
d. 



g- 

h. 



recognize the historical perspective in which dance 
evolved. 

recognize examples of dance styles through visual or 
written description. 

explain why dsmce styles developed during specific 
historical periods, 

identify prominent dancers /choreographers from 
visual or written description, 
experience two or more styles of dance given 
technical instruction. 
con5>are dance to other art forms, 
develop criteria for performance evaluation, 
attend a professional dance concert and evaluate the 
concert bised on critical perception and analysis, 
compare dance styles. 

view selected dance compositions focusing on their 
historical perspectives. 
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AcoQzxt: Emphasis or stress on a movement or part of a movement. 
Aesthetics: Study or philosophy of art and beauty* 

Axial Moveoent: Nonlocomotor movement; movement that stays in one place. 
Beat: Regularly spaced pulse. 

Dody Moyemeot: Combination of body awareness and body mechanics. 

Canon Fbnn: Movement phrases repeated in intervals by more than one person. 

Qxxceogrsaphyt The art of composing dances. 

Ooqpooition: Translation of ideas/experiences expressed through movement to form a dance. 
Degree: Amount of force used to achieve motion. 

Design: Placement of the dancer (s), of the dancer (s)' movements, and the path the dancer (s) travel. 
Dimenflion: Size of movement (s). 

directions Point toward which one faces or points and/or the line along which one moves or lies. 

Downstage: The area of the stage closest to the audience. 

Duple Meter: Alternation of one strong and one weak beat. 

IXiration: Length of movement and/ or nonmovement in relation to the pulse. 

BmbellisiiDent: To nnprove by adding details such as music, sound, costumes, props, etc. 

Energy: The force or power needed to produce and/or manipulate movement; also the qualicy of a 
movement* 

Floor Design: The path the dancer (s) travel. 

Ftx:us: The conscious attention toward a certain point; could be with eyes, body part(s}, or the 
direction the vAiole body faces. 

Fbnn: An overall plan for arrangement of movowsnt /dance. 
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GLOSSARY OP DANCE-RBLAISD TSRMS 



Imagery; The representation of a mental picture, 
Inprcr-* ion: Irntnediate and spontaneous response to a direction. 
Interpretations The expression of a person's conception of a work of art. 
Isolatixm: To niove one body part at a time, 

lavel: Gradation of height from the lowest to the highest; levels may be varied in space by 
different body positions and body parts. 

loconDtor Movmnt: Movement that travels from one place to another. 
Meter: The grouping of beats by measures. 

Moods: Feelixigs or emotions (angry, happy, sad, bored, scared, etc.). 

Movement Patterns An uninterrupted succession of related movements grouped to form an entire 
design. 

Movement Ttene: The development of one or more movement phrases to project a specific idea, 
emotion, characterization, etc. 

Natural Enviranaaent: Arising fron natural surroundings or phenomena. 

Monloon m r rt -n r Itovements Movements that stay in one place. 

Occupied Space: The space which the body, objects, or things take up. 

Pendular Movements Swinging and unrestricted type of movement characterized by a marked 
impulse and an unrestricted follow^through. 

PercuBsive Movss^: A sharp, forceful, and ballistic type of movement with a marked initial 
impetus which is quickly checked on the follow-through. 

Perfoznanoe: Skillful presentation in which communication occurs; to execute an action or process. 

Fbyeix^l Environment: Arising frtxn man-made surroundings. 

Pro dh j ct io n s The technical skills for staging a concert. 

(^lality: Manner in which energy is applied, continued, and arrested. 
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OP DANOSHRSLAm) IBRMS 



H^aetJ-t ion ; That which repeats in order. 
M^tlM: Regularly repeated movonents. 

Miythmic Pattern: A grouping of rhythmic movements developed in consecutive order. 

Rondo Fbm: A form in which a principal theme occurs several tijnes with contrasting themes placed 
between the principal theme; A, B, A, c, A, D, A. 

Se^ience: The orderly, progressive placement of movements. 

Shales: Outline of the body in a given position. 

Sound: Any noise, i.e., words, music, tones, etc. 

Space: The area which the body occupies and designs as well as the area in which movement takes 
place. 

Stage left: The area of the stage to the left of center as the daiacer faces the audience. 

Stage RigW:: The area of the stage to the right of center as the dancer faces the audience. 

^ispended Movenent: Initiated by a marked impulse and continuing until the peak of elevation is 
achieved with a momentary arrestment of movement. Thus, the movement is prolonged, 
producing the effect of hanging in air without relationship to gravity. 

Sustained Itoveoent: Steadv and continuous type of movement marked by the equalization of force 
and by the fusion of iitpulse. 

Tfechnique: The study of the skills needed to perform a certain form of dance. 
Seopo: The rate of speed. 

Jbeae aud Variatim: The introduction of an initial statement in mus<- or dance that is follo;ved 
by two or more variations of the original theme. 

Timei The syetem for neasuring change in sight, sound, and movement. 

Xransitim: Separation of one movement from another, or from one dance phrase from another, and 
at che same time acts as a connecting link between the two respective parts. 

Triple Meter: One strong beat followed by two weak beats. 
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GUOSSKRX GF DAHCE-RSUUISD TEBUS 



Ooocx^upied Space: The area within a given shape or space that is not occupied; OTpty space. 

Dpetaqie: The area to the rear of the stage. 

V ib r a fa gy MovemBnts Shaking, tremulous type of novemsnt. 

Visual Design: A perceived pattern or form. 
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